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Executive Summary 
Financial education and life skills are crucial for equipping students to make informed 
choices about life, work, and money in today’s complex world. Despite the adoption of K–
12 financial education standards in Washington, there is significant variation in program 
quality across districts. This inconsistency arises because districts are only required to 
offer access to financial education, not to ensure students achieve specific learning 
outcomes. As a result, many students experience uneven preparation and ongoing 
inequities.  

Without clearly defined expectations and coordinated support, many graduates are not 
adequately prepared for employment, managing their finances, or making important life 
choices. In student engagement opportunities led by the State Board of Education over the 
years,1 students have consistently requested more opportunities to learn practical skills 
such as résumé writing, interview preparation, financial literacy, and navigating the job 
application process. 

As part of the State Board of Education’s FutureReady initiative, this recommendation from 
the Financial Education and Life Skills Subcommittee promotes a unified vision: graduates 
ability to confidently make informed financial and life choices. To achieve this, the 
committee outlines clear graduation outcomes and suggests ways to implement them that 
ensure statewide consistency while allowing for district flexibility. 

Priority Graduation Outcomes 
1. Aligned with the Washington State Financial Education Learning Standards, students 

will graduate able to analyze and make informed decisions across the following 
financial domains: 

o Earning an Income: Students evaluate income and employment options—
including compensation structures, employee benefits, self-employment, and 
taxes—to make informed career and financial decisions. 

o Spending: Students analyze spending decisions, including budgeting, consumer 
choices, housing costs, and financial record-keeping, to manage their money 
responsibly. 

o Saving: Students assess saving strategies and financial account options to build 
long-term financial stability and resilience. 

o Investing: Students evaluate investment choices—such as risk tolerance, 
diversification, time horizon, performance, and compounding—to support long-
term financial growth. 

 
1 See “High School & Beyond Plan Recommendations Report 2025” and “Mastery-Based Learning Work 
Group 2021 Report” 

https://sbe.wa.gov/sites/default/files/2025-08/2025%20High%20School%20%26%20Beyond%20Plan%20Recommendations%20Report.pdf
https://sbe.wa.gov/sites/default/files/2024-08/2021%20MBL%20Work%20Group%20Report.pdf
https://sbe.wa.gov/sites/default/files/2024-08/2021%20MBL%20Work%20Group%20Report.pdf
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o Managing Credit: Students examine credit and borrowing options, including 
costs, terms, credit scores, and alternatives to traditional credit, to make 
informed borrowing decisions. 

o Managing Risk: Students analyze financial risks and protection strategies, 
including insurance and fraud prevention, to safeguard their financial security. 

 
2. Students must develop practical life skills that promote financial well-being, stability, 

and economic opportunity. By graduation, students will be able to analyze life, work, 
and financial decisions related to: 

o Workplace rights and protections, including living wages, wage theft, medical 
and family leave, protections against discrimination and harassment, and the 
right to organize and enforce labor protections. 

o Housing access and stability, including housing choices, financial impacts of 
housing insecurity, and the realities faced by unhoused individuals and families. 

o Retirement planning and long-term financial security, Students should 
understand that planning and saving early for retirement is essential for long-
term financial security, including knowing how tools like savings, investing, and 
Social Security contribute to their future needs. 

Implementation Approach 
To apply these recommendations, the committee proposes the following options, listed in 
order of preference: 

• Required Credit with Local Flexibility 
Students earn a defined credit (e.g., 0.5 or 1.0), while districts retain flexibility in 
curriculum, materials, and instructional delivery. 

• Embedded Expectations (No Standalone Credit) 
Financial education and life skills outcomes are integrated into existing courses and 
structures, such as social studies, mathematics, Career and Technical Education 
(CTE), health, advisory periods, and the High School and Beyond Plan. 

Implementation Recommendations 
Leverage Existing Statewide Supports and Partnerships: 

Build on the work of the Financial Education Public–Private Partnership to expand access 
to high-quality professional learning, instructional resources, and implementation support. 
Prioritize coordination, reduce duplication, and ensure educators have easy access to 
vetted, standards-aligned materials. 

Scaffold Financial Education and Life Skills Across K–12: 

Intentionally design financial education and life skills instruction across the K–12 
continuum. Students should progress from foundational concepts in early grades to 
applied, real-world decision-making by graduation. This approach promotes coherence, 

https://ospi.k12.wa.us/student-success/resources-subject-area/financial-education/about-feppp
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reinforces learning over time, and supports students entering or re-entering the system at 
different stages. 

Vision 
The State Board of Education launched the FutureReady initiative in the summer of 2024 
with the aim of updating graduation requirements to better prepare students for the 
future. One of the Task Force subcommittees is Financial Education and Life Skills which 
will explore the skills students need to be prepared for life after high school, with a 
particular emphasis on financial education.   

There has long been a concern in Washington that there was not enough priority regarding 
financial education in our K-12 education system. The Financial Education Public-Private 
Partnership (FEPPP, formerly FLPPP) was established by the legislature in 2004 RCW 
28A.300.450.  FEPPP is a legislatively created Public-Private Partnership administratively 
housed at OSPI. RCW 28A.300.468 requires all districts to provide all students in grades 
nine through twelve with the opportunity to access the financial education standards. In 
response to this requirement SBE began collecting information on implementation of the 
standards through its Annual Basic Education Compliance Reporting.   

Below is the 2025-26 Basic Education findings for financial education: 

Figure 1: Financial Education Offerings by District/LEA, 2025-26 School Year 
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https://app.leg.wa.gov/RCW/default.aspx?cite=28A.300.450
https://app.leg.wa.gov/RCW/default.aspx?cite=28A.300.450
https://app.leg.wa.gov/RCW/default.aspx?cite=28A.300.468
https://sbe.wa.gov/sites/default/files/2026-01/Basic%20Education%20Compliance%20Report%20-%202025-26.pdf
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Figure 2: Subject Courses with Financial Education by District/LEA, 2025–26 School Year 

 
Figure 2 shows that the most popular courses for embedding financial education are CTE 
and Math. Other ways include Life Skills or Economics courses. Almost three-quarters (114 
or 73%) of the 156 districts/LEAs that offer financial education as part of another for-credit 
course offer it in more than one subject area. 

Figure 3: Noncredit Financial Education Offerings by District/LEA, 2025–26 School Year 
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Advisory/Homeroom) or outside of the classroom as shown in Figure 3. Nineteen 
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Even with the priority and advocacy of FEPPP there still remains a good deal of work to 
ensure all students leave high school with basic financial education. 
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Process 
The Financial Education and Life Skills Subcommittee was established in mid-September 
2025 to identify the financial education and life skills students should possess upon 
completing high school. To build a shared knowledge base and better understand both best 
practices and implementation challenges, the facilitator invited guest speakers to 
contribute expertise throughout the meetings. Members discussed multiple entry points 
across the education system for implementing financial education, drawing on progress 
already underway in Washington—including innovative district efforts and established 
program foundations—as well as lessons learned from other states. The subcommittee 
also focused on how financial education could be further embedded within existing 
programs and pathways to strengthen alignment, broaden reach, and help ensure that 
students statewide gain essential financial capability skills. 

Speaker(s) Area of expertise 
Subcommittee members (introductions) Cross-sector financial education 

and life-skills stakeholders 
Dr. Adam Wright, PhD, Associate Professor, 
Director - Center for Economic and Financial 
Education 
Western Washington University 

Economics; research on course 
formats and effectiveness 

Alissa Muller, Director of Policy 
Jen Chong Jewell, Board Member 
Washington State Board of Education 

Graduation requirements; equity 
implications of requirements and 
systems 

Mara Rafferty, Director,  
WA Labor Education and Research Center 
Rachel Erstad, Research Director, 
Harry Bridges Center for Labor Studies  

Workplace rights and readiness 

Miladys Garcia, Special Populations Program 
Supervisor 
Financial Education Public-Private Partnership 

Special populations; trauma-
informed, culturally responsive 
instruction; educator supports 

National Endowment for Financial Education 
(NEFE) presenters 

National research; state 
implementation lessons 

Facilitator + subcommittee discussion Synthesis; recommendation 
development 
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Meeting 1 — Orientation and shared priorities 
Presenter(s): N/A (subcommittee orientation and facilitated discussion). 

Focus Area: Establish a shared understanding of financial education and life skills as part 
of K–12 learning and potential graduation requirements. 

Resources Provided: Draft Washington State K–12 Learning Standards for Financial 
Education | OSPI  

Key Findings/Discussion Points: Members discussed equity of access (including 
underserved and rural districts), multiple delivery models (embedded instruction and CTE), 
and the importance of professional development and vetted resources. 

Meeting 2 — Research briefing (WWU) 
Presenter: Dr. Adam Wright, Associate Professor of Economics, Western Washington 
University. 

Focus Area: Research briefing on the effectiveness of course formats and implementation 
considerations for financial education in Washington. 

Resources Provided:  

• Assessing the Effectiveness of Financial Education Course Formats in Washington 
State Findings from a Mixed-Methods Study of Instructional Models in Middle and 
High Schools | Center for Economic and Financial Education Western Washington 
University and Washington Council for Economic and Financial Education 
(WACEFE) 

• Profile of a Graduate | Washington State Board of Education (available in multiple 
languages – access from SBE website) 

Key Findings/Discussion Points:  

Dr. Wright’s implementation-oriented recommendations (summarized below) informed the 
subsequent discussion. 

Educator Preparation and Endorsement: 

• Develop accessible micro-credentials: Create and fund 5-10 hour, standards-
aligned micro-credentials for educators. This is critical for educators newly 
assigned to embedded courses who may lack prior financial training. 

• Create specialized endorsement pathways: Establish a test-only endorsement 
pathway for personal finance to build educator expertise. This approach may align 

https://ospi.k12.wa.us/sites/default/files/2025-12/draft-wa-learning-standards-financial-education.pdf
https://ospi.k12.wa.us/sites/default/files/2025-12/draft-wa-learning-standards-financial-education.pdf
https://media.peakout.com/artemis-connection/wacefe-wwu-efficacy-study-report.pdf
https://media.peakout.com/artemis-connection/wacefe-wwu-efficacy-study-report.pdf
https://media.peakout.com/artemis-connection/wacefe-wwu-efficacy-study-report.pdf
https://sbe.wa.gov/sites/default/files/2024-08/POG%20PDF.pdf
https://sbe.wa.gov/our-work/graduation-requirements/profile-graduate
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with existing CTE endorsement structures; partners such as FEPPP/WACEFE and 
other organizations could support implementation. 

Curriculum and Pedagogy Guidelines: 

• Standardized scope-and-sequence: Publish a statewide scope-and-sequence 
template to eliminate content gaps and repetition. This structural guidance is 
needed in embedded courses where curricula can be inconsistent. 

• Structured experiential learning: Emphasize active learning tools, such as 
simulations and real-life scenarios (e.g., first jobs, buying a car). Ensure these 
activities are tied to clear learning targets so they are not just games. 

• Equity and Accessibility: 
• Differentiate materials: Provide differentiated instruction materials for multilingual 

learners, students with disabilities, and classrooms with limited technological 
infrastructure. Establish resources that have been reviewed through an equity lens 
to ensure scenarios align with diverse lived experiences, building on existing FEPPP 
work where applicable. 

• Trauma-informed training: Consider establishing trauma-informed professional 
learning (required or strongly encouraged) to equip educators to facilitate sensitive 
financial discussions that may arise in high-poverty classrooms. (This comes back 
to the importance around the psychology of money) 

• Standardize K–8 foundational exposure: Introduce foundational financial concepts 
in upper elementary and middle school. Data from the study show that prior 
exposure predicts better high school knowledge outcomes and greater confidence 
in making financial decisions. 

Meeting 3 — Graduation requirements overview and equity 
framing 
Presenter(s): Alissa Muller & Jen Chong Jewell, Washington State Board of Education 

Focus Area: Graduation requirements overview, with an explicit equity framing and 
attention to differential impacts on students. 

Key Findings/Discussion Points:  

• Overview of current graduation requirements, including different structures to meet 
requirements (Alissa Muller). 

• Equity impacts of graduation requirements and public education on student 
populations experiencing marginalization (Jen Chong Jewell). 

• Student-population context to keep centered in financial education and life-skills 
work: students of the global majority (about half), students qualifying for 

https://sbe.wa.gov/sites/default/files/2025-11/Washington%20State%20High%20School%20Graduation%20Requirement%20Credit%20Breakdown.pdf
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free/reduced lunch (almost half), students with IEPs (consistently lower graduation 
rates and lower engagement in competitive employment), students experiencing 
homelessness or foster care, and students in rural areas (about 20%). 

• It is imperative to center the voices of impacted populations so strategies improve 
access and outcomes for all students. 

• FEPPP’s work and priorities related to special populations (e.g., foster care, 
students with disabilities, highly mobile students) and ensuring tools/supports are 
in place regardless of life circumstances. 

• Need for district-level options that account for differences in staffing and district 
size. 

• Consideration of approaches beyond a standalone course to support students who 
need schedule flexibility. 

• High School and Beyond Plan discussed as a possible financial education option. 

Meeting 4 — Standards review and workplace rights 
Presenters: Mara Rafferty, WA Labor Education and Research Center & Rachel Erstad, 
Harry Bridges Center for Labor Studies 

Focus Area: Review priority standards and resources for financial education and connect 
workplace rights to workplace readiness and financial capability. 

Resources Provided:  

• NEFE Curriculum and Resources white papers 
• What Students Should Know document2 
• Consumer Financial Protection Bureau (CFPB) 2024 Financial Literacy Annual 

Report. 

Key Findings/Discussion Points: 

• Shared content related to workplace rights.  
• Members emphasized aligning workplace readiness, financial education, and life-

skills education to address gaps in worker knowledge and protections that affect 
students’ long-term financial stability. 

Meeting 5 — Equity, accessibility, and special populations 
Presenter: Miladys Garcia (FEPPP). 

Focus Area: Equity, accessibility, and special populations—implementation supports 
needed to ensure consistent access to high-quality financial education materials, 
resources and professional development statewide. 

 
2 See Addendum A for additional information. 

https://sbe.wa.gov/sites/default/files/2025-08/2025%20High%20School%20%26%20Beyond%20Plan%20Recommendations%20Report.pdf
https://www.nefe.org/news/2025/04/k12-financial-education-implementation-papers-now-available.aspx
https://files.consumerfinance.gov/f/documents/cfpb_2024-financial-literacy-annual-report_2025-12.pdf
https://files.consumerfinance.gov/f/documents/cfpb_2024-financial-literacy-annual-report_2025-12.pdf
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Resources Provided: Preview of forthcoming NEFE findings to inform recommendations 
on potential graduation requirements and implementation supports. 

Key Findings/Discussion Points:  

• Financial education must be equitable, accessible, and responsive to the needs of 
all students—especially those facing significant barriers. 

• FEPPP overview: holistic, trauma-informed, culturally responsive instructional 
approach emphasizing culturally relevant resources, multilingual materials, 
universal design, and targeted supports. .  

• Student groups centered in the discussion: unhoused youth, foster students, 
English learners, migratory students, and students with disabilities. 

• FEPPP supports for educators: free educator training, curated high-quality 
curriculum, and partnerships with community organizations. 

• Goal of support: help teachers feel confident teaching financial education 
regardless of their own financial background. 

• Discussion of challenges for educators and students, including uneven access to 
life skills and workplace readiness instruction across districts. 

• Importance of integrating financial education into multiple content areas (not 
limited to a single course). 

• Upcoming NEFE presentations and data will inform subcommittee 
recommendations on a potential graduation requirement and strategies to ensure 
all students gain essential financial education and life skills. 

Meeting 6 — Other-state implementation lessons learned (NEFE) 
Presenter(s): National Endowment for Financial Education (NEFE). 

Focus Area: Other-state implementation lessons for personal finance graduation 
requirements (standalone course vs. embedded models) and common rollout challenges. 

Resources Provided: Prioritization options across four approaches and an upcoming 
member survey to indicate priorities. 

Key Findings/Discussion Points:  

• Reviewed how other states implement financial education graduation requirements 
and identified lessons Washington can apply. 

• NEFE shared national trends, research, and implementation insights. 
• Key research takeaway from NEFE: standalone personal finance courses (vs. 

embedded models) tend to produce the strongest and most equitable outcomes. 
• Revisited Dr. Adam Wright (WWU) research: embedded models can be as effective 

as a standalone course when students receive at least 60 contact hours. 
• NEFE noted Washington’s strong foundation for implementation due to FEPPP’s 

leadership, statewide training, curated resources, partnerships, and early work 
updating financial education standards. 
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• Discussed common implementation phases states experience and pitfalls to avoid 
(e.g., insufficient teacher preparation, unclear communication). 

• Emphasized the importance of structured evaluation and local flexibility in any 
statewide approach. 

• Subcommittee discussion: design considerations for an effective Washington state 
model (standalone and/or embedded) and how to translate findings into 
recommendations. 

• Previewed upcoming work to finalize recommended standards and prioritize 
potential graduation-requirement approaches. 

• Next step: participants will receive a survey to rank priorities across the four 
options. 

Meeting 7 — Drafting final recommendations 
Presenter(s): N/A (subcommittee work session). 

Focus Area: Draft and refine final recommendations for the State Board of Education 
FutureReady Task Force report, including delivery-model decisions informed by member 
survey  

Key Findings/Discussion Points:  

• Facilitator emphasized the need for additional survey responses to help determine 
whether financial education and life skills should be taught as a separate course or 
embedded into existing classes. 

• Identified major gaps in current workplace-readiness expectations, especially 
related to labor rights, protections against discrimination, and how young people 
can advocate for themselves. 

• Affirmed that workplace readiness aligns naturally with financial education, social 
studies, and broader life skills. 

• Equity remained central: challenge assumptions about student access to resources 
and ensure relevance for students experiencing instability and/or lacking adult 
support. 

• Recommended helping students understand both financial systems and the 
community resources available to them. 

• Reaffirmed priority core skill areas: budgeting, income, taxes, credit, banking, and 
workplace rights. 

• Discussed whether investing should be prioritized; agreed emerging issues (e.g., 
online sports betting and casino gambling for young adults) need more attention. 

• Discussed balancing district flexibility with clear, actionable guidance supported by 
vetted materials. 

Next steps: Refine the draft report through a workgroup and hold additional ad hoc 
meetings and conversations with field experts provided further guidance to the facilitator. 
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Proposed Recommendations 
A survey was shared with subcommittee members with four options in order to determine 
each members’ preferences with #1 being first choice and #4 being last.  

 

The survey results indicated that the #1 recommendation is Required Credit with District 
Decision. (Students will demonstrate proficiency in financial education and life skills 
through multiple pathways). The #2 recommendation was Embedded Expectations (No 
Standalone Credit: Financial education and life skills outcomes are required to be 
addressed within existing courses (e.g. social studies, math, CTE, advisory, health, 
HSBP). 

Implementation  
If embedded or required with models – suggested implementation models are: 

• Standalone course 
• Embedded in existing required course(s), ex: civics, health, math, etc. 
• Online course(s) 
• Skills Center 
• HS & Beyond Plan 
• IB/AP classes 
• Culminating Project 
• Reality Fair 
• CTSO’s - competitive events/projects/community service/sales 
• Career Center 
• School assemblies 
• Work-site/based learning 
• Community service 
• School store(s) 
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• Conference(s) 
• Pre/Post test 
• Avid 
• Libraries as a source of resources 

Research also tells us that different models can be successful.  What is important is the 
effectiveness of trained educators and the number of contact hours. We must remain 
mindful of unfunded mandates when implementing financial education graduation 
requirements to ensure schools have the resources necessary for effective and equitable 
delivery. 

Adaptability  
As of 2025-26 academic year, Washington state has over 50% of students identifying as 
students of color. It is imperative that all students, regardless of race, income or disability, 
receive education that is relevant to their lived experiences.  This is of extreme importance 
in financial education, where students learn about foundational financial concepts and 
approaches that serve to navigate financial decision making.  FEPPP places priority on 
making available financial education instructional materials that meet bias and sensitivity 
criteria to ensure materials are free of implicit and explicit bias.  Additionally, FEPPP 
prioritizes materials that depict individuals from different ethnic groups, financial 
backgrounds and demographics as financially capable and/or overcoming financial 
hardships.  Furthermore, FEPPP is committed to providing teacher trainings with high 
cultural responsiveness as well as trauma-informed approach to prepare educators to 
provide instruction in financial education to diverse learners that are equitable and 
relevant, taking into account Washington’s diverse student population.    

Equity 
It is essential to approach financial education and supportive professional development 
through an equity lens, ensuring all students—regardless of background—have meaningful 
access to the knowledge and skills they need to thrive. By intentionally addressing 
systemic barriers, we create learning environments where financial education is inclusive, 
relevant, and empowering for every learner. See FEPPP’s approach to equitable instruction: 
Making Financial Education Inclusive to All Students 

Closing Statement 
In closing, Washington State—under the direction of the State Board of Education—
continues to pursue a forward-looking and comprehensive approach to integrating 
financial education across the K–12 system. While the subcommittee’s charge focuses on 
developing recommendations for a potential graduation requirement in financial 

https://ospi.k12.wa.us/sites/default/files/2022-12/InclusivityReportADACompleteWEB.pdf
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education, it is essential to recognize that meaningful impact begins far earlier. Research 
consistently demonstrates that early, developmentally appropriate exposure to financial 
concepts strengthens long-term financial capability and equips students with practical 
skills they will carry into adulthood. 

At the same time, the path toward a fully integrated, statewide financial education system 
requires sustained and coordinated systemic change. Implementing such changes across 
diverse school districts presents real challenges, including variations in local capacity, 
competing instructional priorities, and the need for high-quality, standards-aligned 
instructional materials. 

However, Washington is uniquely positioned to address these challenges effectively due to 
the longstanding leadership of the Financial Education Public Private Partnership (FEPPP) 
which was established by the legislature in 2004. FEPPP’s efforts have resulted in 
substantial statewide progress, including the development and curation of high-quality 
instructional resources, professional learning opportunities, and implementation supports 
at minimal to no cost to districts. This work has created a strong foundation that 
significantly reduces the burden on educators and districts—saving hundreds of hours of 
materials review and preparation—and ensures that districts have access to vetted, 
research-informed resources and materials necessary for successful, sustainable 
implementation. 

As Washington considers next steps, the state must continue leveraging the capacity, 
expertise, and infrastructure already established through FEPPP and their partners. By 
doing so, the state can more efficiently manage the transition toward expanded financial 
education expectations and ensure that every student has access to the knowledge and 
skills required to navigate an increasingly complex financial landscape. 
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What Students Should Know 
Based on Washington State Financial Education Draft Standards 

• FE.HS.EI.1 Students will know that compensation for a job or career can be in the 
form of wages, salaries, commissions, tips, or bonuses, and may also include 
contributions to employee benefits, such as health insurance, retirement savings 
plans, and education reimbursement programs. 

• FE.HS.EI.2 Students will know that in addition to wages and paid benefits, 
employees may also value intangible (noncash) benefits, such as desirable 
conditions as defined by the worker, flexible work hours, telecommuting privileges, 
and career advancement potential. 

• FE.HS.EI.3 Students will know that people vary in their opportunity and willingness 
to incur the present costs of additional training and education in exchange for future 
benefits, such as earning potential. 

• FE.HS.EI.4 Students will know that employers generally pay higher wages or salaries 
to more educated, skilled, and productive workers than to less educated, skilled, 
and productive workers. 

• FE.HS.EI.5 Students will know that changes in economic conditions, technology, or 
the labor market can cause changes in income, career opportunities, or 
employment status. 

• FE.HS.EI.6 Students will know that federal, state, and local taxes fund government-
provided goods, services, and transfer payments to individuals. The major types of 
taxes are income taxes, payroll taxes, property taxes, and sales taxes. 

• FE.HS.EI.7 Students will know that the type and amount of taxes people pay depend 
on their sources of income, amount of income, and amount and type of spending. 

• FE.HS.EI.9 Students will know that tax deductions and credits reduce income tax 
liability. 

• FE.HS.EI.10 Students will know that retirement income typically comes from some 
combination of continued employment earnings, Social Security, employer-
sponsored retirement plans, and personal investments. 

• FE.HS.EI.11 Students will know that being self-employed can be a person’s primary 
career or can supplement income from other sources. 

• FE.HS.SP.1 Students will know that a budget helps people achieve their financial 
goals by allocating income to necessary and desired spending, saving, and 
philanthropy. 
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• FE.HS.SP.2 Students will know that consumer decisions are influenced by the price 
of products or services, the price of alternatives, the consumer’s budget and 
preferences, social media, and potential impact on the environment. 

• FE.HS.SP.6 Students will know that housing decisions depend on individual 
preferences, (temporary) circumstances, and costs, and can impact personal 
satisfaction and financial well-being.  

• FE.HS.SP.8 Students will know that federal and state laws, regulations, and 
consumer protection agencies (e.g., Federal Trade Commission, Consumer Affairs 
office, and Consumer Financial Protection Bureau) can help individuals avoid 
unsafe products, unfair practices, and marketplace fraud. 

• FE.HS.SP.9 Students will know that having an organized system for keeping track of 
spending, saving, and investing makes it easier to make financial decisions. 

• FE.HS.SAV.1 Students will know that financial institutions offer several types of 
savings accounts including regular savings, money market accounts, and 
certificates of deposits (CDs), that differ in minimum deposits, rates, and deposit 
insurance coverage. 

• FE.HS.SAV.3 Students will know that unless offered by insured financial 
institutions, mobile payment accounts and cryptocurrency accounts are not 
federally insured and usually do not pay interest to depositors. 

• FE.HS.SAV.7 Students will know that employer defined contribution retirement 
plans and health savings accounts can provide incentives for employees to save. 

• FE.HS.SAV.9 Students will know that there are many strategies that can help people 
manage psychological, emotional, and external obstacles to saving, including 
automated savings plans, employer matches, and avoiding personal triggers. 

• FE.HS.INV.1 Students will know that a person’s investment risk tolerance depends 
on factors such as personality, financial resources, investment experiences, social 
media, online forums, and life circumstances. 

• FE.HS.INV.6 Students will know that when making diversification and asset 
allocation decisions, investors consider their risk tolerance, goals, and investing 
time horizon. 

• FE.HS.INV.9 Students will know that common behavioral biases can result in 
investors making decisions that adversely affect their investment outcomes. 

• FE.HS.INV.13 Students will know that investors often compare the performance of 
their investments against a benchmark, such as a diversified stock or bond index. 

• FE.HS.INV.15 Students will know that the benefits of compounding for building 
wealth are greatest for people who invest regularly over longer periods of time. 



Page | 18 

• FE.HS.CR.1 Students will know that borrowers can compare the cost of credit using
the Annual Percentage Rate (APR) and other terms in the loan or credit card
contract.

• FE.HS.CR.3 Students will know that monthly mortgage payments vary depending on
the amount borrowed, the repayment period, and the interest rate, which can be
fixed or adjustable.

• FE.HS.CR.4 Students will know that formal training after high school is often
financed by students and families/caregivers through a combination of
scholarships, grants, student loans, work-study, and savings.

• FE.HS.CR.6 Students will know that down payments reduce the amount needed to
borrow.

• FE.HS.CR.7 Students will know that lenders assess creditworthiness of potential
borrowers by consulting credit reports compiled by credit bureaus.

• FE.HS.CR.8 Students will know that a credit score is a numeric rating that assesses
a person’s credit risk based on information in their credit report.

• FE.HS.CR.13 Students will know that alternative financial services, such as payday
loans, check cashing services, pawnshops, and instant tax refunds, provide easy
access to credit, often at high cost.

• FE.HS.MR.1 Students will know that people vary with respect to their willingness to
accept risk and in how much they are willing to pay for insurance that will allow
them to minimize future financial loss.

• FE.HS.MR.4 Students will know that insurance premiums are lower for people who
take actions to reduce the likelihood and/or financial cost of losses and for those
who buy policies with larger deductibles or copayments.

• FE.HS.MR.5 Students will know that health insurance provides coverage for
medically necessary health care and may also cover some preventive care. It is
sometimes offered as an employee benefit with the employer paying some or all of
the premium cost.

• FE.HS.MR.7 Students will know that auto, homeowner’s, and renter’s insurance
reimburse policyholders for financial losses to their covered property and the costs
of legal liability for their damages to other people or property.

• FE.HS.MR.11 Students will know that online transactions and failure to safeguard
personal documents can make consumers vulnerable to privacy infringement,
identity theft, and fraud.
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• Students will understand that they have the right to care for themselves and their
families, through different types of protected leaves that enable them to leave and
return to the workforce as needed.

• Students will understand the concept of protections against discrimination and
harassment on the job, and their limitations.

• Students will understand that they have the right to enforce their own rights at work
through self-advocacy and organization.

Based on Family and Consumer Sciences National Standards 

• 2.1 Demonstrate management of individual and family resources such as food,
clothing, shelter, health care, recreation, transportation, time, and human capital.

• 2.6 Demonstrate management of financial resources to meet the goals of
individuals and families across the life span.

• 5.3 Demonstrate sanitation procedures for a clean and safe environment.
• 8.2 Demonstrate food safety and sanitation procedures.
• 9.3 Evaluate nutrition principles, food plans, preparation techniques, and

specialized dietary plans.
• 12.1 Analyze principles of human growth and development across the life span.
• 13.2 Analyze personal needs and characteristics and their effects on interpersonal

relationships.
• 13.3 Demonstrate communication skills that contribute to positive relationships.
• 14.2 Examine the nutritional needs of individuals and families in relation to health

and wellness across the life span.

Based on Workplace/Employment Knowledge


	Executive Summary
	Priority Graduation Outcomes
	Implementation Approach
	Implementation Recommendations

	Vision
	Process
	Meeting 1 — Orientation and shared priorities
	Meeting 2 — Research briefing (WWU)
	Meeting 3 — Graduation requirements overview and equity framing
	Meeting 4 — Standards review and workplace rights
	Meeting 5 — Equity, accessibility, and special populations
	Meeting 6 — Other-state implementation lessons learned (NEFE)
	Meeting 7 — Drafting final recommendations

	Proposed Recommendations
	Implementation
	Adaptability
	Equity

	Closing Statement
	Addendum A

