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Washington State Board of Education:
Continuous Improvement and Recognition
System Reenvisioning Process

The Washington State Board of Education has begun to explore options for a more equitable and
informative continuous improvement and recognition system. Key considerations include a desire to
capture more robust metrics that address inputs, outputs, and outcomes aligned to the state goals
for basic education.

To inform development of a more equitable continuous improvement and recognition system, the
Board is also reviewing the relationship between the system and the Board’s various roles and duties.

Related Board Responsibilities and Authorities

Washington’s Statewide K-12 Accountability

The State Board of Education is responsible for implementing a standards-based accountability
system of support for schools in order to improve student achievement (RCW 28A.305.130). The
Board is also responsible for the school improvement framework, the state school recognition system,
the education system health, the performance improvement goals and school district improvement
plans, an annual report on the assessment system, and an annual report on the provision of basic
education, as well as for setting threshold scores for statewide assessments.

Key Partners

The Board works in partnership with other institutions that have responsibility for and oversight of key
elements of the accountability system. These include:

e The Office of Superintendent of Public Instruction (OSPI), which is responsible for overseeing
k-12 education in the state by allocating funding and providing tools, resources, and
technical assistance to provide every student in Washington with a high-quality public
education. OSPI is specifically charged with “developing and implementing the accountability
tools to build district capacity and working within federal and state guidelines,” including
identifying schools and districts in need of additional support (RCW 28A.657.005, RCW
28A.657.020, RCW 28A657.030). OSPI publishes the Washington School Report Card to
share information about the state’s k-12 schools.
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* The Educational Opportunity Gap Oversight and Accountability Committee (EOGOAC), which
is a statutorily established committee responsible for addressing achievement gaps in
Washington state by synthesizing findings, creating implementation plans, and providing
recommended policies and strategies to OSPI, the Professional Educator Standards Board,
and the State Board of Education to close the achievement gap (RCW 28A.300.136).

Reenvisioning a More Equitable Continuous Improvement and Recognition System

Washington’s goals for basic education are defined in statute RCW 28A.150.210 and are reflected in
the forthcoming Profile of a Graduate. To meet these goals, the new system will consist of:

* A proposed reenvisioned continuous improvement and recognition system that will result in
information that supports both continuous improvement and meaningful, empowering, and
relevant learning experiences for all students, every day. This system will be built through
significant input from stakeholders across the state.

* A reciprocal accountability system that will more accurately distribute accountability across
the many k-12 policymakers and leaders at the state and local levels, and support processes
in which indicators of opportunities as well as outcomes are used in schools, districts, and
systemwide to inform policy, programs, practices, and partnerships.

The state currently collects a wide variety of data about its education system, some of which are
used for federal accountability, the state’s report card, the Education Research and Data Center,
and the state’s Annual Data Book. The potential indicators proposed below can leverage already-
collected data and may also provide the state with an opportunity to pilot innovative approaches,
such as through a school climate and culture survey that can help the state better understand all
students’ opportunity to learn. Additionally, to ensure equity remains at the forefront of continuous
improvement, indicators’ metrics should be capable of being disaggregated by subgroups to the
greatest extent possible.
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An Effective and Equitable Education System in Washington: A Theory of Action to Achieve
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Together, Washington state policies and key documents point to a theory of action
about achieving an effective and equitable education system in Washington. The theory
identifies, at a high level, the components necessary to achieve the state’s statutory,
long-term goals for students: (1) the critical inputs (resources and support) provided

by the state and district, (2) key implementation strategies and observable outputs

at schools, and (3) the short- and medium-term impacts that build toward long-term
benefits for graduates and Washington state. Together, these components of the
theory of action, when executed well, create a path for Washington to achieve its state
goals for all students, which are detailed in statute RCW 28A.150.210. The foundation
supporting the theory of action is Washington’s vision for an equitable education system
that provides all students with an opportunity to learn.

Key Elements and Indicators of an Effective, Equity-Centered K-12 Education System in
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The theory of action reveals six cross-cutting dimensions of the education system (key
elements) about which all stakeholders—from state leaders to school and district staff
to families, caregivers, and community partners—need information to understand and
spur progress toward the state’s education goals.

To aid stakeholder understanding of the elements, a map of key elements poses
essential questions that future disaggregated indicators—and alighed metrics—could
answer about the effectiveness and equity of the education system.

* Indicators: Data points or trends that signal the extent to which goals are being met.

* Metrics: Specific data collected to answer a question about the education system.

Indicators and metrics should reflect the key components of the theory of action to
the extent possible, since achievement test scores or other outcome indicators are
insufficient by themselves to reveal the conditions of learning. Indicators of key system
elements must be:

¢ Evidence-based: Does education research confirm that these indicators are linked
to the outcomes the system seeks to achieve?

¢ Valid and reliable: Do the indicators capture accurate and trustworthy
information consistently?
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¢ Feasible and usable: Does the state already collect this data in a usable form?
Does the state have the capacity to develop new measures that could generate
sufficient information? Will data be useful to policymakers and other stakeholders
in making critical decisions about students and the education system? Can the
data be linked directly to strategies for continuous improvement?

Potential Continuous Improvement Elements and Indicators .......ccccccvcrrrcirccnrccnsccessccees e eesssneens 7

Well-chosen indicators can provide critical information about the health of key elements
of the education system and reveal progress of the system toward its goals for all
students. Potential indicators and the elements they represent are reflected in this
table, as well as the state’s education goals in full.
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An Effective and Equitable Education System in Washington
A Theory of Action to Achieve State Goals

INPUTS IMPLEMENTATION RESULTS
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childhood education
Sufficient supply

of well-prepared
educators

Meeting of national
standards in the supply
and provision of support
staff—e.g., counselors
and mental health and
social workers

Goals and standards
for deep and
meaningful learning
Standards-aligned
instructional supports
and assessment tools
Shared accountability
system to support
improvement

equitable distribution
of well-prepared,
supported educators
Instructional
support—curriculum,
materials, professional
development, and
assessment tools
Supportive

program evaluation
and continuous
improvement
processes

Positive community
involvement in local
policymaking

meaningful learning
Strategies for
improving school
climate and culture
Collaboration and
professional learning
that offer educator
support

Strategies for
improving family,
caregiver, and
community
engagement

for students to grow
cognitively, socially,
and emotionally
Activities that promote
positive school
climate and culture
and safe, inclusive
environments
Educators and
students who are
committed and
positively engaged
Families, caregivers,
and community who
are welcome and
engaged in children’s
education

a focus on reducing
gaps in students’
opportunities to learn
Positive school
climate and culture
and safe, inclusive
environments
Educators who

feel supported and
engaged and stay in
the profession
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Graduates explore and
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An effective and
equitable k-12 system
A better Washington

Washington’s Education Goals

All students develop the knowledge and skills essential to:
¢ read with comprehension, write effectively, and communicate successfully;

The public education system evolves and adapts, holds all students to high
expectations, and provides all students with the opportunity to:

e know and apply the core concepts and principles of mathematics; social, physical, and life sciences; civics * achieve personal and academic success;
and history, including different cultures and participation in representative government; geography; arts; * become responsible and respectful global citizens;
and health and fitness; * contribute to their economic well-being and that of their families and communities;

think analytically, logically, and creatively, and to integrate technology literacy and fluency as well as
different experiences and knowledge to form reasoned judgments and solve problems; and

understand the importance of work and finance and how performance, effort, and decisions directly affect
future career and educational opportunities.

explore and understand different perspectives; and
enjoy productive and satisfying lives.

Equity is a primary consideration for the Washington State Board of Education, the Washington Office of Superintendent of Public Instruction, and the Educational Opportunity Gap Oversight and
Accountability Committee in policymaking, initiatives, actions, and interactions. As a part of working toward an effective and equitable education system in Washington, all stakeholders actively seek to
identify and remove barriers that inhibit equitable access to high-quality learning opportunities.
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Key Elements and Indicators of an Effective, Equity-Centered K-12 Education System in Washington

Ample and equitably distributed resources Positive, supportive, and enriching learning environments

* Do students, educators, families, caregivers, and community
partners experience a positive school culture and climate?

¢ Do schools and districts provide integrated student supports—
including mental and physical health services and social
services?

* Do students participate in expanded and enriched learning
time and opportunities, with individualized after-school,
weekend, extracurricular, and summer programs?

 Are sufficient resources available for all students, including
those furthest from opportunity, to achieve the state's goals?

* Do students, families, caregivers, and community partners in
need receive resources, staff, and programming to address
in-school and out-of-school learning barriers?

¢ Do all students learn with appropriate materials, with fully
prepared educators, and in facilities that allow them to fully
engage in the curriculum?

Well-prepared, diverse, and Active engagement
stable education workforce

* Are students deeply engaged in learning?

* Do all educators receive high-quality preparation « Do educators build a culture of professional

::uzg:tgsoggesg:ap:;; LA Student-Centered learning, collective trust, and shared

. ’ Equity responsibility?
¢ Do school leaders and staff represent diverse « Are families, caregivers, and community
e r) ’ ’

EEMITILITIHIES B! B (U e, partners engaged in and equipped to support
* Are school staff and leaders supported to stay student learning and contribute to school

and grow in their careers? decision-making?

Opportunities for powerful and meaningful learning College, career, and civic readiness

* Do students experience challenging, well-rounded subject ¢ Do students complete high-quality college-preparatory and/or
matter? career and technical coursework?

¢ Do students experience instruction and assessment that supports * Do students successfully transition to and graduate from high
meaningful social, emotional, and academic learning? school meeting the state's education goals?

* Do students experience culturally affirming and linguistically  Are students gainfully employed or continuing postsecondary
responsive instruction? studies after high school graduation?



Potential Continuous Improvement Elements and Indicators

System Goals

All students have the knowledge and
skills essential for postsecondary
education, gainful employment, and
citizenship.

All students develop the knowledge and
skills essential to:

e read with comprehension, write
effectively, and communicate
successfully;

know and apply the core concepts
and principles of mathematics; social,
physical, and life sciences; civics and
history, including different cultures
and participation in representative
government; geography; arts; and
health and fitness;

* think analytically, logically, and
creatively, and to integrate technology
literacy and fluency as well as different
experiences and knowledge to form
reasoned judgments and solve
problems; and

understand the importance of work
and finance and how performance,
effort, and decisions directly affect
future career and educational
opportunities.

For Consideration: Potential Elements
of the Education System

Ample and equitably distributed resources

Well-prepared, diverse, and
stable education workforce

Opportunities for powerful
and meaningful learning

Positive, supportive, and enriching
learning environments

Active engagement

College, career, and civic readiness

For Consideration: Potential Indicators of the
Education System

¢ Ample funding to meet the needs of all students, including
those furthest from opportunity*

* Resources, staff, and programming to address learning
barriers for students?

e Appropriate materials, staff, and facilities for learning®

* Well-prepared and supported educators*
« Diverse, culturally responsive educators®

 Stable, experienced educators®

e Arich curriculum in a broad course of study (e.g., math, English
language arts, science, civics and history, world languages,
visual and performing arts, physical education, etc.)’

* Social, emotional, and academic learning in instruction
and assessment®

e Culturally affirming and linguistically responsive instruction®

¢ Positive school culture and climate®
e Integrated student supports*!

¢ Expanded and enriched learning time and opportunities*?

e Student engagement, inclusion, and participation in learning®?
¢ Educator engagement*

e Family, caregiver, and community partner engagement®

¢ College, career, and civic readiness?®
¢ Extended-year graduation rates?’

* Postsecondary persistence into employment or education after
high school
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