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Synopsis: State statute specifies the basis for plan approval: “The state board of education shall approve a

plan proposed by a school district only if the plan meets the requirements in RCW 28A.657.050
and provides sufficient remedies to address the findings in the academic performance audit to
improve student achievement.” (RCW 28A.657.060.)

RCW 28A.657.050 specifies the required elements of plans to include:

a. Selection and implementation of an approved school improvement model, including a
description of how the concerns of the academic performance audit are addressed. The
selection of the model must be intended to improve student performance to allow the
district to be released from required action within three years.

b. Application for state or federal funds.

c. Budget that provides for adequate resources to implement the selected model and other
requirements of the plan.

d. Descriptions of any changes to existing policies, practices, structures, and agreements
that are intended to attain achievement gains.

e. ldentification of the measures to be used in assessing the school’s student achievement.

The required action districts have submitted their required action plans via the Indistar online
planning tool. A committee of members is reviewing the plans in detail to help guide the Board in
evaluating plans for approval.
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REVIEW OF REQUIRED ACTION PLANS FROM MARYSVILLE, WELLPINIT,
YAKIMA AND TACOMA SCHOOL DISTRICTS

Policy Consideration

At the July 2014 meeting the State Board of Education (SBE) will consider approval of the
required action plans of the districts designed for required action by the SBE at the March
2014 meeting. These districts are Marysville (Tulalip Elementary School), Tacoma (Stewart
Middle School), Yakima (Washington Middle School), and Wellpinit (Wellpinit Elementary
School).

Criteria for approval is outlined in statute and described in the summary section below. Key
guestions are what is the role of the SBE in plan approval, how should the criteria be applied,
and how should the SBE use the criteria to evaluate plans?

Summary

State statute specifies the basis for plan approval: “The state board of education shall approve
a plan proposed by a school district only if the plan meets the requirements in RCW
28A.657.050 and provides sufficient remedies to address the findings in the academic
performance audit to improve student achievement.” (RCW 28A.657.060.)

RCW 28A.657.050 specifies the required elements of plans to include:

a. Selection and implementation of an approved school improvement model, including a
description of how the concerns of the academic performance audit are addressed. The
selection of the model must be intended to improve student performance to allow the
district to be released from required action within three years.

b. Application for state or federal funds.

c. Budget that provides for adequate resources to implement the selected model and other
requirements of the plan.

d. Descriptions of any changes to existing policies, practices, structures, and agreements
that are intended to attain achievement gains.

e. ldentification of the measures to be used in assessing the school’s student achievement.

Background

How the Board approaches approval of required action plans depends on the role of the
Board. At the May meeting the Board approved a letter to Superintendent Dorn requesting his
input and the expertise of the Office of Student and School success in evaluating the quality of
the required action plans. The statutory role of the Office of the Superintendent of Public
Instruction (OSPI) in required action plans is to help districts develop their plans if the district
requests assistance, and to review the plans for consistency with federal and state guidelines.
In addition to the statutory role, the letter of the Board to the Superintendent requests that the
role of OSPI is also to provide technical guidance on the quality of plans. This allows OSPI
and the SBE to have distinctly different roles in plan approval: OSPI reviews plans for federal
and state guidelines and provides technical guidance on plan quality, and the SBE considers
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plans for approval, taking into account OSPI’s technical expertise and members’ best
judgment as citizen representatives.

At the May meeting, the Board approved a process for evaluating required action plans and
emergency rules that changed the timeline for approval of required action plans. The
emergency rules shifted approval of plans from a proposed special meeting in early June to
the July Board meeting. The process includes a committee of members who will review plans
in depth and guide the Board as a whole in plan evaluation and approval.

OSPI requires that required action plans, along with school improvement plans for challenged
schools in need of improvement, be developed and recorded in the Indistar school planning
tool. The plans were pulled during the afternoon June 20, 2014, the due date that the SBE
asked districts to submit plans for approval. However, the use of the Indistar tool allows
districts and schools to continue to refine and modify plans. While the primary actions of what
districts and schools plan to do to address their required action status should be recorded in
their June 20 required action plans, the plans should not be considered static documents.
OSPI has been asked to notify the Board if any substantive changes are made to the plans
after June 20.

Included in this section of the Board packet are:

e The required action plans for schools pulled from the Indistar planning tool on June 20,
2014. These plans are not included in the printed packet of materials provided for
members, but are included in the online packet posted on the SBE website.

¢ Evaluation forms that members may used to evaluate plans, and that staff will use as a
framework for compiling member comments.

o An evaluation form was created for each district, and includes a summary of
the academic performance audit recommendations.

o [Each form also lists the required elements of plans, and provides space for the
evaluator to make comments on each element if they choose.

o One required element for evaluation is a budget, however, the districts have
not yet finalized a budgets. Staff is working with OSPI to obtain preliminary
budget information for the evaluation.

e Cross-walk tables.

o These tables list the Indistar indicators specifically recommended in the
academic performance audit for schools and districts. SBE staff checked for
the use of the indicators in the school and district plans.

o These tables provide an indication of the responsiveness of plans to the
recommendations of the performance audit.

= The use of the recommended indicators in each of the schools’ plans
show that each of the schools were responsive to the academic
performance audit findings in developing the school plans.

= One district, Wellpinit, does not have a well-developed district plan that
addresses the district indicators recommended by the academic
performance audit. This district was performing a superintendent search
during the past months. The board may wish to work with OSPI and the
district for a timeline to allow Wellpinit to fully develop the district plan,
and to ensure the district and school plans align.

Action

The SBE will consider approval of the required action plans of Tacoma, Yakima, Wellpinit and
Marysville.
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Tulalip Elementary School RAD Plan Evaluation

The SBE’s legislative responsibility is to “approve a plan proposed by a school district only if the plan meets the requirements in RCW
28A.657.050 and provides sufficient remedies to address the findings in the academic performance audit to improve student achievement.”
(RCW 28A.657.060) This form summarizes the recommendations of the academic performance audit and lists the requirements of RCW
28A.657.050. The Board may also wish to offer districts a response to plans that helps districts understand how knowledgeable members of the
public may perceive their required action plan, and what areas of concern the Board has in implementing the plan (question 4 below).

1. Improvement model chosen:

Is the improvement model appropriate for the required action?

2. Are the concerns of the academic performance audit sufficiently addressed?

Suggested Scoring Guide

Minimal Development 1-2 Partial Development 2-3 Full Development 4-5
-Plan failed to address the recommendation | -Plan did not clearly demonstrate an -Plan met or exceeded expectations for
-Plan was vague or inconsistent with the RAD | understanding of the RAD requirements addressing recommendations
requirements -Plan addressed none or some of the -Evidence the district is committed to the
recommendations success of the plan
-Plan demonstrated some commitment to the - Plan shows understanding the RAD
RAD process requirements

Table 1 lists the broad recommendations of the academic performance audit, and a few specific concerns and observations of the performance
audit related to the broad recommendations. These concerns and observations should be taken as illustrative examples rather than a complete
summary of concerns brought up by the performance audit. In reviewing the information in this table and the Indistar plans, a consideration of

the Board might be “Do the indicators in the plan address the concerns of the audit, and are the tasks sufficient to address the Indicator and
lead to improved student performance?”

Table 1: Broad Recommendations of the Academic Performance Audit with Selected Concerns and Observations (in shaded cells)

Finding Recommendation | Development (1-6) ‘ Comments

Concerns and observations from Audit: Audit notes several positives concerning this recommendation: “at the tipping point with respect to this
recommendations” and teacher teams collaborating frequently around student data. Concerns include: 1) the difference in achievement between
Tulalip Elementary and Quil Ceda Elementary students—leadership and staff need to understand and address disparity; 2) need to accelerate
students beyond ‘one year of growth’; 3) mixed level of support and engagement in professional development
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1) Ensure all students receive grade-level appropriate core instruction and curriculum by (a) aligning curriculum to Common Core and
Washington State Standards; (b) using data to inform and differentiate instruction and interventions based on student needs; and (c) continuing
to use culturally responsive practices and appropriate materials.

1.A Design and Implement Culturally Responsive,
Standards-Based Units of Instruction

1.B Utilize Professional Learning Community
Structure Supporting Use of Data to Inform

1.C Provide Professional Development, Technical
Assistance, and Support

Concerns and observations from Audit: Currently two principals are assigned to the merging schools. At the time of the audit there was not yet
a determined leadership model and staffing assignments for next year.

2) Continue the shared leadership model through the transition and provide co- principals operational flexibility that (a) supports the school’s
turnaround plan; (b) builds staff capacity to deliver culturally relevant, standards-based instruction and curriculum and use data in making
instructional decisions; and (c) aligns with districtwide expectations for increases in student achievement.

2.A Principal Leadership

2.B District Leadership

Concerns and observations from Audit: The audit recognized that while the school is committed to creating a safe learning environment
(Compassionate Schools and AVID have been implemented) major issues remain a challenge. Students impacted by trauma results in classroom
behavior concerns, staff becoming overwhelmed, students with trauma identified for special education. Parent, family and community
engagement has been affected by racism and the history of boarding schools.

3) Build upon the school’s culturally responsive multi-tiered system of academic and social-emotional support, using a data-based inquiry
system to track progress and make adjustments for individual students, classrooms, and the school.

3.A School and Classroom Environment

3.B Parent/Family and Community Engagement




3. Are the requirements of RCW 28A.657.050 met?

Table 2: Additional considerations for approving required action plans

Requirement of RCW 28A.657.050 Development (1-6) | Comments

1) Will anticipated improvements allow the district to
be released from required action within three years
of implementing the plan?

2) Application for state or federal funds OSPI affirms that districts have submitted applications.

3) Budget that provides for adequate resources to [The budget is still being developed.]
implement the selected model and other
requirements of the plan

4) Descriptions of changes to existing policies,
practices, structures, and agreements that are
intended to attain achievement gains

5) Identification of the measures to be used in
assessing the school’s student achievement

6) Demonstration of collaboration between
administrators, teachers, other staff, parents, unions,
students and other representatives of the local
community in the development of the plan

8) Public hearing held [Districts have been asked when their public hearing was held.]

4. Do you have concerns about plan implementation?



Stewart Middle School RAD Plan Evaluation

The SBE’s legislative responsibility is to “approve a plan proposed by a school district only if the plan meets the requirements in RCW 28A.657.050 and
provides sufficient remedies to address the findings in the academic performance audit to improve student achievement.” (RCW 28A.657.060) This
form summarizes the findings of the academic performance audit and lists the requirements of RCW 28A.657.050. The Board may also wish to offer
districts a response to plans that helps districts understand how knowledgeable members of the public may perceive their required action plan, and
what areas of concern the Board has in implementing the plan (question 4 below).

1. Improvement model chosen:

Is the improvement model appropriate for the required action?

2. Are the concerns of the academic performance audit sufficiently addressed?

Suggested Scoring Guide

Minimal Development 1-2 Partial Development 3-4 Full Development 5-6
-Plan failed to address the recommendation | -Plan did not clearly demonstrate an -Plan met or exceeded expectations for
-Plan was vague or inconsistent with the RAD | understanding of the RAD requirements addressing recommendations
requirements -Plan addressed none or some of the -Evidence the district is committed to the
recommendations success of the plan
-Plan demonstrated some commitment to the - Plan shows understanding the RAD
RAD process requirements

Table 1 lists the broad recommendations of the academic performance audit, and a few specific concerns and observations of the performance audit related
to the broad recommendations. These concerns and observations should be taken as illustrative examples rather than a complete summary of concerns
brought up by the performance audit. In reviewing the information in this table and the Indistar plans, a consideration of the Board might be “Do the
indicators in the plan address the concerns of the audit, and are the tasks sufficient to address the Indicator and lead to improved student performance?”



Table 1: Broad Recommendations of the Academic Performance Audit with Selected Concerns and Observations (in shaded cells)

Finding Recommendation \

Development (1-6) \ Comments

Concerns and observations: instruction practice changes were implemented during SIG, but failed to result in sustained progress in student
achievement. Proficiency increases in reading and math occurred in the first year of SIG, but was not sustained during the remaining years. The
number of preparations and the larger percentage of new and inexperienced teachers was a concern expressed by staff. Survey results show 45% of
staff believes that all students can meet state standards. Effective use of formative assessments was found in half the classrooms.

1) Design and implement protocols, structures, and professional development for Stewart’s Student Success Cycle (data-informed inquiry cycle) to
ensure all students receive rigorous, standards-aligned and differentiated instruction and curriculum.

1.A Design and Implement Rigorous, Standards-
Based Units of Instruction

1.B Provide Professional Development, Technical
Assistance, and Support

1.C Build and Consistently Use Protocols and
Structures Supporting Use of Data to Inform
Instruction

Concerns and observations: The incoming principal will be the fourth since 2010-2011, the first year of SIG. There has been some turnover in

assistant principals as well.

2) Provide the principal operational flexibility that (a) supports the school’s turnaround plan, (b) builds staff capacity to deliver rigorous, standards-

based instruction and curriculum and use data in maki
achievement.

ng instructional decisions, and (c) aligns with districtwide expectations for increases in student

2.A Principal Leadership

2.B District Leadership

3) Ensure the learning environment is safe, supportive

, mutually respectful, and honors the cultures and families represented in the school.

3.A School and Classroom Environment

3.B Parent/Family and Community Engagement




3. Are the requirements of RCW 28A.657.050 met?

Table 2: Additional considerations for approving required action plans

Requirement of RCW 28A.657.050

Development (1-6)

Comments

1) Will anticipated improvements allow the district
to be released from required action within three
years of implementing the plan?

2) Application for state or federal funds

OSPI has documented that all RADs have completed an application.

3) Budget that provides for adequate resources to
implement the selected model and other
requirements of the plan

[Budgets are still under development.]

4) Descriptions of changes to existing policies,
practices, structures, and agreements that are
intended to attain achievement gains

5) Identification of the measures to be used in
assessing the school’s student achievement

6) Demonstration of collaboration between
administrators, teachers, other staff, parents,
unions, students and other representatives of the
local community

8) Public hearing held

[Districts have been asked when their public hearing was held.]

4. Do you have concerns about plan implementation?




Washington Middle School RAD Plan Evaluation

The SBE’s legislative responsibility is to “approve a plan proposed by a school district only if the plan meets the requirements in RCW 28A.657.050
and provides sufficient remedies to address the findings in the academic performance audit to improve student achievement.” (RCW 28A.657.060)
This form summarizes the findings of the academic performance audit and lists the requirements of RCW 28A.657.050. The Board may also wish to
offer districts a response to plans that helps districts understand how knowledgeable members of the public may perceive their required action
plan, and what areas of concern the Board has in implementing the plan (question 4 below).

1. Improvement model chosen:

Is the improvement model appropriate for the required action?

2. Are the concerns of the academic performance audit sufficiently addressed?

Suggested Scoring Guide

Minimal Development 1-2 Partial Development 3-4 Full Development 5-6
-Plan failed to address the recommendation | -Plan did not clearly demonstrate an -Plan met or exceeded expectations for
-Plan was vague or inconsistent with the RAD | understanding of the RAD requirements addressing recommendations
requirements -Plan addressed none or some of the -Evidence the district is committed to the
recommendations success of the plan
-Plan demonstrated some commitment to the - Plan shows understanding the RAD
RAD process requirements

Table 1 lists the broad recommendations of the academic performance audit, and a few specific concerns and observations of the performance
audit related to the broad recommendations. These concerns and observations should be taken as illustrative examples rather than a complete
summary of concerns brought up by the performance audit. In reviewing the information in this table and the Indistar plans, a consideration of

the Board might be “Do the indicators in the plan address the concerns of the audit, and are the tasks sufficient to address the Indicator and
lead to improved student performance?”

Table 1: Broad Recommendations of the Academic Performance Audit with Selected Concerns and Observations (in shaded cells)

Finding Recommendation | Development (1-6) ‘ Comments

Observations and concerns: There is lack of evidence that current practice for placing students in language arts and math classes is serving
students well—concern that the block system as described in the performance audit is not designed for students to exit.
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1) The school’s Improvement Plan should address how the instructional core will be expanded to ensure (a) all students receive grade-level
appropriate instruction and curriculum that are research-based, rigorous, and aligned with State academic content standards; and (b)
interventions are differentiated based on student needs.

1.A System to Place Students in Core and
Intervention for Language Arts and Mathematics

Observations and concerns: ‘Teacher churn’ a major challenge. Concern that new teachers have not received training in the Safe and Civil

Schools Initiative. Evidence that teachers are not yet

consistently implementing research-based instructional practices with fidelity.

1.B Professional Development, Technical
Assistance, and Support

1.C Professional Learning Communities and Use of
Data

2) The school and district action plans will need to demonstrate expanded capacity of the principal and leadership team to demonstrate their
ability to (a) lead and engage staff in the school’s data-based action-planning process, (b) monitor changes in educator practice and student
outcomes resulting from the plan, and (c) revise plans as needed to significantly increase student learning.

Observations and concerns: At the time of the audit, the district had not yet determined who will lead the school next year and beyond.

2.A Principal Leadership

2.B Distributed Leadership

Observations and concerns: School and classroom environment— “passive compliance” versus “culture of learning”

3) The school and district action plans will need to identify how they will ensure the learning environment is safe, mutually respectful, and
honors the cultures and families of the students represented in the school.

3.A School and Classroom Environment

3.B Parent/Family and Community Engagement




3. Are the requirements of RCW 28A.657.050 met?

Table 4: Additional considerations for approving required action plans

Requirement of RCW 28A.657.050

Development (1-6)

Comments

1) Will anticipated improvements allow the district
to be released from required action within three
years of implementing the plan?

2) Application for state or federal funds

OSPI affirms that all districts have submitted applications

3) Budget that provides for adequate resources to
implement the selected model and other
requirements of the plan

[Budget still being developed.]

4) Descriptions of changes to existing policies,
practices, structures, and agreements that are
intended to attain achievement gains

5) Identification of the measures to be used in
assessing the school’s student achievement

6) Demonstration of collaboration between
administrators, teachers, other staff, parents,
unions, students and other representatives of the
local community

8) Public hearing held

[Districts have been asked when the public hearing was held]

4. Do you have concerns about plan implementation?




Wellpinit RAD Plan Evaluation

The SBE’s legislative responsibility is to “approve a plan proposed by a school district only if the plan meets the requirements in RCW 28A.657.050 and
provides sufficient remedies to address the findings in the academic performance audit to improve student achievement.” (RCW 28A.657.060) This form
summarizes the findings of the academic performance audit and lists the requirements of RCW 28A.657.050. The Board may also wish to offer districts a

response to plans that helps districts understand how knowledgeable members of the public may perceive their required action plan, and what areas of
concern the Board has in implementing the plan (question 4 below).

1. Improvement model chosen:

Is the improvement model appropriate for the required action?

2. Are the concerns of the academic performance audit sufficiently addressed?

Suggested Scoring Guide

Minimal Development 1-2 Partial Development 3-4 Full Development 5-6
-Plan failed to address the recommendation | -Plan did not clearly demonstrate an -Plan met or exceeded expectations for
-Plan was vague or inconsistent with the RAD | understanding of the RAD requirements addressing recommendations
requirements -Plan addressed none or some of the -Evidence the district is committed to the
recommendations success of the plan
-Plan demonstrated some commitment to the - Plan shows understanding the RAD
RAD process requirements

Table 1 lists the broad recommendations of the academic performance audit, and a few specific concerns and observations of the performance audit
related to the broad recommendations. These concerns and observations should be taken as illustrative examples rather than a complete summary of
concerns brought up by the performance audit. In reviewing the information in this table and the Indistar plans, a consideration of the Board might be

“Do the indicators in the plan address the concerns of the audit, and are the tasks sufficient to address the Indicator and lead to improved student
performance?”

Table 1: Broad Recommendations of the Academic Performance Audit with Selected Concerns and Observations (in shaded cells)

Finding Recommendation ‘ Development (1-6) | Comments

Observations and concerns: A major concern is the frequent turnover of leadership; largest concern among interviewees was to ensure the district
actively recruits, inducts, and retains a strong instructional leader at the school level.




1) Attract and retain a principal who will ensure s/he and the leadership team demonstrate the capacity to (a) maintain a strong focus on
instructional improvement and student learning outcomes; (b) regularly monitor and continuously improve the core instructional program; and (c)
use data to assess the strengths and weaknesses of the curriculum and instructional strategies.

1.A Maintain a strong focus on instructional improvement
and student learning outcomes

Observations and concerns: BERC report indicates lessons aligned to powerful Teaching and Learning have decreased over the past year.

1.B Regularly monitor and continuously improve the core
instructional program

1.C Use data to assess the strengths and weaknesses of the
curriculum and instructional strategies

2) Expand staff capacity to deliver effective instruction and instructional intervention through engagement in sustained professional development
aligned to identified needs based on student and staff performance; and develop staff capacity to deliver culturally relevant, standards-based
instruction and curriculum and use data in making instructional decisions.

2.A Provide distributed Leadership

Observations and concerns: Observations and concerns: Teacher leaders reported that coaching or ongoing support feels the most effective and
would like to see more classrooms with modelling, practice lessons, and ongoing assistance.

2.B Professional development

3) Engage partners within the community and families to ensure the learning environment is safe, orderly, and honors the cultures of students
represented in the school.

Observations and concerns: student behavior remains an area of concern in the school. Staff expressed concern that expectations within the agreed
upon behavior intervention system (PBIS) is no implemented with fidelity across the school.

3.A School and Classroom Environment

3.B Parent/Family and Community Engagement




3. Are the requirements of RCW 28A.657.050 met?

Table 4: Additional considerations for approving required action plans

Requirement of RCW 28A.657.050

Development (1-6)

Comments

1) Will anticipated improvements allow the district to be
released from required action within three years of
implementing the plan?

2) Application for state or federal funds

OSPI affirms that all districts have submitted applications.

3) Budget that provides for adequate resources to
implement the selected model and other requirements of
the plan

[Budgets are still being developed.]

4) Descriptions of changes to existing policies, practices,
structures, and agreements that are intended to attain
achievement gains

5) Identification of the measures to be used in assessing
the school’s student achievement

6) Demonstration of collaboration between
administrators, teachers, other staff, parents, unions,
students and other representatives of the local
community

8) Public hearing held

[Districts have been asked when their public hearing was held.]

4. Do you have concerns about plan implementation?




TULALIP SCHOOL AND DISTRICT ACADEMIC PERFORMANCE AUDIT SUMMARY AND RECOMMENDED INDICATOR CROSS-WALK WITH SCHOOL

AND DISTRICT PLANS

The table below summarizes the Academic Performance Audit recommendations that are aligned with research-based actions. It includes the
recommended Indistar Indicators. The Y/N columns have been filled in by staff, verifying that the school and district plans address the
recommended indicators and providing a ‘quick check’ that the plan is responsive to the recommendations of the academic performance audit.

Specific Recommendations and Indistar Indicators (highlighted in gray). Y/N columns filled in by SBE staff as of 6/17/2014.

3 below): Provide targeted professional
development (PD) to build teacher capacity to
implement culturally relevant and standards-

build capacity to implement culturally
responsive and standards-based:
Curriculum
Instruction

development is built into the school
schedule by the district, but the school is
allowed discretion in selecting training
and consultation that fit the

School-level recommendations and indicators In School Actions aligned with school-level District-level recommended Indicators | In District
Plan recommendations Plan
Y/N Y/N
Principle 1: Provide Strong Leadership

1) Recommendations 1B and 2A (1 and 2 in Y Leadership team: Expected Indicator P1-C: District Y
Table 3 below): Continue to develop distributed Leads school improvement examines its policies and makes
leader capacity to facilitate a continuous process modifications as needed to provide
improvement process; guide and manage the Reviews data operational flexibility for principals in
review of data, selection of strategies, and Selects strategies order to support school turnaround plans Y (Fully
implementation of improvement efforts; and Manages implementation in key areas. implement
monitor the effectiveness of these efforts. Monitors effectiveness of efforts Expected Indicator P1-B: The district ed)
(Indicator P1-1D10) ensures that an empowered change

agent (typically the principal) is

appointed to head each school that

needs rapid improvement.
2) Recommendations 1B and 2A (1 and 2 in N Principals (and team) spend 50% of
Table 3 below): Sustain the practice of spending time working with teachers to
at least 50% of the time working directly with improve instruction
teachers to improve instruction, including
classroom observations. (Indicator P1-1E08)

Principle 2: Ensure Effective Instruction

3) Recommendations 1A and 1C (1a-1c in Table Y (both) Provide professional development to | Expected Indicator P2-C: Professional y




based curriculum, instruction, and interventions.
(Indicators P2-1F11 and/or P2-IF12)

Interventions

requirements of its Student and School
Success Action Plan and evolving needs.

4) Recommendations 1B and 2A (1 and 2 in Y P2-IF12 | Set specific PD goals and monitor:
Table 3 below): Set goals for Professional Changes in staff practice
Development and monitor the extent to which Impact on student learning
staff has changed practice and impacted student
learning. (Indicators P2-IF14 and/or P5-11D06)
5) Recommendation 3A (3 in Table 3): Continue Y (both) Monitor implementation and impact
to provide professional development around on student learning of
culturally responsive leadership and instructional implementation of culturally
practices (e.g., culturally relevant practices, responsive and standards-based:
AVID) and monitor the extent to which these Curriculum
practices are implemented and impact student Instruction
outcomes. (Indicators P2-IF12 and/or P1-IEQ7) Interventions
Principle 3: Increase Learning Time

6) Recommendations 1A and 1C (1a-1cin Table | Y (all) Provide time for data teams to meet Expected Indicator P3-A: The district
3 below): Continue to provide time for data while students are with specialists allocates resources to support additional
teams to meet while specialists work with learning time for students and staff in
students in the areas of behavioral health and schools required to implement
culture (P3IVD02, P4-11IAQ7, P5-11DO8, P5-11D12, turnaround principles.
and/or P6-11IC16)

Principle 4: Improve Instructional Program
7) Recommendations 1A and 1C (1a-1c in Table Y (both) Included above with the added Expected Indicator P4-A: The district

3 below): Implement culturally relevant
instructional strategies and materials aligned
with state standards and student learning needs;
regularly monitor and make adjustments to
continuously improve the core instructional
program based on identified student needs
(Indicators P4-11A03 and/or P4-II1A07)

emphasis on tailoring to student
needs

8) Recommendations 1A and 1C (1a-1c in Table
3 below): Upgrade the mathematics program
(core and supplemental) and the literacy
program (supplemental) and ensure alignment
with Common Core State Standards.

Upgrade math core and supplemental
curriculum and literacy supplemental
curriculum to align with CCSS

ensures that school improvement
initiatives include rigorous, research-
based, field-proven instructional
programs, practices, and models.
Expected Indicator P4-B: The district
works with the school to provide early
and intensive intervention for students
not making progress.

Principle 5: Use Data to Improve Instruction




9) Recommendations 1A and 1C (1a-1cin Table
3 below): Expand the capacity of teacher teams
to monitor and assess mastery of standards-
based objectives and to track school-wide
implementation and impact of culturally relevant
practices and instructional materials. (P5-11D06)

Y Included above

10) Recommendations 1A and 1C (1a-1c in Table
3 below): Use a variety of data to identify special
needs students. (Indicator P5-11D12)

Y Improve identification of special
needs students.

11) Recommendations 1B and 2A (1 and 2 in
Table 3 below): Use a variety of data to assess
strengths and weaknesses of the curriculum and
instructional strategies and improvement
initiatives. (Indicator P5-11D08)

Y Assess curriculum and instructional
strategies for strengths and
weaknesses.

Expected Indicator P5-A: The district
provides schools with technology,
training, and support for integrated data
collection, reporting, and analysis.

Principle 6: Establish a Safe Learning Environment

12) Recommendation 3A (3 in Table 3 below):
Continue to ensure all staff members reinforce
agreed-upon classroom rules and procedures
with fidelity, positively teach them to their
students, and implement the multi-tiered system
of support for students struggling with trauma
and unsafe behaviors. (Indicators P6-111C13, P6-
I11C16, and/or P6-111C04)

Y (All) e Teach and reinforce rules

e Provide a tiered system of
support for students based on
their needs

Principle 7: Engage Families and Communities

13) Recommendation 3B (3 in Table 3 below):
Collaborate with parents and community
members to build on the cultures of the students
in the school and to identify and implement
strategies to engage parents/families and
community in the school’s improvement efforts.
(Indicators P7-IVAO5 and/or P7-1IVA13)

Y (both) e Collaborate with parents and
community around culture

e Identify and implement parent
and community engagement in
school improvement

Expected Indicator P7-B: The LEA/School
has engaged parents and community in
the transformation process.




STEWART/TACOMA ACADEMIC PERFORMANCE AUDIT SUMMARY AND RECOMMENDED INDICATOR CROSS-WALK WITH SCHOOL AND

DISTRICT PLANS

The table below summarizes the Academic Performance Audit recommendations that are aligned with research-based actions. It includes the
recommended Indistar Indicators. The Y/N columns have been filled in by staff, verifying that the school and district plans address the
recommended indicators and providing a ‘quick check’ that the plan is responsive to the recommendations of the academic performance audit.

Specific Recommendations and Indistar Indicators (highlighted in gray). Y/N columns filled in by SBE staff as of 6/17/2014.

responsive leadership and instructional practices
(e.g., Safe and Civil Schools [CHAMPS], AVID) and
monitor the extent to which these practices are
implemented and impact student outcomes.
(Indicators P2-1IF12 and/or P2-IF07)

implementation of culturally
responsive and standards-based:
Curriculum
Instruction
Interventions

coherence across professional
development and teaching/learning
practices within the school.
Expected Indicator P2-C: Provide
professional development around
culturally responsive leadership and

School-level recommendations and indicators Expres Actions aligned with school-level District-level recommended Indicators Expres
sed in recommendations sed in
Plan? Plan?
Y/N Y/N
Recommendation 2A: Develop shared/distributed | Y Leadership team: Expected Indicator P1-C: Provide N
leader capacity to facilitate a continuous Leads school improvement process | principal with operational flexibility in
improvement process; guide and manage the Reviews data order to support school turnaround plans
review of data, selection of strategies, and Selects strategies in key areas.
implementation of improvement efforts; and Manages implementation
monitor the effectiveness of these efforts. Monitors effectiveness of efforts
(Indicator P1-ID10)
Recommendations 1B and 1C: Provide targeted Y Provide professional development to | Expected Indicator P2-C: Provide Y (fully
professional development (PD) to build teacher (both) | build capacity to implement culturally | differentiated professional development | implem
capacity to implement standards-based curriculum, responsive and standards-based: and technical assistance to teachers to ented)
instruction, and interventions. (Indicators P2-1IF11 Curriculum move instruction to increased levels of
and/or P2-IF12) Instruction rigor and relevance for students.
Interventions Expected Indicator P2-C: Build capacity
Recommendation 2A: Set goals for Professional Y Set specific PD goals and monitor: within the coaching cadre to (a) support
Development (PD) and monitor the extent to which | (both) | Changes in staff practice expanded teacher core instructional
staff has changed practice and impacted student impact on student learning practices and differentiated instruction
learning. (Indicators P2-1F14 and/or P5-11D06) and (b) train on the adopted instructional
Recommendation 3A: Continue to provide Y Monitor implementation and impact | framework.
professional development around culturally (both) | on student learning of Expected Indicator P2-C: Ensure




instructional practices and monitor the
extent to which these practices are
implemented and impact student
outcomes.

No additional Indicators beyond “active” Expected Extended learning time will support Expected Indicator P3-A: Allocate Y
Indicator addressed by the school for Principle 3. teacher teams to implement all resources (e.g., personnel, fiscal, and
recommendations. professional development and technical
assistance) to support additional learning
time for staff.
Recommendations 1A and 1C: Align instructional Y Included above with the added Expected Indicator P4-B: Provide training | Y (fully
strategies with student learning needs; regularly (both) | emphasis on tailoring to student and support on systems of intervention implem
monitor and make adjustments to continuously needs that result in accelerated student ented)
improve the core instructional program based on learning.
identified student needs. (Indicators P4-11A03
and/or P4-I11A07)
Recommendations 1A and 1C: Implement Y Included above Expected Indicator P5-A: Provide Y
protocols, structures, and professional technology, training, and support for
development that expand the capacity of teacher school leadership to collect and analyze a
teams to monitor and assess mastery of standards- variety of data to track changes in
based objectives and to make instructional educator practice and student learning.
adjustments to the core instructional program
based on student needs. (Indicator P5-11D12)
Recommendation 2A: Use a variety of data to Y Included above
assess strengths and weaknesses of the curriculum
and instructional strategies. (Indicator P5-11D08)
Recommendation 3A: Ensure all staff members Y e Teach and reinforce rules
reinforce agreed-upon classroom rules and e  Provide a tiered system of
procedures with fidelity and positively teach them support for students based on
to their students. (Indicator P6-111C13) their needs
Recommendation 3B: Collaborate with parents Y e Collaborate with parents and Expected Indicator P7-B: Engage parents | Y (fully
and community members to identify and (both) community around culture and community in the transformation implem
implement strategies to engage parent and the process. ented)

community in the school’s improvement efforts at
the current site and the temporary site. (Indicators
P7-IVA05 and/or P7-IVA13)

e I|dentify and implement parent
and community engagement in
school improvement; determine
specific strategies to engage
parents and community at both
current site and temporary site.




WASHINGTON/YAKIMA ACADEMIC PERFORMANCE AUDIT SUMMARY AND RECOMMENDED INDICATOR CROSS-WALK WITH SCHOOL AND

DISTRICT PLANS

The table below summarizes the Academic Performance Audit recommendations that are aligned with research-based actions. It includes the
recommended Indistar Indicators. The Y/N columns have been filled in by staff, verifying that the school and district plans address the
recommended indicators and providing a ‘quick check’ that the plan is responsive to the recommendations of the academic performance audit.

Specific Recommendations and Indistar Indicators (highlighted in gray). Y/N columns filled in by SBE staff as of 6/17/2014.

framework (Danielson) and monitor impacts of PD
in educator practice and student outcomes.
(Indicators P2-IF11 and/or P2-IF12)

build capacity to implement

culturally responsive and

standards-based:
Curriculum

move instruction to increased levels of
rigor and relevance for students.
Expected Indicator P2-C: Build capacity
within the coaching cadre to (a) support

School-level recommendations and indicators In Actions aligned with school- District-level recommended Indicators In District
School level recommendations Plan? Y/N
Plan?
Y/N
Recommendation 2B: Develop shared/distributed Y Leadership team: Expected Indicator P1-A: Identify leader | Y fully
leader capacity to facilitate a continuous Leads school competencies required of a implemented
improvement process; guide and manage the review improvement process transformational leader and ensure an 10/30/2013
of data, selection of strategies, and implementation Reviews data individual with these skills is leading the
of improvement efforts; and monitor the Selects strategies school.
effectiveness of these efforts. (Indicator P1-ID10) Manages Expected Indicators P1-A, P1-B, and P1- Y fully
implementation C: Support and engage with school .
) - - implemented
Monitors leaders to expand their capacity for 10/30/2013
effectiveness of efforts transformational leadership.
Recommendations 2A: Ensure principal capacity to Y Principal and team maintain
maintain a focus on instructional improvement and their focus on instructional
student learning outcomes. (Indicator P1-IEQ8) improvement, using data on
student learning outcomes to
anchor their improvement
initiatives.
Recommendations 1A, 1B, and 1C: Provide targeted | Y (both) | Provide professional Expected Indicator P2-C: Provide Y fully
professional development (PD) to build teacher development Danielson differentiated professional development | implemented
capacity aligned with the district’s instructional Instructional Framework. to and technical assistance to teachers to 10/9/2013




Instruction
Interventions

expanded teacher core instructional
practices and differentiated instruction

Recommendations 2A and 2B: Set goals for Y(both) | Set specific PD goals and and (b) train on the adopted instructional
Professional Development (PD) and monitor the monitor: framework.
extent to which staff has changed practice and Changes in staff Expected Indicator P2-C: Ensure
impacted student learning. (Indicators P2-IF14 practice coherence across professional
and/or P5-11D06) Impact on student development and teaching/learning
learning practices within the school.

Recommendation 3A: Provide professional Y (both) | Monitor implementation and | Expected Indicator P2-C: Provide
development around culturally responsive impact on student learning of | professional development around
leadership and instructional practices and monitor implementation of culturally | culturally responsive leadership and
the extent to which these practices are responsive and standards- instructional practices and monitor the
implemented and impact student outcomes. based: extent to which these practices are
(Indicators P2-IF07 and/or P2-IF12) Curriculum implemented and impact student

Instruction outcomes.

Interventions
Recommendations 1A, 1B, and 1C: Extend learning Y (both) | Provide time for teams to Expected Indicator P3-A: Allocate Y fully
time for students and time for teacher collaboration meet; include specific resources (e.g., personnel, fiscal, implemented
within and/or beyond the school day, week, or year, expectations for collaboration | professional development and technical 10/9/2013
and monitor progress of these extended learning around using data to improve | assistance) to support time for teacher
opportunities on educator capacity and student instructional practice and collaboration and instructional planning
learning. (Indicators P3-1VD0O5 and/or P3-1IVDO06) student outcomes.
Recommendations 2A and 2B: Establish a team Y (both) | Included above
structure for collaboration with specific duties and
time for instructional planning. (Indicators P3-1VD05
and/or P3-IVD06)
Recommendations 1A and 1C: Align instructional Y Included above with the Expected Indicator P4-B: Provide training | Y fully
strategies with student learning needs; regularly added emphasis on tailoring and support on systems of intervention implemented
monitor and make adjustments to continuously to student needs that result in accelerated student 5/18/2014
improve the core instructional program based on learning.
identified student needs. (Indicator P4-11A03)
Recommendations 1A, 1B, and 1C: Expand teacher Y Included above, with added

and instructional coach practices that support
identification of student learning needs and

emphasis on role of coaching
and differentiation of




differentiation of instruction based on needs.
(Indicator P4-I11AQ7)

instruction based on student
learning needs

Recommendations 1A and 1C: Expand the capacity | Y Included above Expected Indicator P5-A: Provide Y fully

of teacher teams (grade-level and/or departmental) appropriate assessment tools, implemented
to monitor and assess mastery of standards-based technology, training, and support for 5/19/2014
objectives and to make instructional adjustments to school leadership to collect and analyze a

the core instructional program based on student variety of data to track changes in

needs. (Indicator P5-11D12) educator practice and student learning.
Recommendations 2A and 2B: Set goals for Y (both) | Included above

Professional Development and monitor the extent

to which staff has changed practice and impacted

student learning. (Indicators P2-IF14 and/or P5-

11DO6)

Recommendations 2A and 2B: Use a variety of data | Y Assess curriculum and

to assess strengths and weaknesses of the instructional strategies for

curriculum and instructional strategies. (Indicator strengths and weaknesses.

P5-11D08)

Recommendation 3A: Ensure all staff members Assess current practice and

demonstrate an understanding of community provide professional

cultures, customs, and values, and model a respect development to address

for them. (Indicator P6-111C01) weaknesses.

Recommendation 3B: Collaborate with parentsand | Y e Collaborate with parents | Expected Indicator P7-B: Engage parents | Y

community members to identify and implement
strategies to engage parent and the community in
the school’s improvement efforts. (Indicator P7-
IVA13)

and community around
culture

e Identify and implement
parent and community
engagement in school
improvement

and community in the transformation
process.




WELLPINIT SCHOOL AND DISTRICT ACADEMIC PERFORMANCE AUDIT SUMMARY AND RECOMMENDED INDICATOR CROSS-WALK WITH

SCHOOL AND DISTRICT PLANS

The table below summarizes the Academic Performance Audit recommendations that are aligned with research-based actions. It includes the
recommended Indistar Indicators. The Y/N columns have been filled in by staff, verifying that the school and district plans address the
recommended indicators and providing a ‘quick check’ that the plan is responsive to the recommendations of the academic performance audit.

Specific Recommendations and Indistar Indicators (highlighted in gray). Y/N columns filled in by SBE staff as of 6/17/2014.

School-level recommendations and indicators In Actions aligned with school-level District-level recommended In
School recommendations Indicators District
Plan? Plan?
Y/N Y/N
Recommendations 1A, 1B, 1C, and 2A: Continue to develop | Y Leadership team: Expected Indicator P1-B: Recruit and N
distributed leader capacity to facilitate a continuous Leads school improvement process | support an experienced principal and
improvement process; guide and manage the review of Reviews data build their capacity to nurture
data, selection of strategies, and implementation of Selects strategies sustained growth within their staff.
improvement efforts; and monitor the effectiveness of Manages implementation
these efforts. (Indicator P1-1D10) Monitors effectiveness of efforts
Recommendations 1A, 1B, and 1C: Provide strong Y Principal and team maintain their
leadership by ensuring the principal keeps a focus on focus on instructional improvement,
instructional improvement and student learning outcomes using data on student learning
(P1-1E086) outcomes to anchor their
improvement initiatives.
Recommendation 1A: Continue to spend at least 50% of the | Y Principals (and team) spend 50% of
time working directly with teachers to improve instruction, time working with teachers to improve
including classroom observations. (Indicator P1-IE06) instruction
Recommendation 3A: Continue to provide professional Y (both) | Provide professional development to
development around culturally responsive leadership and build capacity to implement culturally
instructional practices (e.g., culturally relevant practices) relevant and standards-based:
and monitor the extent to which these practices are Curriculum
implemented and impact student outcomes. (Indicators P2- Instruction
IF12 and/or P1-IEQ7) Interventions
Recommendation 3A: Continue to provide professional Y (both) | Provide professional development to Expected Indicator P2-C: Provide N

development around culturally responsive leadership and
instructional practices (e.g., culturally relevant practices)

build capacity to implement culturally
relevant and standards-based:

professional development around
culturally responsive leadership and




and monitor the extent to which these practices are
implemented and impact student outcomes. (Indicators P2-
IF12 and/or P1-IEQ7)

Curriculum

Instruction

Interventions
Monitor changes in staff practice and
impact on student learning.

instructional practices and monitor
the extent to which these practices
are implemented and impact student
outcomes.

Recommendations 1A, 1C, and 2B: Set goals for Y (1) Set specific PD goals and monitor:

Professional Development (PD) and monitor the extent to Changes in staff practice

which staff has changed practice and impacted student Impact on student learning

learning. (Indicators P2-1F14 and/or P5-11D06)

Recommendations 2A and 2B: Establish a team structure Y (both) | Provide time for teams to meet; Expected Indicator P3-A: Allocate

for collaboration with specific duties and time for include specific expectations for resources (e.g., personnel, fiscal,

instructional planning. (Indicators P3-1VDO5 and/or P3- collaboration around using data to professional development and

IVDO6) improve instructional practice and technical assistance) to support time

student outcomes. for teacher collaboration and

instructional planning

No additional Indicators beyond “active” Expected Indicator Regularly monitor and continuously No additional Indicators beyond

addressed by the school for Principle 4. improve the core instructional Expected Indicators addressed by the

program. school for Principle 4.

Recommendations 1B, 1C, 2A, and 2B: Use a variety of data | Y Included above Expected Indicator P5-A: Provide

to assess strengths and weaknesses of the curriculum and technology, training, and support for

instructional strategies. (Indicator P5-11D08) school teams to continue to collect
and analyze a variety of data to track
changes in educator practice and
student learning.

Recommendation 3A: Continue to ensure all staff members | Y (1%, e Teach and reinforce rules

reinforce agreed-upon classroom rules and procedures with | 2") e Provide a tiered system of support

fidelity, positively teach them to their students, and for students based on their needs

implement the multi-tiered system of support for students

struggling with trauma and unsafe behaviors. (Indicator P6-

111IC13, P6-11IC16, and/or P6-111C04)

Recommendation 3B: Collaborate with parents and Y (both) | ¢ Collaborate with parents and Expected Indicator P7-B: Engage

community members to build on the cultures of the
students in the school and to identify and implement
strategies to engage parents/families and community in the
school’s improvement efforts. (Indicators P7-IVAOS5 and/or
P7-IVA13)

community around culture

e Identify and implement parent
and community engagement in
school improvement

parents and community, including the
Spokane Tribe, in the transformation
process.




Tulalip Elementary School---P NCES - 530486000741

Marysville

Student and School Success Principle Indicators

Comprehensive Plan Report

A detailed report showing activity of the school team’s work on the improvement plan including assessments, plans, tasks,
monitoring, and implementation for selected time periods.

6/20/2014

Key Indicators are shown in RED.

Student and School Success Principle 1: Strong leadership

Team structure

Indicator

Status

Assessment

P1-ID10 - The school’s Leadership Team regularly looks at school performance data
(disaggregated by subgroups) and aggregated classroom observation data and uses that data to
make decisions about school improvement and professional development needs.(3061)

Tasks completed: 0 of 7 (0%)
Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Initial: Limited Development 05/06/2014

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Our school disaggregates student achievement data and we use it to
plan for MTSS, unit acceleration, and data team PD done at each and
every grade level. At this time the work is not done by the leadership
team. It is done by the two administrators, math and literacy coaches,
RTI coordinator, and includes the grade level group of teachers
whenever possible.

Data flows to and from grade levels but there is limited vertical work.
There are additional times that the RTI coordinator, coaches, and
administrators meet come together to allocate resources or make
decisions that need rapid turnaround time related to acceleration
grouping, instructional adjustments, and needed job embedded
professional development. There is limited alignment with special
education work but discussion has begun to align and coordinate the
work between these two teams.

We have begun to progress monitor students at the grade, class, and
individual student level. We also have begun to monitor and plan for
students based on the data team proficiency levels. We do progress
monitor our special education students and our ELL students. We also
have an identified list of students of concern who have not moved
academically despite a high number of interventions. We do not yet
plan for students by subgroup and/or differentiate PD based on
experience or need of staff.

At this time we have limited walk through data from administrators
viewing instruction with a targeted lens to look for fidelity of
implementation and to give constructive feedback that would increase
the effectiveness and efficiency of teaching in all classroom settings.
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Plan

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Anthony Craig

Tulalip Elementary will be implementing the Washington Synergy Model
throughout the three year RAD period (2014-17). The district level
plan and school plan work together to fulfill all requirements of the
Washington Synergy Model. As a response to the RAD audit team’s
recommendations 1B and 2A: “Continue to develop distributed leader
capacity to facilitate a continuous improvement process; guide and
manage the review of data, selection of strategies, and implementation
of improvement efforts; and monitor the effectiveness of these
efforts,” Tulalip Elementary School will continue to develop distributed
leadership capacity to facilitate a continuous improvement process.
The Leadership Team, consisting of principals, teacher leaders, and
parent/community representative(s) will meet on a monthly basis to
review and update the student and school success plan in Indistar.
During those meetings team members will review task completion,
SMART goal data, and evidence of plan implementation. The team will
monitor the effectiveness of the plan, select targeted strategies,
participate in problem solving, and create new tasks as needed to bring
the plan’s preferred futures into reality. The team will practice the
strategy of updating the Indistar plan in real time during the
Leadership Team meetings. The team will use student achievement
data (disaggregated by subgroup) and aggregated classroom
observation data to measure effectiveness and inform necessary
adjustments to the plan. The leadership team will be comprised of
member of each PLC/data team in the school in order to ensure clear
communication between groups to align all initiatives
(social/emotional/behavioral and academic) to meet goals of school
improvement plan. Shared information will allow the leadership team
to clearly communicate progress of improvement efforts and
collaborate with all staff in order to strengthen implementation and
include all staff in monitoring progress. The parent/community member
(s) of the team will be to offer a parent/family perspective in feedback
and guidance for school improvement initiatives. Further, this member
will be responsible for communicating to various parent groups and
community based organizations the progress of the school and will
bring input from those groups/individuals that will inform the actions of
the leadership team.

SMART Goals:

The Indistar plan will be updated on a monthly basis, showing tasks
completed, evidence of full implementation of strategies and comments
that will serve as a communication tool to the entire staff through the
read-only function of Indistar. The Indistar snapshot function will show
regular updates to the plan.

As a result of increased participation and distributed leadership on the
building Leadership Team, the spring 2015 staff survey will show a
15% increase in staff satisfaction around regular monitoring of the
school improvement plan, increasing from 47% to 63% on CEE area:
“Our school meets regularly to monitor implementation of our school
improvement plan.”

06/05/2015

1. The Leadership Team will meet monthly and a designee will record updates to the Indistar plan

Assigned to:
Added date:

Target Completion Date:

Kathryn Thornton
05/15/2014
06/05/2015
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Frequency:
Comments:

monthly

Keep indistar up and running throughout each leadership team meeting
to capture ongoing progress.

2. The principal(s) will communicate the process for determining building leadership team members.

Assigned to:
Added date:

Target Completion Date:

Anthony Craig
06/10/2014
09/30/2014

Comments:

3. Aggregated walkthrough data will be shared and analyzed with the building leadership team to monitor
the effectiveness of agreed upon instructional strategies and allow for adjustments.

Assigned to: Anthony Craig
Added date: 06/10/2014
Target Completion Date: 06/12/2014

Frequency: four times a year

Comments:

4. Based on student data from universal screeners the leadership team will determine targeted
instructional strategies to be implemented by all teachers. These instructional strategies will be measured
for implementation and effectiveness through classroom walkthroughs.

Assigned to: Anthony Craig
Added date: 06/10/2014
Target Completion Date: 06/12/2015
Frequency: four times a year
Comments:

5. Data will be compiled and shared with Leadership Team for each grade level from each universal
screener indicating proficiency levels (Proficient, Close, Far, Not Likely Yet) and disaggregated by
subgroup this data will be compiled at data team/PLC meetings.

Assigned to: Irene Bare

Added date: 05/15/2014

Target Completion Date: 06/05/2015

Frequency: monthly

Comments: Data from each grad level will be compiled and analyzed.

6. Staff will be updated quarterly of tasks completed, evidence of full implementation of strategies, and
progress toward meeting SMART goals.

Assigned to: Anthony Craig
Added date: 05/15/2014
Target Completion Date: 06/05/2015

Frequency:

Comments:

four times a year

Student achievement data shared along with aggregated walkthrough
data

7. The staff survey will be administered in spring and results compared to the previous year's survey

results.
Assigned to: Kathryn Thornton
Added date: 05/15/2014

Taraet Comnletinn Nate-
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Target Completion Date: 05/29/2015

Comments: CEE survey
Implement Percent Task Complete: Tasks completed: 0 of 7 (0%)
Indicator P1-ID11 - Teachers are organized into grade-level, grade-level cluster, or subject-area
Instructional Teams.(46)(TitleISW)
Status Full Implementation
Assessment Level of Development: Initial: Full Implementation 02/22/2014
Evidence: Teachers are all organized into grade-level or department teams. Each

team has regular meetings which occur during the 100 minutes per
week of "data team" time built into the master schedule, plus during
PGW days that are designated as PLC. Specialists and Counseling
Department members meet on PLC Wednesdays.

To sustain the meetings, time must be guaranteed by being built into
the schedule. Principals and coaches must continue to guide work and
provide needed resources.

Student and School Success Principle 1: Strong leadership

Principal's role

Indicator P1-IE06 - The principal keeps a focus on instructional improvement and student learning
outcomes.(57)(Expected)
Status Tasks completed: 0 of 5 (0%)
Assessment Level of Development: Initial: Limited Development 10/30/2013
Index: 6 (Priority Score x Opportunity Score)
Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)
Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of I feel that the work we have done with data teams and in our job

development: embedded professional development have led us target and plan for all
students to make a year's or more growth. I believe that we are doing
an effective job of strengthening instruction aligned to standards,
curriculum, and assessment. I think that we are learning that some of
our best growth comes in unexpected ways but we have the right
people with the right skills and we are good at rapid retry. I think
communication of targeted goals is an area that we can continue to
develop. I also believe that we are still working to have appropriate
system wide supports and that when we have worked together from
the district level and our building we will have the needed time to be
even stronger instructional leaders. At this time, there are competing
interests for our time and attention. Research states that effective
principals place a high premium on being in classrooms and coaching
into teachers and paraprofessionals. We have this value but our
workload sometimes prevents the amount of time we would like to be
in classrooms.
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Plan

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Anthony Craig

In response to RAD Audit Report recommendations 1B and 2A to
“sustain the practice of spending at least 50% of the time working
directly with teachers to improve instruction, including classroom
observations,” a principal will attend twice-per-week data team
meetings with each grade level. Additional administrative support will
be necessary for both principals to monitor the implementation of
effective instructional strategies. To implement this RAD
recommendation the school will need the support of an assistant
principal to be funded through RAD. The RAD recommendations
specified that, at least for the first year of RAD, the school should
continue the co-principal model. During this transitional year,
structures and systems of professional development/monitoring of
culturally responsive teaching strategies, and implementing further
structures that will increase classroom/school safety and behavior
management will require significant administrative support. Parallel to
the RAD plan, the Marysville School District and Tulalip Tribes are
currently working on a partnership to introduce a "Tier IV" program for
students who have not yet been successfully served in the multi-tiered
system of support provided thus far. Up to this point a small group of
students with significant behavioral/social-emotional needs has
consumed much of the principals' time during the school day. (See
attached "Administrative Flow Chart" indicating the breadth of
necessary administrative duties for meaningful school improvement.)
At data team meetings instructional goals will be set to address student
learning needs and resources will be allocated to support students to
meet standards in reading and math. Job embedded professional
development will be conducted during these meetings; a principal will
lead and/or participate in this professional development alongside
teachers.

Principals and/or members of leadership team will conduct instructional
walkthroughs to monitor the implementation of curriculum and to
monitor instructional goals set by teachers during professional
development (whole staff and grade level). Using a walkthrough
protocol based on the Motivational Framework for Culturally
Responsive Teaching and UW CEL’s 5D Instructional
Framework—collecting data around instruction in literacy and math and
culturally responsive teaching.

SMART goal: Principals will spend 50% of their time focused on
instructional improvement (including grade level data meetings and
classroom walkthroughs). Walkthrough data will be reported to
Assistant Superintendent and the leadership team on a quarterly basis
in the form of aggregated data indicating the percentage of teachers
implementing instructional initiatives aligned with 5D Framework and
the Motivational Framework and aligned this school improvement plan.

06/15/2015

1. Establish schedule for principals indicating set grade level data meetings/PLCs, classroom

walkthroughs, and office hours.

Assigned to:
Added date:

Target Completion Date:

Comments:

Cheri Brennick
05/15/2014
09/04/2015
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Implement
Indicator
Status

Assessment

2. Establish a reporting protocol for sharing aggregated walkthrough data to be used for reporting to staff

and to Assistant Superintendent.

Assigned to:
Added date:

Target Completion Date:

Kristin DeWitte
06/10/2014
09/30/2014

Comments:

3. Establish an agenda/calendar for which data sets will be shared at monthly meetings between Asst.
Superintendent and principals. For example, one month will focus on student data and the next will be
aggregated classroom walkthrough data.

Assigned to: Kristin DeWitte
Added date: 06/10/2014
Target Completion Date: 09/30/2014

Comments:

4. Find/modify/create walkthrough protocol (tool) to collect data of classroom walkthrough based on
agreed upon look-fors based on data team agreements.

Assigned to:
Added date:
Target Completion Date:

Comments:

Anthony Craig
05/15/2014
09/05/2014

5. Meet monthly with Asst. Superintendent to share and analyze student and instructional data.

Assigned to:

Added date:

Target Completion Date:
Frequency:

Comments:

Percent Task Complete:

Anthony Craig
06/10/2014
06/12/2015
monthly

Tasks completed: 0 of 5 (0%)

P1-IE07 - The principal monitors curriculum and classroom instruction regularly.(58)

In Plan / No Tasks Created
Level of Development:
Index:

Priority Score:

Opportunity Score:

Describe current level of
development:

Initial: Limited Development 05/06/2014

3 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
1 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

We have established expectations and processes for team planning and
we occasionally monitor work via walk throughs and teacher check in.

Principal participates is twice weekly grade level data team meetings
for each grade level. At these meetings, decisions are made about
assessment, student achievement data, and curricular adjustments.

PD is embedded by coaches and administrators. Further resources are
allocated as a result of these meetings.

Principals conduct instructional walk throughs when available. Our goal
has been to spend 2 to 2.5 hours per day in classes. We are often
called back to the office to deal with discipline issues, or to work with
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Plan

Assigned to:

district operation departments, or to do work related to SIG/RAD.
Principals spend approximately 2.5 hours per week in classrooms and 2
half days participating in grade level data teams. Another barrier to
administrator walk through time is running school short staffed due to
a lack of substitutes available in our district.

Not yet assigned

Student and School Success Principle 2: Staff evaluation and professional development

Professional development

Indicator

Status

Assessment

Plan

P2-IF11 - Professional development is aligned with identified needs based on staff evaluation
and student performance.(2879)(Expected)

In Plan / No Tasks Created
Level of Development:
Index:

Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

Initial: Limited Development 10/31/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Tulalip Elementary and Marysville School District is currently engaged
in processes to align Common Core State Standards, Professional
Learning Communities, and Teacher and Principal evaluation tools (CEL
5D+). During data team/PLC/grade level meeting time teachers
analyze student data and join coaches and administrators in setting
instructional goals that lead to high student achievement. Using the
data team process teachers engage in instructional improvement
efforts leading to improved instruction as described by the 5D+
framework. Teachers have the opportunity to lead segments of PLCs
as part of the professional learning in the school.

Not yet assigned
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Indicator

P2-IF12 - The school provides all staff high quality, ongoing, job-embedded, and differentiated

professional development.(2880)(Expected, TitleISW)

Status Tasks completed: 0 of 4 (0%)

Assessment Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Plan Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 10/31/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Professional development is currently conducted by instructional
coaches in literacy and math, school counselors and behavior specialist
in areas of behavior and social-emotional wellbeing, and administrators
in various areas. The vast majority of professional development occurs
during grade level/content meetings. Additionally, teachers participate
in district-offered PD opportunities--such as trainings for teachers new
to the profession or to the district. The PD is aligned with building
goals of planning for the needs of each student, tracking and analyzing
grade level data, and aligning instruction both at the grade level and
vertically K-5. During PD teachers set goals and determine monitoring
times and practices to ensure all are learning and improving.

Anthony Craig

As a response to RAD recommendations 1A and 1C to provide targeted
professional development to build teacher capacity to implement
culturally relevant and standards based curriculum, instruction and
intervention, Tulalip Elementary will work within indicator P2-IF-12.

As a result of targeted professional development teachers will be using
the motivational framework to design and implement lessons. This will
be observable in teacher’s instruction in all academic areas.

SMART Goal: 100% of grade levels will adjust at least one unit of study
to incorporate culturally relevant material as measured by grade level
data team meeting minutes and walkthroughs by June 1, 2015.

06/01/2015

1. Before school begins, at our August professional development meeting, staff will read the Chapters 1
and 2 from Ginsberg’s book Transformative Professional Learning. Based on this reading staff will create a
list of observational look- fors corresponding to each of the quadrants of the motivational framework for

culturally responsive teaching.

Assigned to:
Added date:

Target Completion Date:

Comments:

Anthony Craig
05/15/2014
08/22/2014

2. Establish a yearlong professional development calendar which includes literacy, math, sheltered
instruction, social emotional wellbeing, culturally responsive teaching. This calendar includes scheduling
grade level/data team meetings and whole group PD opportunities.

Assigned to:
Added date:

Target Completion Date:

Comments:

Irene Bare
06/10/2014
09/30/2014
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Implement

Indicator

Status

Assessment

Plan

3. Follow-up professional development needs will be determined by this walk-through data.

Assigned to:
Added date:

Target Completion Date:

Comments:

Anthony Craig
05/15/2014
06/05/2015

4. Establish next steps for math professional development.

Assigned to:
Added date:

Target Completion Date:

Comments:

Percent Task Complete:

Irene Bare
06/10/2014
09/30/2014

Tasks completed: 0 of 4 (0%)

P2-IF14 - The school sets goals for professional development and monitors the extent to which it
has changed practice.(3378)(Expected, TitleISW)

Tasks completed: 1 of 2 (50%)

Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 10/31/2013

9 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Based on goals set by teachers in collaboration with administrators and
coaches professional development needs are determined. In this
process educators determine professional learning needs based on
student data (formative and summative), implementation of the
Common Core State Standards, and the related needs of the PLC as a
whole and individual members. Additionally, instructional improvement
is discussed through the implementation of the CEL 5D+ Framework as
teachers reflect more on their own practice as in relation to the
descriptions in the framework. Further, through the process of data
cycles, teachers identify their own learning needs in ways that will lead
to impacts on student learning/achievement. By monitoring the
implementation of agreed upon strategies that lead to improved
student learning, as well as the professional development done in
conjunction with those instructional strategies, the level of instructional
improvement is more evident.

Irene Bare

Using data cycles and job embedded professional development,
teachers will identify needs for on-going professional development to
improve instructional practice. This will be monitored through scripts
of data team meetings, targeted guided walks by administrators and
coaches. 100% of teachers will implement agreed upon results
indicators during each data cycle/unit of study as measured by
classroom walkthroughs; data will be shared out at grade level data
team meetings at the end of each unit/data cycle.

06/12/2014

1. Use data team protocols to guide unit planning, professional development, and develop a Professional

Learning Calendar for the building.

Assigned to:

Marilou Pilon
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Added date: 10/31/2013
Target Completion Date: 10/14/2013

Frequency: monthly
Comments:
Task Completed: 10/14/2013

3. Provide substitutes to allow teachers to watch their peers work and to ensure fidelity of implementation
of instructional strategies across the school.

Assigned to: Kathryn Thornton
Added date: 10/31/2013
Target Completion Date: 06/12/2014
Comments: This will be moved into Tulalip Elementary School's RAD plan for the
2014-15 school year.
Implement Percent Task Complete: Tasks completed: 1 of 2 (50%)

Student and School Success Principle 3: Expanded time for student learning and teacher collaboration
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Expanded time for student learning and teacher collaboration

Indicator P3-IVDO02 - The school provides opportunities for members of the school community to meet for
purposes related to students' learning.(2887)(TitleISW)
Status Tasks completed: 0 of 7 (0%)
Assessment Level of Development: Initial: Limited Development 05/08/2014
Index: 9 (Priority Score x Opportunity Score)
Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)
Opportunity Score: 3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of Our school provides opportunities for members of the school

development: community to meet for purposes related to students’ learning. In grade
levels, staff meet for 100 minutes a week in Data Teams to discuss
assessment results and next steps for instruction. On 1 or 2 early
release days a month, grade levels, specialists and para-professionals
meet in Professional Learning Communities. We have a school-wide
Behavior Team that meets about once a month. There are 5 district
directed professional development days throughout the year that take
place on early release Wednesdays. The Student Acceleration Team
(SAT) meets weekly to discuss the needs of specific students. We also
have a Professional Evaluation Group (PEG) that meets on an as
needed basis to determine possible Special Education services.

Plan Assigned to: Irene Bare

How it will look when fully met: As a response to RAD recommendations 1A and 1C teachers will
implement culturally relevant instructional strategies and materials
aligned with state standards and student learning needs; regularly
monitor and make adjustments to continuously improve the core
instructional program based on student needs.

Preferred Future:

The leadership team looks at universal screener data where students
are disaggregated into proficiency levels (Proficient, Close, Far, Not
Yet) in both literacy and math to identify acceleration needs in each
grade level. Student’s acceleration groups, goals for those groups, and
culturally relevant instructional strategies are determined by the grade
level data teams.The school will be organized into grade level teams
and/or job-alike PLCs (grade level, counselors and liaisons, specialists,
acceleration teachers, etc.). These teams will meet regularly to
collaborate about student learning. Grade level teams will meet for at
least 100 minutes/week. Specialists will meet monthly; counseling
department members and acceleration teachers will each meet in job-
alike groups weekly. At each meeting student data will be used to
make decisions about needed professional development, resource
allocation, and appropriate instructional initiatives and curricular
adjustments. Additionally, the leadership team will examine
disaggregated student data and aggregated teacher data (from
walkthroughs) to monitor and adjust improvement plans.

SMART Goal: 100% of certificated staff will participate in a PLC/grade
level data team. Grade level teams will be arranged by September 15,
2014 and all students will have an acceleration plan by October 15,
2015 which will be adjusted every 6-8 weeks based on data.

Target Date: 06/12/2015
Tasks:
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1. Establish schedule indicating meeting times for each grade level team and/or PLC.

Assigned to: Irene Bare

Added date: 05/15/2014

Target Completion Date: 09/08/2014

Comments: 100 minutes/week Data teams--grade level

PLC scheduled for counseling department & specialists

2. Identify data sets that will be used by each team/PLC to monitor and adjust school improvement plan
to ensure student learning

Assigned to: Irene Bare
Added date: 05/15/2014
Target Completion Date: 09/30/2014
Comments:

3. Data teams will use current data to create acceleration groups.

Assigned to: Irene Bare
Added date: 06/10/2014
Target Completion Date: 06/01/2015
Frequency: four times a year
Comments:

4. After universal screeners are completed, the data will be analyzed by the leadership team to make
recommendations to grade level teams about each grade level’s focus for acceleration.

Assigned to: Irene Bare
Added date: 06/11/2014
Target Completion Date: 06/12/2015
Frequency: four times a year
Comments:

5. Meet in grade level teams to form acceleration groups based on student needs and make decisions
about group size, instructional time, culturally relevant materials, goals and strategies.

Assigned to: Irene Bare
Added date: 06/11/2014
Target Completion Date: 06/12/2015
Frequency: four times a year
Comments:

6. Growth toward standard will be monitored by pre-determined monitoring tools that are directly aligned
to student needs and goals. Monitoring will be completed by small group instructors at an acceleration
monitoring meeting.

Assigned to: Irene Bare
Added date: 06/11/2014
Target Completion Date: 06/12/2015
Frequency: four times a year
Comments:

7. Adjustments to groups will be made based on monitoring tools.
Assigned to: Irene Bare

AAAaAd Aata-
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Implement

Indicator

Status

Assessment

Plan

Implement

Indicator

Status

Added date:

Target Completion Date:

Comments:

Percent Task Complete:

06/11/2014
06/12/2015

Tasks completed: 0 of 7 (0%)

P3-IVDO5 - The school monitors progress of the extended learning time programs and strategies
being implemented, and uses data to inform modifications.(3058)(Expected, TitleISW)

No decision has been made
Level of Development:

Index:

Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Tasks completed: 2 of 2 (100%)
Initial: Limited Development 10/31/2013

4 (Priority Score x Opportunity Score)
2 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

School day extended by 15 minutes.

Each student has a plan developed for him/her based on current data
that leads to targeted "acceleration" instruction during the day. This
allows students who need the most support to be given an additional
instructional opportunity.

Irene Bare

Each student will have an individualized acceleration plan in literacy
and/or math. Each instructional staff member will be assigned to
grade level acceleration bands and will have additional times during the
day to provide instruction based on the student plans. 100% of
students will make at least one year's growth in literacy and math
based on universal screeners. 100% of students will be assessed to
monitor progress every 6-8 weeks as measured by agreed upon
monitoring tools.

06/06/2014

1. Implement building assessment calendar which includes Fountas & Pinnell Benchmark Assessment,
DIBELS and Boulder Math Screener.

Assigned to: Irene Bare
Added date: 11/13/2013
Target Completion Date: 06/06/2014
Comments:

Task Completed: 05/30/2014

2. Choose progress monitoring tools and develop calendar for each grade level.

Assigned to: Irene Bare
Added date: 11/13/2013
Target Completion Date: 06/06/2014
Comments:

Task Completed: 05/30/2014

Percent Task Complete:

Tasks completed: 2 of 2 (100%)

P3-IVDO06 - The school has established a team structure for collaboration among all teachers with
specific duties and time for instructional planning. (2635)(Expected)

Full Implementation
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Assessment

Level of Development:

Evidence:

Initial: Full Implementation 10/31/2013

Teachers are organized into teams which meet at least twice per week
(50 minutes per meeting). During these meetings teachers review
formative assessment data and plan units in literacy (reading and
writing) and math. Further teachers determine instructional strategies
that lead to meeting standard for all students. These times are in
addition to the 150 minutes of plan time guaranteed through the
collective bargaining agreement.

Student and School Success Principle 4: Rigorous, aligned instruction

Engaging teachers in aligning instruction with standards and benchmarks

Indicator

Status

Assessment

Plan

P4-IIA01 - Instructional Teams develop standards-aligned units of instruction for each subject
and grade level.(88)(ELL,Expected,SWD)

Tasks completed: 1 of 2 (50%)
Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 11/01/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Data team work has lead to instructional teams that have strong skills
and conceptual knowledge in organizing unit plans, determining
concepts principles and skills that will be covered, vertically tracing
common core standards, and teaching to those points. Teachers have
become savvy in choosing learning gaps to close in both literacy and
math to accelerate learning and in using additional structures such as
targeted activities during independent times, goal setting with
students, and routines that reinforce and maintain needed skills. New
this year is a more push in model of special education that more closely
aligns our special education with a response to model of special
education. Teachers plan for all students in a grade level to make a
year or more of growth. Students with the greatest needs receive
response to model of special education. Students with the greatest
needs receive targeted, small group instruction during grade level
acceleration block and are identified for Tier 3 instruction as well.
Progress monitoring of all IEP and ELL students is new this year and
will be provided by RTI coordinator, sped teacher, and ELL
paraprofessional. We are exploring the opportunity of tribal tutors
during specialist times so that we can increase gap closing and bringing
a 6 week SIOP class on site during professional development
Wednesdays to increase the ways we can support students who have
ELL and language development needs.

Anthony Craig
100% of teachers will base lessons on grade level standards as

measured by weekly principal walkthroughs; data will be shared with
staff every 6 weeks.

06/06/2014

1. Use walkthrough protocol based on CEL 5D Instructional Framework.

Assigned to:
Added date:

Target Completion Date:

Anthony Craig
11/13/2013
12/09/2013
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Implement

Indicator

Status

Assessment

Plan

Comments: This task will move into Tulalip Elementary School's RAD plan for the
2014-15 school year once we have a selected protocol and clarity to
share data with the staff.

2. Follow Doug Reeves Data Team Cycle.

Assigned to: Irene Bare
Added date: 11/13/2013
Target Completion Date: 06/06/2014
Comments:
Task Completed: 06/02/2014
Percent Task Complete: Tasks completed: 1 of 2 (50%)

P4-IIA02 - Units of instruction include standards-based objectives and criteria for mastery.(89)
(TitleISW)

Tasks completed: 0 of 9 (0%)

Level of Development: Initial: Limited Development 05/08/2014

Index: 6 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of Many of the Reading and Writing units of study (C.I.A. and District

development: Units of Study) are written and revised to correlate to grade
level/Common Core standards. Some units are missing criteria for
mastery, especially in Writing. Grade level appropriate pre/post tests
are in place for Reading and Math. Some pre/post tests for Writing are
in development in some grade levels. Our Math curriculum, in
conjunction with supplemental lessons and outside resources, includes
standard based objectives. Grade levels continue to supplement to
support students. This is not yet systematic. Although criteria for
mastery is inherent in pre/post tests, it is not fully articulated.

Assigned to: Irene Bare

How it will look when fully met: In response to RAD recommendations 1A and 1C to upgrade the
mathematics program (core and supplemental) and the literacy
program (supplemental) to align with Common Core Standards Tulalip
Elementary school will work within Indicator P4-IIA02. Tulalip teachers
will implement a curriculum map/blueprint organized by grade-level
common core standards taught per trimester listing corresponding
lessons both from core curriculum materials and possible supplemental
materials where necessary. As per RAD recommendation, dollars for
these materials will be part of the RAD budget request.

SMART Goals:

100% of core teachers will use the curriculum map in math and
literacy to guide their instruction as measured by data team minutes
and principal classroom walkthroughs.

100% of core teachers will administer and use the data from grade
appropriate universal screeners: In math, primary grades will use
Strength in Numbers; intermediate grades will use a grade-level
screener focusing on skills. In literacy, all grades will use a common
universal screener.

Teachers and students will use criteria for mastery rubrics to progress
monitor and individualize instruction based on student needs. Evidence
of implementation will be found in data team minutes and through
monitoring of plan by the building leadership team.
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In literacy and math, at least of 80% of students will improve at least
one proficiency level toward grade level standards at the end of each
trimester as measured by interim assessments.

Target Date: 06/12/2015
Tasks:

1. In literacy and math, develop and introduce a curriculum map of the Common Core Standards to be
taught (per grade level, per trimester) and the corresponding lessons from the core curriculum and
supplemental lessons.

Assigned to: Irene Bare
Added date: 05/15/2014
Target Completion Date: 09/01/2014
Comments:

2. Choose and administer universal screeners for Math. Primary grades will use Strength in Numbers.
Intermediate grades will identify an appropriate diagnostic assessment.

Assigned to: Brianna Conway
Added date: 05/15/2014
Target Completion Date: 09/01/2014
Comments:

3. A rubric for criteria for mastery will be identified/developed and implemented in classrooms.

Assigned to: Irene Bare
Added date: 05/15/2014
Target Completion Date: 06/12/2015
Comments:

4. A math intervention kit will be selected and purchased to support teachers in planning and
implementing differentiated math lessons to support students in meeting common core state standards.

Assigned to: Irene Bare
Added date: 06/10/2014
Target Completion Date: 09/29/2014
Comments:

5. Grade level teachers will administer a beginning of the year screener to assess the degree to which
students have the prerequisite skills/understandings for first trimester common core standards. In math,
primary grades will use Strength in Number; intermediate grades will use a grade-level screener and
further diagnostic(s) assessments focusing on skills essential for success in the coming grade level.

Assigned to: Irene Bare
Added date: 06/10/2014
Target Completion Date: 09/29/2014
Comments:

6. Introduce a protocol for aligning lessons and units from the curriculum map to CCSS and the Standards
for Mathematical Practice.

Assigned to: Irene Bare
Added date: 06/10/2014
Target Completion Date: 09/30/2014
Comments:
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Implement

Indicator

Status

Assessment

Plan

7. Criteria for mastery will be created and used by teachers and students to measure student progress on
each math common core standard. Student achievement on these measures will be shared at grade level
meetings where plans for students not meeting mastery will be created and monitored.

Assigned to:
Added date:

Target Completion Date:

Comments:

Irene Bare
06/10/2014
06/01/2015

8. Schedule each grade level's math data cycles for the year. Each grade level will conduct at least three
full data cycles between September and June.

Assigned to:
Added date:

Target Completion Date:

Comments:

Irene Bare
06/10/2014
06/01/2015

9. Teachers will administer interim assessments to indicate the students’ mastery of the grade level
standards to be taught each trimester.

Assigned to:
Added date:

Target Completion Date:

Comments:

Percent Task Complete:

Irene Bare
06/10/2014
06/05/2015

Tasks completed: 0 of 9 (0%)

P4-IIA03 - The school leadership team regularly monitors and makes adjustments to
continuously improve the core instructional program based on identified student needs.(2637)

(Expected)
Objective Met 6/2/2014

Level of Development:

Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 10/31/2013
Objective Met - 06/02/2014

9 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

This work has been independent of the building leadership team.
Having a Vertical Data team as part of our data work and using the
BLT to do this work will ensure that we are using a building-wide focus
to make decisions.

Irene Bare

Every student will have an individualized acceleration plan based on
universal screeners and/or diagnostic unit screeners. These groups are
developed grades at each grade level and meet four days per week for
25 to 50 minutes for math and reading. All students will demonstrate
progress based on universal screening done three times per year using
DIBELs, F&P levels, MAPS, MBA, and the Boulder Screening tool for
literacy and math.

10/14/2013
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1. Plan 6-8 week acceleration cycles during data team. Use data from universal screeners and from unit
pre- and post-assessmsents.

Assigned to: Irene Bare
Added date: 10/31/2013
Target Completion Date: 06/12/2014
Frequency: four times a year
Comments:
Task Completed: 05/30/2014
2. Ensure that a building-wide schedule is being adhered to so that resources can be maximized.
Assigned to: Anthony Craig
Added date: 10/31/2013
Target Completion Date: 10/30/2013
Comments:
Task Completed: 10/30/2013
4. Assign Tier 3 Instruction for students on an as-needed basis.
Assigned to: Irene Bare
Added date: 10/31/2013
Target Completion Date: 10/30/2013
Frequency: four times a year
Comments:
Task Completed: 10/30/2013
Implement Percent Task Complete:
Objective Met: 6/2/2014
Experience: 6/2/2014

Use of common assessments based on standards and time to meet
with teachers to discuss appropriate plans has been necessary.

Sustain: 6/2/2014
Continue to set aside time for teachers to meet, understanding of
necessary common assessments to be given and by when.

Evidence: 6/2/2014
Sample 'acceleration’ plans are uploaded.

Student and School Success Principle 4: Rigorous, aligned instruction

Engaging teachers in assessing and monitoring student mastery

Indicator P4-IIB01 - Units of instruction include pre-/post-tests to assess student mastery of standards-
based objectives.(91)

Status Full Implementation

Assessment Level of Development: Initial: Full Implementation 11/01/2013
Evidence: Because we are gap closing, we need to adjust and refine our pre and

post asessments as we can continue to add more rigor and close gaps
with grade level standards.

New to our work is a focus on fleshing out whether students have

specific vocabulary gaps. For instance, in pre assessments we may
have previously asked in a first grade pre test what is the setting of
this story? Now we may have two questions that would include the
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first mentioned one and where does this story take place? This will
allow us to be even more targeted in our use of visual supports,
teaching academic language, and closing vocabulary gaps that
eventually impact comprehension.

Student and School Success Principle 4: Rigorous, aligned instruction

Expecting and monitoring sound instruction in a variety of modes

Indicator

Status

Assessment

P4-IIIAQ7 - All teachers differentiate assignments (individualize instruction) in response to
individual student performance on pre-tests and other methods of assessment.(116)

(ELL,Expected, TitleISW)
Tasks completed: 0 of 5 (0%)

Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Initial: Limited Development 11/01/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Data team work and PLC grade level collaboration are all directed
toward targeting instruction to the whole group, small group and
individual needs. Teachers continue to use acceleration to teach
specifically to close gaps four days per week for 30-50 minutes per
day. Teachers also use PLC time to work together to further
differentiate learning. This year teachers are working to progress
monitor all students during acceleration and core instruciton. Using
Reeve's four categories of student - proficient, close, far, and not yet
likely without significant acceleration allows teacher to choose specific
strategies and track the effectiveness of these strategies in helping
students master key content. Literacy and math coaches also help plan
units of study so that teachers identify key concepts, what learned
skills need to be reinforced and practiced and which missing skills need
to be addresed in routines and independent work. This year we hope
to add lesson study - an opportunity for teachers to see their peers
work with students to ensure that instruction is aligned and fidelity of
instruction takes place across the grade level. This year we also hope
to add more work using Margery Ginsburg's model of intrinsic
motivation and culturally responsive teaching.
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Plan

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Kyla Curtright

As a response to the RAD recommendations 1A and 1C: “Use a variety
of data to identify special needs students.”

Teacher teams at Tulalip will use ongoing data from formative
assessments to identify students needing supports or enhancements,
to assess strengths and weaknesses of the curriculum/instructional
strategies, and to expand and tailor differentiated lessons. The school
will provide necessary professional development around formative
assessment and how to use formative assessment data to adjust
curriculum and instructional strategies. During data teams an
increased number of formative assessment strategies will be explored;
grade level teams will select strategies to use on an ongoing and
consistent basis, such as classroom teachers gathering data in the
moment and adjusting current and/or future lessons. This will allow
teachers to design differentiated lessons to meet all student needs.
Each grade level team will track progress of individual students to
monitor growth toward grade level standards. Effectiveness of
differentiated acceleration plans (both in class and from acceleration
support staff) will be monitored to ensure appropriateness for each
student.

Students who still remain at the not likely yet category after targeted,
individualized interventions may be referred for further evaluation up to
and including, when appropriate, referral for special education
evaluation.

Teacher grade-level teams will analyze students’ behavior concerns if
those behaviors seem to be a barrier to academic progress.

SMART Goals:

100% of grade-level teacher teams analyze reading and math
formative assessment data on a monthly basis for students in the far
and not likely yet categories to create adjustments in curriculum and
instruction as shown in data team minutes.

80% of students not yet proficient will move 1 proficiency level toward
grade level standard by then end of each trimester as measured by
interim assessments.

Each acceleration teacher monitors progress with a grade level data
team selected progress monitoring tools and this is monitored and
reviewed by the grade level team.

Smart Goal:

100% of acceleration teachers will use the pre-identified monitoring
tool for students in the group and give to grade level teachers to bring
to data teams at the pre-established monitoring times, based on
student proficiency levels. (Students furthest from benchmark will be
monitored more frequently.) 100% of students will have an
instructional plan to ensure growth toward standard; Students not
making academic growth will have individualized student learning plans
which include both academic and behavior data when appropriate.

06/12/2015

1. Purchase a behavior screening tool that will be administered various times throughout the year along

with academic screening.
Assigned to:

Added date:

Target Completion Date:

Comments:

Kyla Curtright
06/04/2014
06/13/2014
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2. After universal screeners are completed, the data will be analyzed by the leadership team to make
recommendations to grade level teams about each grade level’s focus for acceleration.

Assigned to: Irene Bare
Added date: 05/15/2014
Target Completion Date: 06/12/2015

Comments:

3. Using universal behavior screener data and data teams to appropriately refer students to tiered
interventions, continue to monitor intervention effectiveness, adjust interventions and refer for special
education evaluation as needed.

Assigned to: Kyla Curtright
Added date: 06/04/2014
Target Completion Date: 06/12/2015

Frequency: four times a year

Comments:
4. Teachers and acceleration groups will differentiate lessons and instruction with regular progress
monitoring.

Assigned to: Irene Bare

Added date: 06/11/2014

Target Completion Date: 06/15/2015

Frequency: four times a year

Comments: This may only be three times a year - along with student learning plans

but it could be as each cycle ends.

5. Individual Student Learning plans will be created and stored on the Homeroom platform so that
everyone working with that individual has ready access to the plan and can add notes

Assigned to: Kyla Curtright
Added date: 06/11/2014
Target Completion Date: 06/15/2015

Frequency: three times a year
Comments:
Tasks completed: 0 of 5 (0%)

Student and School Success Principle 4: Rigorous, aligned instruction

Implement Percent Task Complete:

Expecting and monitoring sound homework practices and communication with parents

Indicator P4-IIIB06 - All teachers systematically report to parents (families) the student’s mastery of
specific standards-based objectives (in plain language that allows for understanding).(3076)
(TitleISW)

Status In Plan / No Tasks Created

Assessment Level of Development: Initial: Limited Development 05/08/2014
Index: 6 (Priority Score x Opportunity Score)
Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)
Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

In order to report to families regarding student mastery, we send two

report cards home per year. The comments section of the report card

provides the opportunity for plain lanquaae explanations of students’
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development: mastery of grade level standards. One grade develops common
language for the report card comments on academics. Our school holds
Fall and Spring conferences. However, no specific school-wide
expectations for conference agendas exists. As part of WaKIDS, the
Kindergarten team participated in Family Connections, before school
began in September, to meet families and explain the standards for
Kindergarten. There are some limited grade level benchmark
documents created at the district level not currently being utilized in
our building.

Plan Assigned to: Not yet assigned
Student and School Success Principle 5: Use of data for school improvement and instruction

Assessing student learning frequently with standards-based assessments

Indicator P5-IIDO5 - Yearly learning goals are set for the school by the Leadership Team, utilizing student
learning data.(104)(ELL,TitleISW)
Status In Plan / No Tasks Created
Assessment Level of Development: Initial: Limited Development 05/08/2014
Index: 9 (Priority Score x Opportunity Score)
Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)
Opportunity Score: 3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of In our current state we have an unofficial data leadership team (made

development: up of administrators, coaches, and RTI coordinator. This team looks at
universal screener data for reading(Dibels and Fountas & Pinnell
benchmarks three times a year)and for math (WA Kids for Kindergarten
beginning of the year, Boulder Valley Universal Screener K-5 three
times a year,and MBA for Third grade three times a year). The data
leadership team (not the building leadership team)looks at this
screener data to make recommendations to grade level teams. We
have grade level data teams that include the members of the data
leadership team. These grade level data teams use benchmark data,
universal screener data and pre/post test data to identify sub groups
and goals. We do this more effectively and efficiently in literacy than in
math. We use this data to form acceleration groups.
We don't have a universal screener for behavior.
We have begun to use staff perception data such as the RTI
continuums from Bernhardt & Hebert.
Based on the results of the reading screeners we chose to use common
strategies from Jan Richardson's, Next Steps in Guided Reading, for our
small group reading strategies. Additionally, we have modified
assessments for students as needed, in particular the reading unit
assessments.
Through our grade level data teams (mostly in literacy) we make sure
the unit assessments match our learning expectations and we use the
results of assessments to guide future plans. Common Core Standards
are used to set goals for student achievement.

Plan Assigned to: Not yet assigned

Indicator P5-IID06 - The Leadership Team monitors school-level student learning data (disaggregated into
appropriate subgroups).(3067)

Status In Plan / No Tasks Created

Assessment Level of Development: Initial: Limited Development 05/08/2014

Index: 9 (Priority Score x Opportunity Score)
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Priority Score:

Opportunity Score:

Describe current level of
development:

Plan Assigned to:

3 (3 - highest, 2 - medium, 1 - lowest)

3 (3 - relatively easy to address, 2 - accomplished within
current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

This work is done by grade level data teams and overseen by the
unofficial data leadership team (made up of administrators, coaches,
and RTI Coordinator) and not done by a building leadership team. We
use the data cycle templates to look at unit pre/post test data (in most
units and at most grade levels), benchmark data and universal
screener data to put students into disaggregated subgroups (proficient,
close, far, and not likely yet without intervention),including English
Language Learners, Native American Students and Special Education
Students.

Not yet assigned

Indicator P5-IID07 - The Leadership Team reviews student data to recommend appropriate support for
each student’s transition from pre-K to Kindergarten, grade to grade, or school to school (e.g.,
elementary to middle level).(3068)(TitleISW)

Status Tasks completed: 2 of 7 (29%)

Assessment Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Plan Assigned to:

How it will look when fully met:

Initial: Limited Development 02/22/2014

4 (Priority Score x Opportunity Score)
2 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Each trimester screeners are provided in reading and math.
Additionally, students are identified using behavior data (SWIS) to
screen for needed interventions. At the end of the year academic and
behavior needs are considered in placing students in the following
year's classes. Additionally a balance is sought for students at each
tier in academics and behavior in each class.

From the end of year screeners, data spreadsheets are made for each
grade level to indicate which students will need support from the very
beginning of the year.

MSD ECEAP director communicates with principals about incoming
students to kindergarten.

Counselors, liaisons, and administrators communicate with middle
school staff about students of concern to develop necessary plans of
support.

Liaisons and counselors teach "Transitions" curriculum to support 5th
grade students in transitioning successfully to middle school.

Anthony Craig

Teachers will join leadership team in placing students in classrooms for
the following year that are balanced and best prepared to meet
academic and social-behavioral needs. Each student will have a profile
sheet documenting current reading level, academic strengths and
needs.

Students considered in need of Tier 3 and Tier 4 supports in the multi-
tiered system of support in academics and behavior will have profiles
as described above plus additional information. This information will
be considered a ‘transition plan’ that indicates necessary interventions
in behavior and/or academics from the start of the following school
year. The transition plan will also document interventions that have
been found to be successful, student strengths, student “triggers,” and
will also indicate any adults the student responds well to or has a
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relationship with.

100% of students will have a profile with at least baseline numbers
while 100% of students in need of Tier 3 and Tier 4 supports will have
a transition plan.

Target Date: 06/12/2015

Tasks:

0. Leadership team will create student profile templates for each group of students--Tiers 1-4--including
appropriate information to allow for adequate transition plans.

Assigned to: Kristin DeWitte
Added date: 05/15/2014
Target Completion Date: 05/01/2015
Comments:

0. Teachers are provided time to collaborate around student placement for the following year.

Assigned to: Kristin DeWitte
Added date: 05/15/2014
Target Completion Date: 05/01/2015
Comments:

1. Meet with directors of each major preschool to determine data to be shared, possible meetings
between teachers, possible visits by preschool students.

Assigned to: Kathy Thornton
Added date: 02/22/2014
Target Completion Date: 04/18/2014
Comments:

2. Hold meeting of teachers to roll up one grade to the next with classroom placement that considers
academic and social-behavioral needs.

Assigned to: Anthony Craig
Added date: 02/22/2014
Target Completion Date: 06/02/2014
Comments:

Task Completed: 06/02/2014

3. Communicate QC-Tulalip AVID plan with Totem administrators and AVID teachers and 6th grade
department heads and make adjustments where necessary to ensure alignment.

Assigned to: Kathy Thornton
Added date: 02/22/2014
Target Completion Date: 04/21/2014
Comments:

4. Schedule Transitions classes for all 5th graders.

Assigned to: Eliza Davis
Added date: 02/22/2014
Target Completion Date: 02/07/2014
Comments:

Task Completed: 02/07/2014
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5. Determine 5th grade to 6th grade transition/information sharing process with Totem administrators.
Determine applicable information to be shared and appropriate forum.

Assigned to:
Added date:
Target Completion Date:
Comments:

Implement Percent Task Complete:

Anthony Craig
02/22/2014
04/11/2014

Tasks completed: 2 of 7 (29%)

Indicator P5-IIDO08 - Instructional Teams use student learning data to assess strengths and weaknesses of
the curriculum and instructional strategies.(106)(ELL,Expected,SWD)

Status Tasks completed: 0 of 5 (0%)
Assessment Level of Development:

Index:

Priority Score:

Opportunity Score:

Describe current level of
development:

Plan Assigned to:

How it will look when fully met:

Initial: Limited Development 11/01/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Instructional teams are in their third year of planning and using Doug
Reeve's data teams. They have become fairly adept at using data to
examine connections between the aligned curriculum, the taught
curriculum, and the efficacious instructional strategies. They are also
clearly unwrapping the Common Core curriculum standards and using
them to refine both pre and post assessments in literacy and math and
the instructional teaching points in their lessons. They maintian
communication and organization of the work. This year we are also
working to develop a literacy and math profile that will follow students
through their K-5 experience and allow teachers to see the progressive
development of skills over time. Learning how to use the new
asessment data provided by the WELPA will be new learning for our
staff this year.

Anthony Craig

In response to the RAD audit team’s recommendations, "...to track
school-wide implementation and impact of culturally relevant practices
and instructional materials,” Tulalip Elementary School will adjust
curriculum and instructional practices in two main areas.

First, in order to ensure a culturally relevant experience for students
and enhance learning, teachers will plan and implement lessons using
the Motivational Framework for Culturally Responsive Teaching. This
framework allows teachers to consider pedagogical adjustments based
on the learning needs of individual students and groups of students.
The Motivational Framework will be used at grade level data meetings
to plan lessons that include practices to meet each of the four
conditions of the framework. The use of the Motivational Framework
will allow teachers to expand capacity in best serving the needs of each
student in the school—specifically strategies to meet the needs of
American Indian students and ELLs will be implemented.

SMART goal: 100% of teachers will implement at least one strategy on
a daily basis for each condition of the Motivational Framework by
December 30, 2014 and at least two strategies per condition by June
1, 2015 as measured by walkthroughs conducted by leadership team
and/or administrators and teacher lesson plans.

Second, each grade level will incorporate culturally relevant
instructional materials into at least one unit of study during the school
year. Curricular adjustments occur during grade level data
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Tmnlamant

Target Date:

meetings/PLCs based on academic and cultural needs of students. In
partnership with colleagues—including administrators and cultural
specialist—teachers will determine the most opportune places to infuse
existing curricular units with content and materials based on local
culture. Examples could be inclusion of local literature in
reading/writing units, invitation of guest speakers when appropriate,
art/music based on local culture. As per the RAD recommendation,
funding for hiring the Cultural Specialist is included in the RAD budget
request.

SMART goal: 100% of grade levels will adjust at least one unit of
study to incorporate culturally relevant material as measured by grade
level data team meeting minutes and walkthroughs by June 1, 2015.

06/01/2015

1. Examine curricular calendar for all grades to determine possible units to include culturally relevant

Tasks:
curriculum.
Assigned to:
Added date:

Target Completion Date:

Comments:

Chelsea Craig
05/15/2014
10/16/2015

2. After each grade level has identified which unit will be modified to include culturally relevant materials,
the Cultural Specialist schedule will be adjusted to allocate time to support each grade level's efforts to

adjust units.
Assigned to:

Added date:
Target Completion Date:

Comments:

Kristin DeWitte
06/10/2014
06/05/2015

3. The Cultural Specialist will coordinate student visits to local tribal departments (e.g. fish hatchery, art
department, natural resources, etc.) to support core curriculum and Art and Science specialists.

Assigned to:
Added date:
Target Completion Date:

Comments:

Chelsea Craig
06/10/2014
06/12/2015

4. The Cultural Specialist will support students in leading drumming, singing and dancing at daily morning
assembly and coordinate for monthly tribal guests to share stories, songs, etc. at morning assembly.

Assigned to:
Added date:
Target Completion Date:

Comments:

Chelsea Craig
06/10/2014
06/12/2015

5. The Cultural Specialist will join Native Liaisons to plan for and conduct a culminating cultural event for
5th grade students--the 5th Grade Potlatch.

Assigned to:
Added date:
Target Completion Date:

Comments:

Parrent Tack Comnlate-

Chelsea Craig
06/10/2014
06/05/2015
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Implement

Indicator

Status

Assessment

Plan

Indicator

Status

Assessment

Plan

Percent Task Complete:

Tasks completed: 0 of 5 (0%)

P5-IID11 - Instructional Teams review the results of unit pre-/post-tests to make decisions
about the curriculum and instructional plans and to "red flag" students in need of intervention
(both students in need of tutoring or extra help and students needing enhanced learning
opportunities because of their early mastery of objectives).(109)(TitleISW)

In Plan / No Tasks Created
Level of Development:
Index:

Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

Initial: Limited Development 05/08/2014

9 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

For literacy and math, for most grade levels and in most units, our
grade level data teams review the results of unit pre/post tests to make
decisions about the curriculum and instruction plan to "red flag"
students in need of intervention and enhanced learning opportunities.
The literacy unit assessments are teacher created and aligned to
Common Core Standards with the help of district literacy coaches and
the RTI coordinator. The pre-test data and student work is then
reviewed in grade level teams for strengths, obstacles and errors. The
unit of study is then collaboratively adjusted based on the analysis of
student needs. Strategies are then identified, differentiated, and
agreed upon for subgroups of students (proficient, close, far, and not
likely without intense intervention).

Not yet assigned

P5-IID12 - All teachers monitor and assess student mastery of standards-based objectives in
order to make appropriate curriculum adjustments.(1715)(Expected)

Tasks completed: 0 of 3 (0%)

Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Taraet Date:

Initial: Limited Development 11/01/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Teachers, coaches and administrators adjust curriculum on an ongoing
basis based on data--summative and formative--through the data team
and data cycles.

Anthony Craig

As a response to RAD recommendations, teachers at Quil Ceda Tulalip
will work in data teams to ensure that the Common Core State
Standards curriculum is vertically aligned between grade levels. Data
teams, working in math and literacy will plan units of study around
grade level expectations while considering the standards of the grade
above and the grade below. Through the pre and post test creation,
administration and data analysis process, teachers will calibrate results
indicators and grade level standard student exemplars. SMART Goal:
By the end of the school year, each grade level in both reading and
math will have complete sets of grade level proficient exemplars for all
of the priority common core standards. Adherence to these standards
will be facilitated through the data team process and monitored
through principal/coach walkthroughs.
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Target Date:
Tasks:

06/12/2015

1. Each grade level team analyzes the preceding and following grade levels' standards to ensure vertical
alignment by creating results indicators and exemplars for each unit of study at their grade level during

data teams.
Assigned to:

Added date:
Target Completion Date:

Comments:

Irene Bare
06/10/2014
06/05/2015

2. Adjust curriculum based on pre/post test data for each unit of study collaboratively in data teams.

Assigned to:
Added date:
Target Completion Date:

Comments:

MariLou Pilon
06/10/2014
06/05/2015

3. The building leadership team will review the literacy and math vertical alignment documents and

student data on a monthly basis.
Assigned to:

Added date:

Target Completion Date:
Frequency:

Comments:

Implement Percent Task Complete:

Irene Bare
06/04/2014
06/12/2015
monthly

Tasks completed: 0 of 3 (0%)

Student and School Success Principle 6: Safety, discipline, and social, emotional, and physical health

School and classroom culture

Indicator
plans.(3054)

In Plan / No Tasks Created

Level of Development:

Status

Assessment
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Plan Assigned to:

How it will look when fully met:

P6-IIICO3 - All teachers include social and emotional learning objectives in their instructional

Initial: Limited Development 10/31/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Research used to guide our practices to address the whole child - and
social emotional growth in particular - include the work of Carol Dweck
(Growth Mindset), Ross Greene (Collaborative Problem Solving), Social
Thinking, Second Step, and Anti-bullying curriculum. This year we are
working to increase the capapcity of teacher's understanding to make
effective decisions in the moment when challenging behavior occur.
The rewriting of all PBIS expectations and explicit teaching to these
expectations has increased fidelity of implementation for behavioral
goals. This year we have added consultation with staff from CHILD
(Mercer Island) and a tribal grant which brought in expertise for
working with students who have adverse childhood experiences.

Irene Bare

Using SWIS data, a decrease in behavior will be measured across all six
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Indicator
Status

Assessment

Plan
Indicator

Status

Assessment

Indicator

Status
Assessment

How it will look when fully met: grade leveles as a result of the social-emotional instruction provided at
school, classroom, small group, and individual student level. Using a
small subgroup of students who receive Tier 2 behavior instruction will
show a decrease in behavior referrals for these students in the SWIS
behavior program. Using key students who require Tier 3 instruction, a
decrease of behavior referrals will be measured through the SWIS
evaluation system.

Target Date: 06/12/2014
P6-IIIC04 - All teachers model, teach, and reinforce social and emotional competencies.(3055)
In Plan / No Tasks Created

Level of Development: Initial: Limited Development 05/08/2014

Index: 6 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of Our school guidelines for success, reflecting growth mindset and local

development: tribal values, uses the acronym GROWS (Grow your brain at least 6
hours a day; Respect yourself, all people, and things; Own your actions
and attitudes; Welcome all who come to our community; Safety is a
must). GROWS has been introduced and reinforced school-wide in the
morning assemblies. Classroom implementation is not universal. Our
school counselors teach social and emotional competencies in each
classroom using the curriculum of Second Step (empathy training and
violence prevention) and Steps to Respect (bully prevention
curriculum). School counselors also teach competencies in the areas of
Social Thinking and Calm Down Strategies (Yoga, Mindfulness,
Tapping). There is evidence of teachers reinforcing the counselors’
lessons with posters, calm down toolboxes and calm zones. From our
Compassionate Schools training, some students have safe place plans
within the school.

Assigned to: Not yet assigned

P6-IIIC13 - All teachers reinforce classroom rules and procedures by positively teaching them.
(165)(Expected)

Full Implementation
Level of Development: Initial: Full Implementation 11/01/2013

Evidence: A building wide September schedule and specific lesson plans were
developed for teaching and reinforcing classroom rules procedure. A
behavior team meets every other Thursday morning to look at behavior
reminders and to refine any behavior expectations that are not being
successfully implemented. The behavior team brings recommendation
to staff meetings so that all staff give input about both the causes and
solutions for issues at our school.

P6-IIIC16 - The school leadership team ensures that the school environment is safe and
supportive (i.e., it addresses non-academic factors, such as social and emotional well-being).
(2639)(Expected)

Tasks completed: 0 of 6 (0%)

Level of Development: Initial: Limited Development 11/01/2013

Index: 6 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within
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Plan

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

The school works to balance the work of the school counselors, Tulalip
cultural specialist, Native Liaisons, and Behavioral Specialist with the
academic work in the school. Continued work is done to ensure
students have calming and coping strategies when frustrated or upset.
Areas of concern are the general education classroom (minimizing
disruptions and meeting the social emotional needs of all students), the
ACT classroom (addressing challenging behaviors in the moment and
teaching transferable strategies), and the common areas of the school
(establishing PBIS structures to meet the needs of students and
maintain safety). Managing this work has become the work of the
above named staff members plus the building administration. The
Leadership Team is not currently guiding this work. Big 6 Expectations
were developed and implemented throughout our school in the
classroom. Tier 2 intervention of re-teaching expectations was taught
in small group. Our school offers Multi-Tiered levels of support.
Carolyn Hartness was brought in as a consultant to work with helping
us identify strategies for students who challenge our school system be
successful in school. She has only met with the principals thus far.
Members of the Leadership Team visited CHILD (Children’s Institute for
Learning Differences). Counselors teach identified Second Step
Lessons across the grade level to promote positive behavior. Some
members of our staff attended Dr. Ross Greene’s Collaborative Problem
Solving workshop.

Anthony Craig

In response to the RAD audit team’s recommendation 3A “Continue to
ensure all staff members reinforce agreed-upon classroom rules and
procedures with fidelity, positively teach them to their students, and
implement the multi-tiered system of support for students struggling
with trauma and unsafe behaviors” the Tulalip leadership team will
continue to ensure that the school environment is safe and supportive
through implementation of a Multi Tiered System of Support (MTSS) for
students struggling with behavior challenges. Promising practices in
the MTSS include school wide implementation of Compassionate
Schools, Social Thinking, Yoga/Calm Down Techniques, Mindfulness
and anti-bullying curriculum. In addition to these school wide
initiatives, students who need Tier 2 and Tier 3 support benefit from
sensory integration supports. A 1.0 classified position focused on
implementing 'sensory breaks' and other supports is included in the
RAD budget request. These supports allow students to remain
successfully in the classroom environment.

Preferred future: Students will be highly engaged and have strategies
to stay within the classroom (calming down, breathing, social thinking).
These strategies will be taught by a school counselor and reinforced by
teachers (who will have received professional development from the
school counselor). An additional 1.0 school counselor position is
necessary to support this effort and is included in the RAD budget
request. Students understand the expectations in their classrooms as
well as in all parts of the school. Teachers will work together to create
common practices around behavior expectations and how to work with
student behaviors. Communication loops, at grade levels as well as
whole school, create consistency around best practices for the
individual child as well as increase meaningful communication between
teachers and office staff. Data teams look at behavioral data on a
regular basis (as is done with academic data) and interventions will be
adjusted based on behavior data. A .5 School Psychologist will be
responsible for leading the process of using a universal behavior

Page: 30 of 36



screener for students in need of Tier Two and Three of the MTSS. This
.5 position is included in the RAD budget request. Data gathered from
the behavior screener will allow for interventions in the MTSS to be
more targeted and effective. Students, teachers, and families report
feeling safe in our school and all feel welcome in our building.

SMART Goal: As a result of school wide social/emotional/behavioral
instruction and targeted tier 2 and tier 3 interventions, 80% of
students will have 1 or 0 office referrals based on SWIS data and 80%
of student will report feeling safe at school on a student survey by
Spring of 2015.

Target Date:
Tasks:

1. Teach Common area expectations across all classrooms in the school using developed lesson plans
from the Behavior Team.

06/01/2015

Assigned to: Kathryn Thornton
Added date: 05/15/2014
Target Completion Date: 06/01/2015

Frequency: three times a year
Comments:

2. Develop a communication tool to address behavior across the grade levels between classroom and
office/intervention areas to increase student accountability and communicate among staff.

Assigned to: Kyla Curtright
Added date: 05/15/2014
Target Completion Date: 09/01/2014

Comments:

3. Purchase updated social-emotional curriculum materials for all classrooms to promote positive
behaviors throughout the day.

Assigned to: Christy Anana
Added date: 05/15/2014
Target Completion Date: 09/05/2014

Comments:

4. Classroom behavior management plans will be reviewed by principals and leadership team and will
include common interventions.

Assigned to: Kristin DeWitte
Added date: 05/15/2014
Target Completion Date: 10/15/2014

Comments:

5. Counselors and other support teach identified Second Step, Social Thinking, Growth Mindset, Anti-
bullying curriculum, Calming Down Strategies, Yoga, and Mindfulness across the grade levels to promote
positive behavior and will communicate key concepts to teachers and other staff so that they are
reinforced within the school day.

Assigned to: Christy Anana
Added date: 05/15/2014
Target Completion Date: 06/12/2015

Conmmentc-
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Implement

Comments:

6. Conduct Lost at School book study.

Assigned to:

Added date:

Target Completion Date:
Comments:

Percent Task Complete:

Kristin DeWitte
06/10/2014
01/30/2015

Tasks completed: 0 of 6 (0%)

Student and School Success Principle 7: Family and community engagement

Defining the purpose, policies, and practices of a school community

Indicator

Status

Assessment

Plan

P7-IVAO1 - Parent (Family) representatives advise the School Leadership Team on matters
related to family-school relations.(3069)(Expected, TitleISW)

No decision has been made Tasks completed: 2 of 2 (100%)

Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 10/31/2013

4 (Priority Score x Opportunity Score)
2 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

A concerted effort will be made to use parents in meaningful ways as
part of our leadership team and also helping in a variety of ways in our
school. The development of a Tulalip Foundation to act in place of a
school PTSA is being worked on by key leadership team members. An
annual Community Conversation will help in conjunction with the
Indian Education Department to ensure that adequate input from the
community is gathered and included as part of the mission of our
school. Sharing the successes of our data in a variety of ways to
change the beliefs about our students and our students and our school
will continue to be done through Newsletter, Facebook posts, and
possibly Channel 99 blurbs (KANU TV).

Anthony Craig
When this objective is fully met, there will be a t least 1 parent or

community member on the Leadership Team and the PBIS Team.
These will be measured with the meeting minutes.

03/03/2014

1. Create an invitation process for including family or community members on the school Leadership and
PBIS Teams. Use the following strategies: Contact education task force to get input about possible names.
Post an invitation on Facebook page. Include a blurb in monthly newsletter. reach out to recommended or

interested parties.
Assigned to:

Added date:

Target Completion Date:
Frequency:

Comments:

Chelsea Craig
10/31/2013
12/02/2013
twice a year

Engaging community members in official capacities will move into RAD
plan for the 2014-15 school year. Invitations were made in person to
join the leadership team and community members joined for the BERC
Review and RAD Audit, regular membership on the leadership team
was not completed.
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Implement

Indicator

Status

Assessment

Plan

Indicator

Status

Assessment

Plan

Task Completed: 01/06/2014

2. Meet with ELL families at breakfast meeting in conjunction with District ELL Liaisons to engage
Russian/Ukrainian and Spanish speaking families. Families will learn more about school initiatives, how to
support students at home, and advise school team about needs of students.

Assigned to: Anthony Craig

Added date: 02/21/2014

Target Completion Date: 01/29/2014

Comments: Families and ELL Liaisons joined dialogue.

Next steps are to encourage families to network as part of Natural
Leaders program for district and school.

Task Completed: 01/29/2014
Percent Task Complete: Tasks completed: 2 of 2 (100%)

P7-IVA02 - The school’s key documents (Parent Involvement Policy, Mission Statement,
Compact, Homework Guidelines, and Classroom Visit Procedures) are annually distributed and
frequently communicated to teachers, school personnel, parents (families), and students.(3077)
(Expected)

In Plan / No Tasks Created

Level of Development: Initial: Limited Development 11/01/2013

Index: 6 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of Every year documents are updated and published. This year they have
development: been shared in person at teacher and student conferences.
Assigned to: Not yet assigned

P7-IVA04 - The school’s Compact includes responsibilities (expectations) that communicate what
parents (families) can do to support their students’ learning at home (curriculum of the home,
with learning opportunities for families to develop their curriculum of the home).(3071)
(Expected, TitleISW)

In Plan / No Tasks Created

Level of Development: Initial: Limited Development 11/01/2013

Index: 4 (Priority Score x Opportunity Score)

Priority Score: 2 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of A model has been created at the kindergarten level for communicating

development: what parents/families can do to engage in the learning lives of their
children. Through a "Learning Showcase" parents come to the school
to observe teachers working with small groups of students and receive
materials and directions for working with students. Next steps are to
run a model at all grade levels and communicate regularly about the
role of all the education of a student.

Assigned to: Not yet assigned

Student and School Success Principle 7: Family and community engagement

Providing two-way, school-home communication linked to learning

Indicator
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Indicator P7-IVAOQ5 - The school regularly communicates with parents (families) about its expectations of
them and the importance of the curriculum of the home (what parents can do at home to support
their children’s learning).(3075)

Status Tasks completed: 0 of 5 (0%)
Assessment Level of Development: Initial: Limited Development 05/07/2014

Index: 6 (Priority Score x Opportunity Score)

Priority Score: 2 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 3 (3 - relatively easy to address, 2 - accomplished within
current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of The school currently communicates with families in the following ways:

development: -School FaceBook page

-Parent-Teacher conferences 2x per year
-Some classrooms newsletters
-Monthly school newsletter
-"Everyday Math Online" used by some classrooms
-Homework with messages by some classrooms
-Learning showcases at several grade levels held several times per year
-WAKids meetings once per year (fall) in kindergarten--held in homes
or other location based on parent preference

Plan Assigned to: Eliza Davis

How it will look when fully met: As a response to RAD Recommendations 3B : Collaborate with parents

and community members to build on the cultures of the students in the
school and to identify and implement strategies to engage
parents/families and community in the school’s improvement efforts
Tulalip Elementary School will work with PIVAOS

Preferred Future

The school regularly communicates with parents and families informally
through the Natural Leaders Program and formally thru curriculum
nights held each trimester.

Natural Leaders will be trained to take on a leadership roles within the
school, to build relationships within their community, identify what
helps these families be successful with education and then implement
their ideas. Natural Leaders will bring families and the community
together to work on the shared goals of children’s school success,
parent’s involvement in children’s learning, and parent’s continuing
education. Tulalip Elementary Natural Leaders Team will be made up
of the Native Liaisons, Family Liaison, RTI Liaison, and Cultural
Specialist and any other staff who would like to volunteer their time.
Grade level curriculum nights will be implemented by the grade level
teams every three months. Families will be informed about student’s
curriculum, units of study, grade level news, and school news.
Curriculum nights will be hosted in September, December, and March.
Two teachers per grade level will be in attendance at each curriculum
night. Family attendance data will be collected with sign-in sheets and
surveys.

SMART Goal:

By the end of the 2014-15 school year, Tulalip Elementary will have
50% of its students represented at the curriculum night held in March
as measured by the sign in sheets.

Smart Goal:

Tulalip Elementary Natural Leaders team will be trained by the
beginning of September 2014. The Natural Leaders team will have at
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least 10 parents trained as Natural Leaders and engaging in Natural
Leader work by the end of the 2014-15 school year.

Smart Goal:
By the end of the 2014-15 school year there will be a 10% increase in
volunteers.
Target Date: 06/12/2015
Tasks:
1. Tulalip Elementary will implement a Natural Leaders Program.
Assigned to: Eliza Davis
Added date: 05/15/2014
Target Completion Date: 12/31/2014
Comments:

2. Grade level teams and Natural Leaders team in collaboration with principals will plan curriculum nights.
Natural Leaders team will assist with scheduling, agenda, advertising, data collection, and framework to
facilitate curriculum night. Grade level teams will implement the academic planning for the function.

Assigned to: Eliza Davis
Added date: 05/15/2014
Target Completion Date: 06/12/2015
Comments:

3. The Native Liaison and Family Liaison will work with Washington Alliance for Better Schools to get the
“training the trainers” scheduled.

Assigned to: Eliza Davis
Added date: 05/15/2014
Target Completion Date: 10/15/2014
Comments:

4. The Natural Leaders team will recruit new Natural Leaders by making invitation phone calls, talking to
parents before and after school about the project, and holding introduction meetings. Training will be
provided to recruits by the beginning of November 2014.

Assigned to: Toni Otto
Added date: 05/15/2014
Target Completion Date: 11/07/2014
Comments:

5. Provide volunteer sign up table and Natural Leader information at all school functions.

Assigned to: Eliza Davis
Added date: 05/15/2014
Target Completion Date: 06/12/2015
Comments:
Implement Percent Task Complete: Tasks completed: 0 of 5 (0%)

Student and School Success Principle 7: Family and community engagement
Educating parents to support their children's learning and teachers to work with parents

Indicator P7-IVA13 - The LEA/School has engaged parents and community in the transformation process.
(1649)(Expected)

Chakire
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Status In Plan / No Tasks Created
Assessment Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Plan Assigned to:

Initial: Limited Development 11/01/2013

9 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Partnerships are evolving into greater shared work between the Tulalip
Community, the Tribal education department, the Cultural and
language department and the social health department. Two
advocates hired by the tribe and two district liaisons are assigned to
our school to support families and the community. Bi-monthly Indian
Education department meetings are also held on our campuses. This
year we have added a cultural specialist. She is working hard to
support Tulalip tribal culture come alive in classrooms. Mentors from
the community come in and teach to classrooms at specificed grade
level. Books are being written by current students and their families
that share the oral history of our people. Field trips and departmental
employees come in to share the work of the Tribe - both past and
present. These efforts are making a significant impact on the
relationships between families and school district personnel.

Not yet assigned
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Comprehensive Plan Report

A detailed report showing activity of the school team’s work on the improvement plan including assessments, plans, tasks,
monitoring, and implementation for selected time periods.

6/20/2014
Stewart Middle School---P NCES - 530870001504
Tacoma
Student and School Success Principle Indicators Key Indicators are shown in RED.

Student and School Success Principle 1: Strong leadership

Team structure

Indicator P1-ID01 - A team structure is officially incorporated into the school governance policy.(36)
Status Full Implementation
Assessment Level of Development: Initial: Full Implementation 05/19/2013

Evidence: SCDM (School Centered Decision Making) team includes, teachers

(across all disciplines), staff, parent, current student, and
administration. Elections took place to select the team. The team
meets monthly to make decisions and releases meeting minutes to
whole staff via email. All meetings are open to the whole school; input
to decision making is open to the whole school. Final votes are
collected from SCDM members.

Indicator P1-ID03 - All teams have written statements of purpose and by-laws for their operation.(37)
Status Full Implementation
Assessment Level of Development: Initial: Full Implementation 05/19/2013

Evidence: SCDM has by-laws for their operation, which staff approved via vote.
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Indicator

Status
Assessment

Plan

P1-ID10 - The school’s Leadership Team regularly looks at school performance data
(disaggregated by subgroups) and aggregated classroom observation data and uses that data to
make decisions about school improvement and professional development needs.(3061)

Tasks completed: 0 of 3 (0%)

Level of Development: Initial: No development or Implementation 05/19/2013

Index: 9 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 3 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of "Four tiers of data are used at Stewart. 1 - State. 2 - District

development: benchmark assessments. 3 - Summative. 4 - Formative
1 - State level assessments help shift support of programs, resources
and staffing, along with driving big picture thinking on instructional
needs for meeting standard.
2 - SRI, MBA and Gates-McGinite. These benchmark assessments help
building, classroom teachers and students better grasp their growth
over time and standards as they roll out fall, winter and spring each
year.
3 - Summative assessment data has been an integral part of our
standards based grading and teachers will compare notes with each
other during common planning time to better understand instructional
moves and student understanding around individual or multiple
standards.
4 - Formative assessment has become a weekly activity for reflection
by teachers. Teams will compare notes, co-write or even exchange
formative assessments for comparisons. We practice both verbal or
hand cues(fist to five, thumbs up/down) along with short slips for
feedback. short slips include, Do Now(entry tasks), exit slips, quick
surveys, reflections or other. Teachers find collecting these items
allows them to better assess students needs, learning and effectiveness
of instruction. During common planning meetings these physical
examples allow for deep discussions around teaching and learning and
push teachers to make gains with All students.

Assigned to: Zeek Edmond

How it will look when fully met: Beginning in the fall of 2014, the SCDM team will use school
performance data (MSP scores, MBA, SRI, and other relevant
assessments) to make decisions that affect student learning. By spring
2015 SCDM will regularly use data and articulate their decisions based

on data.
Target Date: 06/16/2015
Tasks:
1. Progress monitoring will be routinized and based on quantitative data.

Assigned to: Zeek Edmond

Added date: 04/16/2014

Target Completion Date: 10/31/2014

Frequency: four times a year

Comments: Sampling of agendas and exit tasks will be uploaded.

2. Grade level and content teams will analyze student work during their Bi-Weekly meetings and also
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Implement
Indicator

Status

Assessment

Plan

when in cross content team meetings.

Assigned to: Zeek Edmond

Added date: 06/28/2013

Target Completion Date: 04/15/2015

Frequency: monthly

Comments: Have set structure and agenda for PLC work. Take minutes and have

evidence of team's work and next steps. Some data will be analyzed
during the meeting (i.e. assessing exit slips or other formative data
collected as a team)

3. Students that are a focus of concern will have shared teams review student strengths and utilize this to
develop an individual student learning plan.

Assigned to: Ravi Jaskar

Added date: 04/16/2014

Target Completion Date: 11/28/2014

Frequency: monthly

Comments: Sampling of START focus notes and individualized plans.
Percent Task Complete: Tasks completed: 0 of 3 (0%)

P1-ID11 - Teachers are organized into grade-level, grade-level cluster, or subject-area
Instructional Teams.(46)(TitleISW)

Tasks completed: 1 of 2 (50%)

Level of Development: Initial: Limited Development 04/16/2014

Index: 6 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of Current staff have continued to meet in grade level and department

development: level meetings and PLCs to set benchmark goals; analyze student work,
state, district, school and classroom data; and confer about
implementation via the district provided curriculum maps.

The second and fourth Fridays are structured for department and
grade level collaboration. Elective, classified and itinerant staff are
assigned to specific core content cadres.

Assigned to: Zeek Edmond

How it will look when fully met: When fully met, staff will have procedures and protocols in place for
productive meetings with specific outcomes focused on instructional
strategies to move student achievement. Given our current staffing fte,
there is vertical alignment for common planning. Classrooms are
currently clustered by grade level groupings as ease of student
transition and cross collaboration.

Taraet Date:
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Target Date:
Tasks:

11/21/2014

1. Staff will review a minimum of three Theory of Action protocols to determine the focus for analyzing
student work and adopt or create a Stewart specific protocol. This protocol will be adopted school wide
and become a component of our common agreement to use the remainder of this school year (2013-14).

Assigned to:
Added date:
Target Completion Date:

Comments:

Task Completed:

Susan Stone
04/16/2014
06/13/2014

Stewart Success Cycle uploaded as evidence of the model created or
adopted.

Minutes of departmental or grade level team meetings sharing use of
the protocol.

Easel chart paper with staff pros/cons for each model reviewed.

06/13/2014

2. Stewart Success Protocol will be assessed at the end of the school year and revised, as needed.

Assigned to:
Added date:
Target Completion Date:

Comments:

Implement Percent Task Complete:

Lavonta Howard
04/16/2014
08/29/2014

Minutes of the staff analyzing the effectiveness of the data protocol
and a sampling of growth goals created as a result of the protocol.

Tasks completed: 1 of 2 (50%)

Student and School Success Principle 1: Strong leadership

Principal's role

Indicator P1-IE06 - The principal keeps a focus on instructional improvement and student learning

outcomes.(57)(Expected)
Status Tasks completed: 0 of 1 (0%)

Assessment Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Initial: Limited Development 10/16/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

The focus on academic excellence and high level thinking is in the
school's mission and vision statement. Common agreements support
professional development activities and the mission of the school and
district. The principal, assistant principals and coaches are in the
classrooms daily and provide formal and informal feedback to staff.
Data snaps shared are used to drive instructional practices and identify
areas for training and support. Staff collaborate within and across their
grade level and content area teams. There is a weekly structure in
place that rotates professional development led by the administrative
team; the grade level or department teams (professional learning
communities); mini workshop sessions led by building, district or
community facilitators; and a focused interdisciplinary STREAM
planning and training time.

Grade level and departmental teams have established benchmark goals
after review of MSP, SRI, MBA, Aimsweb, BERC and district climate
data. Students keep a portfolio of their goals which are shared three
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Plan

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

times a year at parent/teacher conferences, they check their grades,
missing assignments, and calculate their GPA during their daily
advisory period. In advisory, students share their goals with the
Advisory teachers, review their binders and planners with a focus on
Learning Targets, homework assignments, Cornell notes and provide
guidance, resources and strategies around concerns that the students
may have.

Math teachers participate in the Teacher Development Group Math
Studio work. In between cycles, the staff have "mini studios" where
they collaboratively plan a lesson, observe their grade level peer teach,
re-design the lesson and have the lesson taught by the partner
teacher. The Language Arts staff participate in the Springboard
Studios and have conducted mini studios within the building, similar to
the Math and Science deparments. The Science staff participate in the
Science studio OEL work. The studio work is focused around research
based effective teaching strategies. The expectation is that the
framework provided for lesson design and instructional implementation
is applied and evident in the classroom. The learning walks conducted
provide feedback to further the integration of these best practices.

Progress monitoring is continually conducted through formative
assessments, common assessments, curriculum based measurements
and summative assessments. The district's Performance Tracker
provides a wealth of information for easy reference and specific data
linked to individual students and grade level groupings in comparison
to their peers both within and across the district.

Abby Sloan

Administrators will spend 50% of the day in the classrooms and
entering a co-inquiry process with staff and students. The mission and
vision statement as well as the Common Agreements are visible and
can be articulated by 80% of students and parents and 100% of staff.
Professional development activities are aligned with the school's
mission and Common Agreements. Documentation of SCDM minutes,
sign in sheets and agendas of PD and minutes of departmental
meetings are taken. Principal meets regularly with the department
chairs to reinforce and plan instructional moves and provides data to
inform instruction and progress of student learning. Staff will continue
work through the use of data carousels and staff, student and
administrators' goals are intentional about student progress. Principal
will participate in studio work with departmental staff and
administration as well as staff will provide additional focused training.
Exit slips will be utilized at trainings to, in part, inform additional
training needs. Principal will also collaborate with the district
supervisor, Deputy Superintendent, OSPI coach and C & I staff to
analyze and identify areas of progress and target.

12/04/2015

1. Administrators will spend 50% of their day in classrooms and facilitating co-inquiry processes with staff
and students. A schedule will be followed to coordinate time in the classrooms and in the office for

student/parent/staff needs.
Assigned to:

Added date:
Target Completion Date:

Frequency:

Abby Sloan
10/30/2013
12/04/2015
daily
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Implement
Indicator
Status
Assessment

Indicator

Status

Assessment

Plan

Comments:

Percent Task Complete:

For transitional purposes, I have assigned the task to the team
member who is responsible for this task, and changed the due date to
match the objective.

Tasks completed: 0 of 1 (0%)

P1-IEO07 - The principal monitors curriculum and classroom instruction regularly.(58)

Full Implementation
Level of Development:

Evidence:

Initial: Full Implementation 05/23/2013

Principal regularly observes and walks through classrooms using a Five
Dimensions (5D) of Teaching and Learning form, which she keeps on
file. The principal also meets weekly with instructional coaches to gain
insight about classroom instruction, as well as attends district level PD
for respective disciplines' curriculum.

P1-IEO8 - The principal spends at least 50% of his/her time working directly with teachers to
improve instruction, including classroom observations.(59)

Objective Met 6/17/2014
Level of Development:

Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:

How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 10/30/2013
Objective Met - 06/17/2014

(Priority Score x Opportunity Score)
(3 - highest, 2 - medium, 1 - lowest)

2 (3 - relatively easy to address, 2 - accomplished within
current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

There is a schedule created for the 2012-13 and 2013-14 school year
for administrators to follow which assures coordination of classroom
visits 50% of each day we are in the building. Documentation of
classroom observations, follow up co-inquiry and debriefing sessions
with the teachers or written feedback are kept by each administrator.
Administrators also participate in district level walk throughs for
Science, Math and Language Arts. The principal regularly walks
through classrooms with the instructional coaches and assistant
principals to calibrate our look fors and utilize information to establish
building wide or individual professional development. The informal and
formal observations are also critical components to teacher evaluations
and goal setting.

Zeek Edmond

Admin team will spend at least 50% of their day focusing on classroom
instructional practice.

10/15/2015

1. Create a walk through schedule allowing for one administrator to be designated as the "office

(contact)point person".
Assigned to:

Added date:

Target Completion Date:
Frequency:

Comments:

Task Completed:

Lavonta Howard
04/16/2014
09/09/2014
once a year
Upload a copy of the walk through schedule.
09/04/2013
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Implement

Indicator

Status

Assessment

2. Procedures will be developed to support the commitment of following this expectation.

Assigned to:

Added date:

Target Completion Date:
Frequency:

Comments:

Task Completed:
Percent Task Complete:
Objective Met:

Experience:

Sustain:

Evidence:

Janet Gates-Cortez
04/16/2014
09/30/2014
monthly

All staff are informed of this expectation, and know the procedures to
follow when requiring an administrator during walk-throughs. Walk
through schedule has been shared with all building staff and office
coordinator will support administrator time in the classroom by
reminding staff and informing parents as well as offering a different
time to meet/call.

11/20/2013

6/17/2014

6/17/2014

School support systems in place that allowed for the walk through
schedule included a school wide discipline structure that had students
sent to the Panther Center vs the office. When administrators were
able to handle the student situation, they would meet with the student
and return them to class asap. Communication to staff and the back
up of the office coordinator were keys to the success.

6/17/2014
The new administrative team have a similar structure for high visibility

and productive feedback based on classroom observations. A new
schedule will be developed and shared with staff.

6/17/2014
Walk through schedule and sample walk through forms.

P1-IE09 - The principal challenges and monitors unsound teaching practices and supports the

correction of them.(60)
Full Implementation

Level of Development:

Evidence:

Initial: Full Implementation 10/30/2013

Stewart has had staff turnover each year as the charge to secondary
schools, and specifically, to Stewart to improve student achievement
has been made clear. The current staff are committed to the school's
mission and to having an open practice in a collaborative environment.
Staff either self-displaced as mutually agreed with principal or chose to
apply to another school setting that met their needs and interests as
educators. Three staff chose to take a break from teaching and reflect
upon their purpose and professional goals. Crucial conversations occur
with staff as needed on an individual basis and whole teams are
challenged, and are beginning to challenge each other, for rigorous
teaching and learning. Professional development is created, made
available, and/or recommended to staff as needs assessments indicate.
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Student and School Success Principle 2: Staff evaluation and professional development

Professional development

Indicator

Status

Assessment

Plan

Implement

Indicator

Chabe -

P2-IF04 - Professional development for teachers includes non-evaluative observations by peers
related to indicators of effective teaching and classroom management.(3082)

Tasks completed: 1 of 2 (50%)
Level of Development:
Index:
Priority Score:

Opportunity Score:

Describe current level of
development:

Assigned to:
How it will look when fully met:

Target Date:
Tasks:

Initial: Limited Development 05/19/2013

6 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
2 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Math, science, and Language Arts currently hold district supported

studio observations. A teacher volunteers their classroom for groups to
observe and debrief instruction.

Zeek Edmond
The instructional coach will facilitate and organize studios for
respective disciplines during the 2014-15 school year. Teachers will

participate in observing each others' classrooms, followed by discussion
to debrief their observations related to student outcomes.

06/30/2015

1. Work with Teachers Development Group to develop a lesson planning framework and a schedule for
ongoing professional development. Each classroom teacher will have the opportunity to serve as "studio

teacher".
Assigned to:

Added date:
Target Completion Date:

Comments:

Task Completed:

Zeek Edmond
06/09/2014
06/30/2014

Gini Simpson from TDG has worked with Stewart this year. She has
been on site each quarter to facilitate staff development and
continually push us to increase our capacity around the HOM/HOI by
observing, co-teaching,providing feedback, and setting goals. She has
also been available by phone and email to consult with teachers as
needed. All math teachers have participated in studio cycles as well as
1:1 sessions.

06/12/2014

2. Provide support for Language Arts teachers to continually increase their knowledge of the SpringBoard

curriculum and

participate in all professional development opportunities, including common planning templates,
classroom observations, and open dialogue around professional practice.

Assigned to:

Added date:

Target Completion Date:
Frequency:

Comments:

Percent Task Complete:

Zeek Edmond
06/09/2014
06/30/2015

three times a year

Tasks completed: 1 of 2 (50%)

P2-IF07 - Professional development of individual teachers includes an emphasis on indicators of

effective teaching.(71)
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Status

Assessment

Plan
Indicator

Status

Assessment

Plan

Indicator

Status
Assessment

In Plan / No Tasks Created

Level of Development: Initial: No development or Implementation 06/13/2014

Index: 3 (Priority Score x Opportunity Score)

Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest)

Opportunity Score: 1 (3 - relatively easy to address, 2 - accomplished within

current policy and budget conditions, 1 - requires
changes in current policy and budget conditions)

Describe current level of With the opportunity to witness so many lessons, provide coaching

development: support, meet with teams and have a building coach; we are able to
connect with struggling teachers and provide feedback for growth.
Examples include (but are not limited to): data collection during the
lesson, side by side coaching, peer coaching, team teaching, modeling,
covering classes while teachers observe others, scripted feedback,
funds to cover registration for trainings/workshops/conferences.
Our teaching framework is 5 Dimensions from CEL out of the University
of Washington. Each dimension has a rubric that provides clear
language on what exemplary teach