DATE: October 12, 2006

TO: Members
State Board of Education

FROM: Bob Butts
Interim Staff (In Eide’s absence)

SUBJECT:  October 26-27 Meeting

Enclosed for your reading pleasure is the agenda packet for the October 26-27 meeting of the
State Board of Education at the Puget Sound ESD in Renton. The meeting will begin at 9:00
a.m.

As you will soon discover as you review the agenda packet, it will be a lively meeting.
Highlights will include:

— An accountability presentation by Scott Palmer and Jon Furr that will explore what’s
working in other states, how the board might design a system that integrates NCLB and
state accountability efforts, and other related issues.

— A public hearing on the guidelines, protocols, and scoring criteria for the Collection of
Evidence on October 26, with a decision planned for the afternoon of October 27. A
subcommittee of Steve Dal Porto (chair), Shelia, and Jack is taking a lead in helping the
board reach a decision.

— An opportunity for the public, representatives of statewide organizations, educators, and
others to recommend to the board what is needed to improve mathematics
achievement and whether the mathematics graduation requirements should be modified.

— A recommendation from the Tribal MOA subcommittee (Bernal (chair), Linda, and Steve
Dal Porto) regarding whether or not the board should sign the Tribal history, culture,
and government MOA, with the board making a decision regarding how it wants to
proceed.

— The board also will be asked to make a decision on the technical rules that are
needed to implement House Bill 3098, which modified the board’s responsibilities. A
public hearing is scheduled on Thursday, with a decision scheduled for Friday.

If you have questions or need additional information, please do not hesitate to contact us at the
State Board office. Also, questions may be addressed to the chairs of the subcommittees and
Mary Jean, who is recovering at home from her successful surgery.

Attachment



State Board of Education Meeting
Puget Sound Educational Service District
800 Oakesdale Ave SW, Renton, WA
October 26: 9:00 a.m. — 5:00 p.m.
October 27: 8:15 a.m. — 3:30 p.m.

Revised 10/25/06
Agenda

October 26, 2006

9:00 a.m.

9:10 a.m.

10:30 a.m.
10:45 a.m.
11:30 a.m.

12:00 p.m.

1:30 p.m.

2:30 p.m.

Call to Order and Welcome
e Pledge of Allegiance

o Welcome by Dr. Monte Bridges, Superintendent of Puget Sound Educational
Service District

o Approval of minutes from September meeting (Action Item)

Accountability: The National and State Context—Scott Palmer and Jon Furr
Holland & Knight LLP

e Educational Foundation

e Legal Foundation

o Federal
o State

e [ssues for Consideration
o Criteria

o Rewards and sanctions
o Governance issues

Break

Accountability continued
Board Questions and Reflections on Accountability

Working Lunch (Continue Discussion on Accountability)

Collection of Evidence

e Actions to be taken to ensure the guidelines, protocols, and scoring criteria meet
standards for validity and reliability and are comparable in rigor to the WASL—
Dr. Joe Willhoft and Dr. Lesley Klenk, OSPI

¢ Results of the National Technical Advisory Committee’s review of the guidelines,
protocols, and scoring criteria — National TAC representative

Break

Mary Jean Ryan, Chair « Warren T. Smith Sr., Vice Chair * Dr. Terry Bergeson, Superintendent of Public Instruction
Bernal Baca * Amy Bragdon ¢ Steve Dal Porto ¢ Steve Floyd ¢ Sheila Fox ¢ Phyllis Bunker Frank ¢ Linda W. Lamb « Eric Liu  Kristina Mayer
John C. "Jack" Schuster « Jeff Vincent « Edie Harding, Executive Director « Bob Butts, Interim Staff  Pat Eirish, Program Manager

Laura Moore, Executive Assistant ¢ Sarah Bland, Secretary Admin./Web Master
(360) 725-6025 » TTY (360) 664-3631 * FAX (360) 586-2357 * Email: she@k12.wa.us ¢ www.sbe.wa.gov



2:45 p.m.

4:00 p.m.

4:45 p.m.

5:00 p.m.

Public Hearing on the Draft Collection of Evidence Guidelines, Protocols, and
Scoring Criteria

o Public testimony

Board Questions and Reflections regarding the Collection of Evidence

Public Hearing on Governance Rules
e Public testimony

Recess

October 27, 2006

8:15 a.m.

9:00 a.m.

10:30 a.m.
10:45 a.m.

12:00 p.m.

1:00 p.m.

1:30 p.m.

2:15 p.m.

3:30 p.m.

Business ltem

e Approval of Collection of Evidence: Guidelines, Scoring Criteria, Protocols (Action
Item)

Mathematics Discussion
e Policy context, framework, and guiding questions

o Comments from educators, Legislators, statewide organization representatives, and
the public regarding:
o short-term and long-term actions needed to improve mathematics achievement
o recommendations regarding the mathematics graduation requirement

Break
Mathematics Discussion continued
Lunch

Board Reflections, Discussion, and Next Steps Regarding Mathematics

Subcommittee Recommendations on the Proposed Tribal Memorandum of
Agreement (Action ltem)

Business Items
e Adoption/Consideration of Governance Rules (Action Item)
e Approval of Private Schools (Action Item)

Adjourn

PLEASE NOTE: Times above are estimates only. The Board reserves the right to alter the order of the agenda. For information
regarding testimony, handouts, other questions, or for people needing special accommodation, please contact Laura Moore at the
Board office (360-725-6025). This meeting site is barrier free. Emergency contact number during the meeting is 425-917-7600.




STATE BOARD OF EDUCATION

HEARING TYPE: ___X__INFORMATION/NO ACTION
DATE: OCTOBER 27, 2006

SUBJECT: ACCOUNTABILITY DISCUSSION
SERVICE UNIT: State Board of Education

Edie Harding, Executive Director

PRESENTERS: Scott Palmer and Jon Furr
Holland & Knight, Washington D.C. and Chicago

BACKGROUND:

Scott Palmer and Jon Furr will provide an overview of accountability from the federal
and state perspectives, with an emphasis on integrating the requirements of No Child
Left Behind with state accountability provisions. They will share the experiences of
other states in developing and implementing accountability systems, what practices
have been successful, and systems for recognition, assistance, and intervention.

The goal of the discussion and presentation is to provide board members a national
context, ideas about what has worked in other states, and how the board might proceed
in modifying Washington’s K-12 accountability system that successfully integrates
NCLB and state accountability requirements.

Attached is information on Scott and Jon’s background, a copy of the Washington
accountability overview that Bob Butts presented to the board in May, and the State
Board'’s current accountability responsibilities.



Scott Palmer, Holland & Knight LLP

Scott Palmer is a partner and co-leader of Holland & Knight's education policy team.
He provides legal, policy, strategic planning and advocacy services to education leaders
across the country. Mr. Palmer’s focus is on preventive law --helping states, school
districts, higher education institutions, private education providers and education
associations understand how to structure their programs in ways that best serve their
educational goals and meet federal and state legal requirements, thereby improving
education while reducing the risk of litigation or enforcement. He also focuses on federal
advocacy before the United States Department of Education and Congress on key
education issues. Mr. Palmer works on issues such as the No Child Left Behind Act,
accountability, standards and assessment, services for English language learners,
services for students with disabilities, and diversity programs.

Mr. Palmer served until January 2001 in the Clinton Administration as Deputy Assistant
Secretary of the U.S. Department of Education’s Office for Civil Rights (OCR). In that
capacity, Mr. Palmer was responsible for the development of civil rights legal policy in
education, including the promulgation of regulations and policy guidance on issues such
as high-stakes testing, resource equity/adequacy and affirmative action. Mr. Palmer
previously served as a legal and policy adviser with the President’s Initiative on Race in
the White House, where he was responsible for education and civil rights issues.

Mr. Palmer speaks regularly on education legal and policy matters, and has published
numerous articles on issues such as the proper use of tests and the value of diversity in
education. He is currently Vice Chair of the ABA's Public Education Committee of the
Individual Rights and Responsibilities Section. He has also served as Senior Legal
Fellow at the Harvard University Civil Rights Project and as Adjunct Professor at the
University of Maryland, where he has taught education law and policy.

Mr. Palmer received his J.D. from the University of California, Berkeley, School of Law
(Boalt Hall), his Masters in Public Policy from Harvard University’s John F. Kennedy
School of Government, and his B.A. with Honors from the University of Maryland. Mr.
Palmer has been named by his peers to the 2007 edition of The Best Lawyers in
America for Education Law.



Jonathan Furr, Holland & Knight LLP

Jonathan E. Furr is a Senior Counsel in the Chicago office of Holland & Knight LLP
and practices in the area of state and local government, environment and land use, real
estate development, and education. Mr. Furr's experience is widespread and includes
environmental and educational policy, real estate and construction, zoning and land
use, and other transactional matters.

Prior to joining the firm, Mr. Furr served as the General Counsel for two major State of
lllinois agencies. As General Counsel for the lllinois State Board of Education, he was
responsible for the development of legislation, regulations and policy impacting public
schools, including the agency's approach to the oversight of private tutoring companies
and school district sanctions under the federal No Child Left Behind Act. As General
Counsel for the lllinois Department of Natural Resources, Mr. Furr provided legal and
policy advice on the State's conservation and outdoor recreation programs. He
negotiated a major economic development agreement to attract an international event
to lllinois, and structured the project agreements for the 1,500-acre event site. He also
worked on a variety of natural resources matters involving wetlands protection, natural
resources damages, endangered species and natural areas consultation, and water use
and conservation. Mr. Furr has lectured on the regulation of private tutoring companies,
school district reorganization, reducing educational "red tape" and natural resources
damages.

Mr. Furr received his bachelor's degree, cum laude, in Architecture and History from
Washington University (St. Louis) in 1995. He received his law degree, cum laude, in
2000 from the University of Michigan Law School and his Masters in Urban Planning
degree in 2001 from the University of Michigan's Taubman College of Architecture and
Urban Planning.



Overview of K-12
Education Accountability:
State Policies

Robert Butts
Office of Superintendent of Public Instruction
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State Board of Education meeting
May 11, 2006
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The Big Picture: eee?

L 2

School and District Accountability | *

e Types of Accountability
e Political
Financial
Staff qualifications
Student access and “opportunity to learn”
Student achievement results
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Political Accountability

e School Board elections

e Candidates win and remain in office for a variety of
reasons

e Levy and Bond elections
e Approx. 20% of your budget is at risk every 2-4 years
e Will not be able to build/renovate schools without trust

e Meeting the needs of parents
e Local Newspaper stories and editorials
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e
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Financial Accountability

e Districts are complex, often large, business enterprises
e Largest business in many communities
e Funding is dependent on many variables

e Reliance on levies -- which requires districts to stay in the good
graces of their communities

e Have active unions that want to meet the financial and working
condition needs of their members

e Compliance with fiscal requirements:

State Auditor

Federal Review Teams

Legislative Accountability and Evaluation Program
Legislatively mandated studies

[ ]
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Staffing Accountability

e Teachers, librarians, counselors, principals, and
other professional staff must meet certification
requirements

e Includes teaching assignments

e Fingerprint background checks
e Code of Conduct enforcement
e NCLB: “Highly qualified” teacher requirements

e Parent expectations

G000
e

Pre-Education Reform

Access and Opportunity to Learn

e WA Constitution
e Access for all children
e Basic Education Act of 1977
e Accountability for adults (e.g., discipline)
e Instructional offerings
Content areas, # of school days, total instructional hours
e 25 hours of teacher contact/week
e Class size (K-4 smaller than 5-12)
e Created new funding system
+ Basic allocation based on FTEs
Categorical programs
Increased funding equity (e.g., levy lids)
e Compulsory coursework
e Must offer certain courses (e.g., US History)
e Must have courses that are needed for college
¢ Credit-based graduation requirements

‘ee0000
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Pre-Education Reform

Norm-referenced Tests

“HEO000
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e The beginning of statewide accountability for results

e Legislature required districts administer national
norm-referenced tests in the 1980s

e Initially grade 4, expanded to middle and high school
Widely reported in newspapers
Results based on a curve and designed to sort
No “standards”
Not reported by ethnic/racial/income
Were repealed in 2005

House Bill 1209 (1993

e Commission on Student Learning
e Essential Academic Leaming Requirements
e WASL

e Ad Hoc Accountability Task Force
= Reading Goals/Establish an Accountability Commission

e Reporting requirements
e QOSPI
e School Annual School Performance Report

e Certificate of Mastery required for graduation
e Once the State Board finds the WASL “valid and reliable”




The Increasing Need for Skills
and Knowledge
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Student Accountability

The Major Conceptual Change

Access and
Opportunity to Learn

To Access and Opportunity to
Learn AND

Student Achievement Results
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How do we now define Success?
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From a “Year’s growth” to “meeting or
exceeding standards”

T

Slow Fast
Students 28

Growth

High School Graduation Requirements | 22

From Credits

(with passing grades)
to

Credits and Skills
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Other Current Accountability Measures
2"d Grade Reading Fluency

Legislators, others wanted an earlier indicator of reading
achievement

'Ee0000
se000
00

Administered by teacher one-on-one
e Student reads a passage
e Teacher checks for errors and speed
e Optional comprehension check also available

If a student does not pass, assistance to be provided and
student retested in the spring

Results NOT reported to the state

Still required and being administered

Other Current Accountability Measures Eﬁg .
Reading and Mathematics Goals | :°

e Started with 4" grade reading.
e Expanded to mathematics and additional grades
Based on a “continuous improvement model”

Individual school and district goals

e 25% reduction in the number of students NOT meeting
standards

e Was a consideration in early efforts to identify
schools for the “School Improvement” program

Also distributed banners and plaques
Was overshadowed by NCLB

[ ]
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Other Current Accountability Measures p-d
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House Bill 2195 — CAA/CIA e
e In 2005, Legislature modified the graduation
requirements
e Created the Certificate of Academic Achievement and
Certificate of Individual Achievement
e Established implementation dates
e Class of 2008: Reading, writing, math
e Class of 2010: Science added
e Directed OSPI to develop Alternative method
recommendations
e Mandated retake opportunities
e In many ways, this is the MOST important
accountability measure
. 0000
Models Discussed by the ss3:
- - (R
A+ Commission :

e Value-added

Tracks progress of individual students and
measures annual gain

Can be aggregated by classroom, school, district

Must have annual, linked assessments, preferably
in multiple content areas

Emphasis is on one-year growth: Not moving
students to standards
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Models Discussed by the
A+ CommiSSiOI’l (continued)

e Schools that “beat the odds”
e Strong correlation between achievement and poverty

‘he0000
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e However, there are schools with students who out-perform
students in schools with similar student demographics

e The reverse also occurs

e Should this analysis be part of the accountability system, and
if s0, in what way?

[ 2]

Models Discussed by the
A+ Commission continuea)
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e Providing Rewards and Incentives

e Difficult to reach agreement
e School or individual-based?
e Based on what criteria?
e Growth or “point in time” performance?
e What unintended behaviors will result?

e Would we be taking $s away from more “needy”
schools?




What’s changed in the past ssst.
several years? e
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Annual reading and mathematics assessments
e Grades 3-8, 10

Additional years of WASL data
e Can average out beginning and ending years

Data that links WASL scores with individual students
who are poor

e How well do low-income students do school-by-school?

Spring of 2008 will soon be here

10



STATE BOARD OF EDUCATION

HEARING TYPE: X__ INFORMATION/ACTION

DATE: October 26-27, 2006

SUBJECT: COLLECTION OF EVIDENCE GUIDELINES AND
PROTOCOLS

SERVICE UNIT: Assessment and Research
Dr. Joe Willhoft, Assistant Superintendent

PRESENTERS: Dr. Joe Willhoft, Assistant Superintendent
Assessment and Research

Dr. Lesley Klenk, CAA Options Administrator

BACKGROUND:

Engrossed Substitute Senate Bill 6475 authorized the use of a Collection of Evidence (COE)
as an option for meeting standards necessary to obtain a Certificate of Academic Achievement
(CAA). Prior to implementation, the bill requires that the State Board of Education approve the
guidelines, protocols, and scoring criteria for the collection.

In making the approval decision, the board must find that the guidelines, protocols, and scoring
criteria:

1) Meet professionally accepted standards for a valid and reliable measure of the Grade
Level Expectations and the Essential Academic Learning Requirements (see attached
criteria); and

2) Are comparable to or exceed the rigor of the skills and knowledge that a student must
demonstrate on the Washington Assessment of Student Learning.

At the meeting on October 26, additional comments will be accepted from the public on the
draft guidelines, protocols, and scoring. In addition, recommendations of the National
Technical Advisory Committee will be presented. A summary of earlier comments and OSPI’s
responses are attached.

On October 27, the State Board will be asked to make a decision on whether to approve the
attached:

1) guidelines;

2) principal, teacher, and student sign-off statements on the submission forms; and

3) scoring process and scoring criteria.

Also included, for your information, are prototype work sample templates and work samples.



October 10, 2006
Validity and Reliability Standards
for Classroom-based Assessments and
Collections of Evidence

Validity Standards

Validity Standard 1:
Representation and
Fidelity

Do the knowledge and skills required by the
assessments represent the breadth of knowledge
and skills defined in the standards?

Validity Standard 2:
Cognitive Demands

Do the assessment tools and processes require
students to demonstrate the targeted knowledge
and skills at a cognitive level specified in the
standards?

Validity Standard 3:
Consistency Across
Assessments

Do different assessments of the same knowledge
and skills elicit comparable work?

Validity Standard 4:
Alignment with Instruction

Does the assessment align with the content
taught and the instructional methods used?

Validity Standard 5:
Enhancing Fairness and
Minimizing Bias

Do the assessment tools and processes provide
an equal opportunity for individuals, regardless of
group or setting, to demonstrate the targeted
knowledge and skills?

Validity Standard 6:
Consequences of the
Interpretation and Use of
Assessment Results

Are there negative consequences for students
that could be prevented if assessment tools,
processes, events, or decisions had been more
valid?

Reliability Standards

Reliability Standard 1:
Generalizability

Is the work typical of what the student knows and
is able to do in relation to the learning targets?

Reliability Standard 2:
Sufficiency of Evidence

Is there sufficient evidence so that one can make
a dependable judgment about what each student
knows and is able to do in relation to the learning
targets?

Reliability Standard 3:
Clarity of Directions and
Expectations

Do the assessment directions provide clear,
unambiguous expectations so that students can
dependably demonstrate what they know and are
able to do in relation to the learning targets?

Reliability Standard 4:
Quality of Scoring

Are the scoring rules and scoring processes
systematic enough to ensure consistent
evaluation across scorers, over time, and across
diverse samples of student work that
demonstrate the same learning targets?
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Proposed COE Scoring Process and Scoring Criteria
OSPI, Office of Assessment and Research
September 14, 2006

Introduction:

The following description is a paper designed to present the scoring process that will be
used for the first operational scoring of the COE in April 2007. The scoring process was
also used in the 2005-2006 COE Pilot and has been modified in a few sections in order to
reflect the lessons we learned. Each content area may have some slight variation due to
the demands of the content, but all three areas share the common elements that adhere to
the professionally accepted standards for reliability, validity, data collection, standard
setting, and student reporting issues. The paper focuses on the following sections:

Pre-scoring

notebook submission

scanning process

record reconciliation

sufficiency check for administrative protocols
notification process to the district

rangefinding to determine scoring materials
training of scorers using rangefinding materials

e © ¢ © e @

Scoring

sufficiency check for content guidelines
implementation of reliability collections
implementation of validity collections

double scoring of all collections

third scoring of collections with non-adjacent scores
back reading by table supervisors

calibration of scorers to adhere to standards

e ©¢ © e e e @

Post-scoring
e reconciliation of scores with student ID number
capture evaluative comments from scorers to inform process
finalize data on reliability and validity
identify collections appropriate for use in the standard-setting process
complete the standard-setting process
use “cut scores” to determine which collections met standard and
which ones did not meet standard
e send districts, schools, and students performance reports on their COE
that includes an analysis of strengths and weaknesses



Pre-Scoring

In late March 2007, OSPI will ship student ID scan stickers to the districts. The districts
will match their student files and then ship their students’ COEs to a contractor site. The
collections will be opened, the student ID number will be entered into a data field.
Following the intake, all collections will be scanned and matched with the student ID
information, the school, and the district. This scanned “copy” of the collection will allow
educators and/or parents to request a copy, initiate a score appeal, or check on sufficiency
components. Also, the scanned copy will protect the state from plagiarized materials and
from students submitting a replicate copy of their collection in a different scoring
window.

During this pre-scoring process, OSPI can follow a record reconciliation process where a
“side by side” check of the names on the student collections match the names on the
district registration materials. If there are discrepancies, OSPI and school districts will
have time to reconcile the missing collections or add new collections with additional data.

A critical component of the pre-scoring time period is the sufficiency check. During this
check, contractors, with OSPI supervision, will review each notebook and check to make
sure all administrative protocols have been followed and paperwork has been signed. The
collections will be reviewed for the Student Information Form and each Work Sample
Form. The reviewers will also check each student, teacher, and principal signature. If any
of the forms or signatures are missing, OSPI will make a courtesy call to the district, and
the district will have a window of time to deliver the missing components. If the
components are not provided, the collection will be returned to the district without a
score. If the collection has all the required components, it will pass onto the sufficiency
check for the content guidelines during the scoring phase of the assessment.

Once the set of collections has been established, a process called “blind copy “ is
initiated. Scoring directors select several dozen collections in a process that allows for
distribution across the state. The scoring director then reviews each collection looking for
different elements, such as: strengths and/or weaknesses in math or reading strands
and/or writing modes; varieties of work samples that reflect traditional assignments and
unusual assignments; strong collections overall; weak collections overall; mixed
collections that offer the scorer challenges in scoring them accurately. Once the training
collections are identified, the scoring director will develop a skeleton of annotations
(descriptions of skills) that will help lead rangefinding.

Ragefinding is about developing the range of papers that fall within a given score point.
During the rangefinding process, Washington state teachers will review the Grade Level
Expectations, the strands and targets for reading and mathematics, and the mode-specific
checklists for writing. The group will review each collection, weighing its strengths and
weaknesses against the scoring criteria and the state standards in each content area.
Together, as a group, the teachers critique each collection and assign it a score. The
annotation for that collection is “fleshed out” and the score is entered as the final score



for that collection. It is a long and valuable process; the collection scores produced in
rangefinding become the training materials for scorers.

The last step in the pre-scoring process is scorer training. Scorers from all over the state
have applied and been accepted to score the COEs. They must meet the criteria of being a
full-time teacher, of providing teacher leadership at the building and/or district level, and
of working with high school students in the content area in which they teach. The scoring
director leads the training, and rangefinding team members serve as table leaders to guide
training of a group of five to seven scorers. The scorers are trained on the set of
collections that the rangefinding team has agreed upon annotations and scorers. At the
end of the training, scorers must “qualify” to score by scoring some additional collections
independently and demonstrating the ability to score the pre-scored collections
accurately. If the scorers are within a certain range they qualify to score. If they are not
they have the opportunity to receive more training. If they do not qualify to score
following the scoring training, they will not able to participate in scoring.

Scoring

The first step in the actual scoring of the collections is a sufficiency review of the content
guidelines. It is not possible for the contractor staff to complete this part of the
sufficiency check; only scorers who have been trained in the coverage of the standards,
the variety and number of work samples, and the subtleties of the skills stated in the
Work Documentation Form are able to discern whether the content has been covered or
not. The scorers will determine if there is enough breadth and depth of the standards to
warrant scoring the collection. If there is not enough material, the collection will be
returned to the district accompanied by a report that states which standards were missing.

After the sufficiency review, the collections that remain are the ones that met all of the
administrative protocols and content guidelines. By weeding out the collections that do
not meet the requirements, scorers will now have a set of collections that can be scored
fairly because they all met the same elements for submission.

During scoring, scoring directors implement a set of reliability collections and a set of
validity collections to assess the accuracy of the scoring process and the scorers’ ability
to score accurately. Reliability collections come to the scorer once every ten collections.
They are pre-scored, and the scorers’ scores are matched against the scoring director’s
scores as well as other scorers. Since the data is entered constantly, the scoring director
can determine who is in need of calibration, which is re-training. Validity collections are
implemented at even junctures throughout the scoring. Scorers are tested for not only
their reliability in awarding scores, but they are also evaluated on their ability to
recognize the content within collections. For example, in reading, if a scorer got a
validity collection that was heavy in literary analysis, the scorer would reflect that on his
or her score card. It is this process that establishes the validity of the scoring. Essentially,
scorers are recognizing the state standards and are scoring them reliably.



All collections are double scored. Each scorer submits a scoring sheet to the data desk.
The scores are entered as well as the content standards described in the collections. Each
collection will have two sets of scores. If all of the scores are right next to each other, eg:
1-2, 3-4 etc., the two scores suffice. However, if there are non-adjacent scores, eg: 1-3, 2-
4, the collection will go through a third score where the non-adjacent scores are
reconciled. The third scorer will be the scoring director or a table leader with extremely
high reliability and validity statistics.

Throughout the scoring process, table supervisors are constantly back reading collections.
By “back reading,” they are checking the scoring patterns of the scorers at their table. All
scores for collections are reported to the table supervisor before being entered at the data
desk. This enables a table supervisor to assess if an individual scorer has a tendency to
score easier or harder. The table leader can partner score with a scorer for a while until
the scorer and the table supervisor feel the scoring criteria are being applied fairly to all
collections.

Lastly during the scoring process is calibration. Calibration is simply re-training or
reminder training. A scoring director will distribute the same collection to all of the
scorers. They will score it, and then everyone will discuss the collection. The scoring
director selects a collection that will help scorers see parts of collections that may not be
clear at first. The calibration set also demonstrates a point—if the scorers are producing
some non-adjacent scores around a certain point on the scoring criteria, the scoring
director can “draw the line” for the scorers and guide them towards the correct part of the
scoring guide.

Post-Scoring

After all of the collections have been scored in all three content areas, the scores awarded
to each collection are reconciled with their student ID number. This process is complex;
data entry staff will also enter all scorer comments regarding the different standards
demonstrated in the collection. This is important; for the collections which do not meet
standard, students will have a chance to augment their collection for the next scoring
window. This means they will keep the work samples that met the scoring criteria while
they will have to create new work samples that will meet the expectations for the other
standards.

A final meeting will take place for the scoring directors and the scorers. Scorers will have
an opportunity to provide evaluative feedback designed to get their comments about the
scoring process. All of their comments and ideas will be recorded in order to inform
future scoring sessions.

A final analysis of the data is also an objective measure of the success of the scoring.
Final reliability and validity statistics will emerge as well as the number of third scores
necessary to reconcile non-adjacents. All numbers will be evaluated, and OSPI staff will
review the information and make modifications to the process as necessary.



In spring 2007, standard setting for the COE will take place. The process of standard
setting happens only a few times in the life of a testing program, so this process will be
reviewed by our CAA Options national experts and others before implementation. As of
this date, the plan is to collect representative collections from the April 2007 scoring in
each of the content areas. The collections will represent different elements, such as:
strengths and/or weaknesses in math or reading strands and/or writing modes; varieties of
work samples that reflect traditional assignments and unusual assignments; strong
collections overall; weak collections overall; mixed collections that represent validity
issues. The collections will be sorted from highest score to lowest score. The standard
setting team will receive training in GLEs, strands and targets, and writing modes as well
as sample collections from the rangefinding selections. Team members will receive
training on the scoring criteria and will follow a process of scoring several collections.
Using a common methodology, team members will apply a checklist of “must have”
elements for meeting proficiency. As the team works through the collections, they will
study the scored collections, review the relationship between the standards and their
scoring patterns, and examine the transparency of the validity elements. The team will
then work with the standard setting staff to establish the cut scores for proficiency. The
standard setting process will happen in May 2007 and those cut scores will serve as the
proficient mark for all scoring windows in the future.

Following the standard setting, the data will be run to establish which student collections
met standard and which did not. Also, collections that did not meet standard but were
close, are identified as collections that may be augmented for the next scoring window—
in this case, October 2007.

Reports will be sent to students, buildings, and districts in the same time frame as the
WASL scores. They will contain information about strengths and weaknesses beyond an
overall statement about meeting or not meeting standard. In writing, students will receive
information about persuasive and informational writing; in mathematics, they will receive
information about the five content strands and four process strands; in reading, they will
receive information about performance on literary and informational texts.

Conclusion

The scoring process for the COE closely follows the scoring process used for the WASL
with a few important exceptions. The collections will be scored holistically—a single
score will be generated to represent the entire collection as opposed to a series of scores
that represent a student’s WASL test. The collection will be comprised of classroom
assignments instead of multiple choice and limited constructed response items. Due to the
added complexity of the classroom component, the scoring criteria is more global and
tied to a range of standards in a content area. However, with these few differences, the
COE scoring process described will produce very strong reliability and validity numbers
due to the organization of the scoring. It combines the framework of a large-scale system
with the specificity necessary to recognize the same standards in different assignments.
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OSPI Response to Public Feedback Regarding the Content
Guidelines and Administrative Protocols for the Collection of

Evidence
August 18, 2006

Lesley Klenk, Ph.D.
CAA Options Administrator
Office of the Superintendent of Public Instruction

The Collection of Evidence (COE) has been in development since September 2005, and
it continues to go through revisions and review. The State Board of Education for the
State of Washington was directed by the Washington State Legislature to oversee the
process of developing content guidelines, admunistrative protocols, and professionally
accepted standards for reliability and validity for the COE. Additionally, the Board was
asked to review the scoring criteria and scoring process for the COE. The Legislature
requested that the review process be completed by December 1, 2006. It is with this goal
in mind that OSPI staff is charged with the opportunity and responsibility to respond to
all public feedback regarding the content guidelines and administrative protocols in order
to implement the COE by December 31, 2006.

There were nine responses from the public that were either presented at the July 28, 2006,
meeting or were sent electronically to the Board’s office. From the public responses, 11
issues emerged:

e Equity of opportunity.
e Student eligibility and likely success.
o Integrity of the assessment.
o Authenticity of the COE.
o Including teacher/principal sign-off concerns.
e Complexity of the guidelines.
o Including student response to the Work Sample Sign-Off Forms.
o Including requirements vs. recommendations.
Community college concemns.
Teacher training concerns.
Teacher work load.
Cultural appropriateness.
Electronic submission of COEs.
Short timeline for submission.

Implementation process and Washington Administrative Code (WAC) rule-
making.

e @ © o @& @ e



In order to respond to each issue with clarity and conciseness, it seems appropriate to
construct a two-columned table whereby readers can locate issues of interest and read the
OSPI response directly. The table is organized so that on the left side the public feedback
is stated in the form of a question. On the right side, OSPI has responded to the feedback
with examples of changes made and/or analysis of the issue from a reliability and validity

perspective.
Public Feedback OSPI Response
Issues
How can we make OSPI plans to address this issue by:
the COE available o

and equitable to all
eligible students in
every school
district in
Washington State?

Sending State materials to districts regarding COE
ehgibility and registration, training opportunities,
publications, community meetings, and parent
information.

Receiving special education services, who wish to earn
a CAA inviting students, to participate in this
assessment option by communicating with special
education parent networks, teachers, and
administrators.

Continuing work with the OSPI Migrant/Bilingual
department to (1) communicate this option to teachers
and administrators who work with English Language
Learners (ELLs) and (2) to incorporate the COE into
content-based ELL and Migrant high school
completion programs.

Implementing a calendar of trainings from OSPI,
ESDs, districts, and organizations designed
specifically for school staff working with eligible
students.

Identifying and training regional experts who will be
funded by OSPI to trave! to districts to offer assistance
in training teachers and tracking mobile students.
Populating a webpage that includes power point
presentations, exemplar work samples, sample tasks,
and instructions for building tasks, scoring guides and
a Frequently Asked Questions section that is updated
regularly.

Providing funding to schools based on an equitable
funding formula to reimburse schools for costs
associated with COEs.

How do schools
identify students
most likely to
succeed with the
COE?

OSPI plans to address this issue by:

Informing the general public and education
community that the COE is available to all eligible
students; however, it is intended for students who have
the skills to meet standard but have not been able to




!

demonstrate their skills in a large-scale testing setting.
Developing a policy statement that guides buildings
and districts in selecting students most likely to fit the
above criteria.

Reviewing the remediation and attendance plan in
each student’s Student Learning Plan (ESSB6473, Sec
(H @).

Recommending remediation and intervention
programs that will help students gain knowledge and
skills in preparation for the COE and/or the WASL..

| How can educators
be adequately
informed and
trained in order to
assist students in
submitting a
sufficient COE by
the spring of 2007?

1

OSPI plans to address this issue by:

@

Following the same high professional standards in
guideline and protocol development, scoring criteria
and scoring processes as the WASL.

Collaborating with districts to identify a building-level
sponsor who will oversee the COE process and convey
all important training, information and updates to
teachers.

Ensuring the building-level sponsor will have access
to the District Assessment Coordinator in order to
complete all COE paperwork and registration
responsibilities.

Facilitating on-going trainings and informational
workshops beyond the 2006-07 school year for staff
involved with the COE.

How can educators
be assured that the
student’s work is
authentic?

OSPI plans to address this issue by:

Training--both on-line and at the building, district, and
regional level--on the sufficiency implications of the
student and teacher sign-off sections of the individual
COEs.

Incorporating the sign-off process on individual work
sample forms by the teacher and the student with the
understanding that a sign-off guarantees two things:
one, the student has completed the work as his/her
own, and two, it represents the typical skills and
knowledge the student usually demonstrates. (Note: If
in doubt about either of these areas, teachers should
not sign the Work Sample Sign-Off Form until the
issues have been resolved.)

Emphasizing to educators that part of the sufficiency
guidelines involves creating work samples that meet
“high school level of work.” In order to meet this
requirement, OSPI suggests that teachers review each
others’ assignments, study the sample assignments on
the CAA Options website, and attend training on the
development of student tasks that match the rigor level




of high school work.

Including more than one “on-demand” work sample in
the collection will add additional authenticity to the
collection as a whole. For example, in writing there
will be an on-demand persuasive as well as an on-
demand expository writing sample. In reading, there
will be on-demand samples for both literary and
informational text types. In mathematics, there will be
an on-demand work sample that demonstrates a
different set of content and process skills from the
other on-demand task.

Training and informing the field that on-demand work
samples “anchor” the collection by authenticating it
for the Scoring Board. The on-demand demonstration
of skill is a point of reference for the scorer that is
used for reliability purposes. The other work samples
in the collection are scored in reference to what each
student “knows and is able to do.”

Conveying that the teacher and/or principal’s signature
is not a legally binding authorization or statement that
verifies whether the student’s COE meets standard.
Rather, it is an acknowledgement that building staff
have monitored the student’s progress and believe, to
the best of their knowledge, that the work is an
authentic representation of typical work, skill and
knowledge of the student.

Implementing the necessary signature process is
mandatory to the overall success of the COE; without
it, the Scoring Board is unable to score each
collection’s reliability.

How can OSPI
make the content
guidelines more
understandable for
the educational
community,
parents/guardians
and students?

OSPI plans to addresses this issue by:

Revising the content guidelines for simplicity. Most
revisions suggested by the State Board have already
been implemented; e.g., rewriting sentences for clarity,
substituting the term “must” as opposed to “should” to
indicate requirements as opposed to recommendations. '
Creating a Student Information Form for inclusion in
the COE booklet. This form shows the administrative
approval process for principals to follow prior to
submitting the COE.

Writing a COE handbook for parents/guardians and
family-based organizations to educate and inform
people of alternative pathways for students and garner
community support and collaboration.

Training educators on the links between the guidelines |
and the strands, targets, and checklists. With greater




understanding of the standards, the content guidelines
become instructions for merging the expectations for
passing the COE with state standards deeply imbedded
in the work samples.

Including three “practice” Work Sample
Documentation Forms in the COE booklet to enhance
educators’ understanding of the content guidelines of
the COE.

Changing the Work Sample Sign-Off Form so the
expectations for the student are much clearer. The
revised forms ask students to describe the assignment;
teachers no longer have to provide written
documentation and only need to attach copies of the
assignments.

How can OSPI best
integrate the
community and
technical college
community in the
COE processes?

OSPI plans to address these issues by:

Working with the Community and Technical Colleges
to develop a plan to “carry beyond” work samples that
completed the sign-off process during high school.
Involving local district staff who will be responsible
for partnering with community and technical colleges
to assist in the registration and submission process of
the COE during the scoring windows.

Inviting community and technical college staff
members to participate in training, serve on
committees, and be scorers on the Scoring Board. The
COEs will only be scored at the state level in order to
meet the highest levels of reliability

Meeting with a representative group of community
and technical college staff to share the psychometric
background of building a performance-based
assessment. Due to its high-stakes nature, it is not
possible to reduce the number of work samples
submitted or the sign-off requirements as they had
suggested. The changes would cause enormous
validity and reliability error, and the assessment would
not be reliable for graduation purposes.

How can OSPI best
meet the needs of
educators and
prepare them for
immediate
implementation of
COE in 2006-07?

OSPI plans to address this issue by:

L]

Delivering state, regional, local, building, and
classroom training to all teachers working with COE
students.

Building a statewide cadre of trainers.

Training will take place in September 2006 to train
regional staff experts in reading, writing, mathematics,
and CTE COE work.

Training will take place in October 2006 in nine areas




of the state in order to help schools identify teachers
most likely to work with COE students and provide
them with content-specific information on the COE.
Training will take place in November 2006 in nine
parts of the state for district assessment directors to
inform them about the registration timeline and
administrative protocol process for submitting COEs
with the deadline for submission.

Training in December 2006 at the State WERA
Conference on both overall information regarding the
COE, but also content-specific guideline training for
all conference attendees.

Training at the January 2007 Conference on the
content-specific scoring guides, exemplar tasks, and
sample tasks.

Training in February 2007 on east/west side of the
state for all teachers working with students on the
COE. Teachers will: (1) learn how to develop a work
sample; (2) align it with standards; (3) provide
instructions for students; (4) collect the signed work
sample forms; (5) complete the work sample
documentation form; and (6) prepare the COE for
submission.

J

What does OSPI .
plan to do to
address additional
teacher workload
associated with
COE?

OSPI plans to address this issue by:

Meeting with the Legislature after COE registrations
have occurred. At that point, OSPI can make a
recommendation regarding additional funding needs.
Publishing support materials that describe ways of
reducing teacher workload in the creation of COEs.
Some ideas include: (1) beginning in ninth grade,
constructing class assignments so they fit within the
COE Work Sample model; (2) immediately have
students and teachers sign the Work Sample Sign-Off
Form and have the student material stored in a secure
filing system; and (3) use sample tasks from the CAA
Options web page for assistance in modifying
assignments to fit the COE model.

Enlisting the support of principals and administrators
at state conferences to provide COE training and share
with educators their key role to support staff with the
COE in an effort to lessen the additional workload
placed on teachers.

Encouraging districts and/or buildings to hire a staff
member who organizes and supports the content
teachers’ work with the COE students.




How can QSPI
effectively support
Career and
Technical
Education (CTE)
students and
teachers in the
COE process?

OSPI will address this issue by:

L3

Working with the State Superintendent of Public
Instruction to finalize the list of approved industry
certificates/credentials to be used in conjunction with
the COE.

Providing presentations and workshops specific to
CTE teachers.

Working with an expert group of CTE educators who
can build career and technical work samples that
authentically address CTE coursework.

Hiring a .25 CTE expert to serve on staff at OSPI as a
content expert to: (1) serve as a liaison between OSPI
and the field; (2) have training/presenting
responsibilities as well as communicating with
reading, writing, and mathematics content staff,
Involving all CTE teachers and administrators in
training, presenting, scoring, and setting standards for
the COE.

How will OSPI
integrate culturally
relevancy and
appropriateness
into the COE
process?

OSPI will address this issue by:

Continuing work already initiated with Dr. Michael
Pavel, a tenured faculty member at Washington State
University. Dr. Pavel is leading a group of educators
on the inclusion of Native American curriculum and
assessment materials (also known as the WSU Native
American Clearinghouse) into the construction of
COE work samples.

Continuing work already initiated with Dr. Andy
Griffin, Assistant Superintendent for Higher Education
at OSP], regarding the intersection of higher education
faculty at state colleges and universities, and the
creation of culturally appropriate work samples for the
COR,

Seeking a diverse group of scorers that represent many
backgrounds represented by the students who submit
COEs.

Is it possible to
have electronic
submission of
COEs?

OSPI plans to address this issue by:

Meeting with Dana Anderson from ESD #113 and
Scott Porrier from WEA to further discuss the
applicability of electronic portfolios.

Communicating with the field that electronic
portfolios are the direction in which the COE is
heading; however, it is an equity issue at this time.
Until all buildings and districts have the capacity to
fully support the work of COE electronically, we need




to continue to gather information.

Scanning all COEs during each scoring window. The
state will keep an electronic copy of each COE so that
if a student resubmits an “augmented” COE (a COE
that just missed passing during the last scoring), the
State will have record of it and can maintain reliability
and validity standards when it is scored a second time.

What can be done
| to address the short
timeline for the
spring scoring?

OSPI plans to address this issue by:

Providing as much material and training as possible
between September 2006 and April 2007. Trainings
will take place every month, and the CAA Options
web page will continuously add new material as it is
developed.

Learning from the pilot. Much of the pilot involved
learning, revising, presenting and then completing the
whole cycle again. With a solid registration and
submission schedule, teachers and administrators can
focus on the clear guidelines and specific
administrative protocols.

Will rule-making
take place for the
COE and other
alternative
assessments?

®

OSPI plans to address this issue by:

Continuing to meet with the Assistant Attorney
General for OSPI and the State Board and working out
the potential legal issues.

$: Assessment/CollectionofEvidence/ Aug [ 7-QSPIResponsetoPublicFeedback




SUPERINTENDENT OF PUBLIC INSTRUCTION

DR. TERRY BERGESON OLD CAPITOL BUILDING « PO BOX 47200 « OLYMPIA WA 88504-7200 » http://www.k12.wa.us

Dear Chair Ryan and Members of the State Board of Educatibn:

We are looking forward to our meeting with you October 26-27, 2006. The content
guidelines and administrative protocols have been revised again based on insightful review by
an ESD and district training of trainers group of 69 educators September 18-19, 2006. They did
a great job giving us thoughtful feedback that we used to make purposeful revisions that
improved the document.

The scoring criteria and scoring process materials have been sent you in the format they
were presented in September, 2006. OSPI follows the standards for reliability and validity, and
we will be providing a National Technical Advisory Committee member for testimony on our
program.

We have attached new materials that are going forward to the field beginning on October
5, 2006. The CAA Options staff will travel to nine different regions of the state to spend a day in
training with teachers and administrators on the core components of the Collection of Evidence
(COE). We believe the materials will be of high interest to the State Board; they are prototype
work samples and student work samples developed by students and teachers from the 2006
pilot.

In order to support your reading of the student work, we want to provide you with a few
definitions of key terms that will ground your understanding of the student work.

Prototype Work Sample Template: a blank document that teachers can fill out when they are
planning their classroom assignments. The form prompts them to identify the targeted skills,
align them with state content standards, and determine if the work sample will be on-demand or
independent.

Student Work Sample Template: a blank document that teachers can fill out when they are
evaluating their student’s work. The form is downloadable from the CAA Options website, and
teachers can insert student work sample and use the scoring criteria to evaluate.

Prototype Work Sample: similar to the template, the prototype is an example of a classroom
assignment teachers can follow in creating their own work samples.

Student Work Sample: similar to the template, the student work sample is “filled in” with both
student work and annotated comments about the performance of the work sample.

We hope that you will enjoy reviewing the work samples produced by students in the State of
Washington. We have included many different types of assignments and student work for you.

Lesley Klenk, Ph.D.
CAA Options Administrator
Office of the Superintendent of Public Instruction






CAA Options Collection of Evidence

Prototype Work Sample - Writing

Mode/Purpose:

Form:

Teacher Assistance:

On-demand [

Extended Time [J

Student Explanation:

Prompt or classroom assignment:




CAA Options Collection of Evidence

Student Work Sample - Writing

Mode/Purpose: Form: Teacher Assistance:

On-demand [ | Extended Time [J Student Explanation:

Prompt or classroom assignment:

Student Work:

Annotations:




CAA Options Collection of Evidence

Student Work Sample Writing

The Thing I Carry
Mode/Purpose: Form: Teacher Assistance:
The purpose is to explain. Reflective Essay | Yes
On Demand: Extended Time: Student Explanation:
No Yes—Multiple Drafts Paper written before
- explanation required

Classroom Assignment: Writc a personal essay entitled “The Things I Carry”. You
must show the reader what you carry and why you carry it. Your only requirement is to
use “SHOW” writing and to be as honest as possible (without having to reveal anything
that might make you uncomfortable. Write about the “stuff” you lug around with you in
your life.

Stud_ent Work:

This paper was written by a Washington State 10™ grade student and
appears exactly as it was written.

The Thing I Carry

Some people carry guilt. Some people carry envy. Some people carry sorrow and
pain and sickness and hatred. I carry a secret. I carry a secret that no one should have to
bear.

Most people would tell you about the loving, meaningful relationships that they
share with their fathers. I listen to the stories of deep conversation and heartfelt, tender

moments with no picture in my mind of what that would be like. My father terrified me




as a child. He never hit me. He never so much as raised a hand to me, but yet, I did
everything in my power to avoid him. Nothin g ever pleases my father. I doubt anything
ever will.

“Why aren’t you first on the batting list?”

“Why don’t you do what I tell you to do?”

“Do things the right way! The way I tell you!”
At first, I would cry when he raised his voice to yell at me for trivial things like forgetting
to bring a scrunchie to softball practice or not using my napkin during dinner. Eventually,
I'learned to shut off mly ‘emol:ions during this, to become a doll, letting the hurtful words
wash over me. It was the only way I could stand being in the same room with him.

Even after the divorce, my dad didn’t chaﬁge much. I was the one who changed. I
had hardened into something unrecognizable by my parents, by my friends, by me. I no
longer feared my father’s wrath, I scorned it. Instead of sitting passively on the couch
while he screamed my failures for the world to hear, T would lash back. Defending
whatever self-esteem I had left by that point. To escape my brother and sister and I, my
father would often retreat into his bedroom to play his guitar. The soft chords wafting
| through the walls almost made me feel welcome. I believe I liked my father best durin g
this time. But my new hostile attitude wouldn’t let me go further.

I remember that day quite clearly. I remember the smooth, cool touch of the
kitchen counter under my shaking fingers in the dimly it dining room at my step dad’s
house. I remember the darkness outside the window as the night devoured the day-blue
sky. I remember the grief-tinged voice of my mother saying, “He’s been doing marijuana

ever since ybu were born.” My heart collapsed. While I never dreamed that my dad and I




could ever repair our broken relationship, I still felt blackness in the part of me that still
loved him. The part of me that felt betrayed, abandoned, ripped open and left bleeding. I
lost all respect for him. The trips to his room to soothe himself with music were really
drug trips. The parties and BBQIS with his friends were really excuses to drink and get
high. I couldn’t even cry. I felt empty. I hated my father for keeping this from me. I loved
him for the few memories of happiness he’d given me, where’d I'd actually felt like his
daughter. A secret reservoir of strength, stored, perhaps, for just this moment, was tapped
into. [ would never tell him that I knew. I would simply love him. Love him until he sees
that drugs can’t sblve problems, drﬁgs can’t mend relationships, and drugs can’t erase the
look on your daughters face every time you make her cry. I would pray. I would try. I
would change again. But this time, I wouldn’t change out of anger and resentment; I
would change to save my father,

I won’t pretend that things are magically better. I've run away twice from his
house when it was too apparent that dru gs and alcohol were going to turn our father into
something we didn’t want to see. But I have tried to ﬁake a difference. I look him in the
eye when he talks to me. I answer when he asks me a question. When he says, “I love
you,” I say, “I love you too Dad.” This secret T will carry with me for as long as my life
allows it. But I also carry new hope and a new peace that not all is lost. And someday,

maybe, I will carry the love and acceptance for my father that I know he carries for me.

Annotations:

Content, Organization, Style (COS)

° This response demonstrates a strong ability to explain effectively. The
focus is consistent, and ample supporting details are provided to explain why the




student carries “a secret that no one should have to bear.” In the introduction,
the student, rather than listing three things to explain the secret she bears,
begins by using repetition to mark the intense emotions that other people might
carry with them (Some people carry guilt, Some people carry envy. Some
people carry sorrow and pain and sickness and hatred). In contrast, she
effectively uses repetition again to lead the reader toward feeling the intensity of
what she carries (/ carry a secret. I carry a secret that no one should have to
bean). This use of repetition and the incorporation of intense, conflicting
emotions (My father terrified me as a child...He never 50 much as raised a hand
to me, but yet...) serve to lead the reader into the speaker’s private memories
and thoughts. The writer continues to use repetition throughout the piece to
emphasize and enlarge her central ideas (/ was the one who changed. | had
hardened...| no longer feared...I scomed it...| would lash back...). In addition,
the writer weaves a rich sequence of details and imagery (soft chords wafting
through the walls...) in support of both theme and tone.

° The writer maintains control of her topic, beginning by illustrating the
secret as she contrasts others’ experiences with her own (Most people would tell
you about the loving, meaningful relationships they share with their fathers. . .My
father terrified me as a child). The writer continues to elaborate, incorporating
elements of dialogue that bring her father’s abusive voice directly to readers’ ears
(“Why aren't you first on the batting list?” “Why don’t you do what | tell you to
do?” “Do things the right way! The way | tell you!”).

° The following three paragraphs move smoothly into the writer's reaction to
this abuse (At first | would cry...I was the one who changed. | had hardened into
something unrecognizable to my parents, by my friends, by me... The part of me
that felt betrayed, abandoned, ripped open and left bleeding). The cohesive
structure of this essay—this is what happened, this is how | reacted, and this is
where | am now—is supported by relevant details and anecdotal evidence (/
remember the grief-tinged voice of my mother sa ying, “He’s been doing
marijuana ever since you were born.” My heart collapsed). This layered
elaboration engages the reader and underscores the response’s central theme.
The concluding paragraph portrays the writer as remaining in control—staying
true to her ideas as she references her understandings of and responses to her
“secret” (/ won't pretend that things are magically better... This secret | will carry
with me for as long as my life allows if).

° The writer is careful to provide transitional words and phrases between
and within paragraphs that guide the reader through the text (At first, Eventually,
Even after the divorce, To escape, | remember that day quite clearly, While |
never dreamed, And someday). :

° Word choice and images are engaging (Eventually, | learned to shut off
my emotions during this, to become a doll, letting the hurtful words wash over
me). Strong verbs and use of the active voice add power to the writing
(hardened, feared, scorned, screamed retreat, devoured, tapped, pretend).

° An inviting introduction and a conclusion that echoes its theme and tone (/
carry a secret that no one should have to bear.,... This secret | will carry with me
for as long as my life allows if), in addition to a well-elaborated and organized




response, provides a sense of completeness and wholeness.
° The best-fit Content, Organization, and Style score for this piece of

writing is a 4.

Conventions (CONV)
* This piece of writing consistently follows the rules of Standard English:

* The student has spelled commonly-used as well as somewhat more challenging
words (trivial, reservoir, magically) correctly.

* Capitalization rules, including titles, proper names, sentence beginnings, are

—rfollowed:

* Punctuation rules are followed, with a few exceptions: an incorrect plural
indicator (BBQ/s) and a missing apostrophe to indicate the possessive (your
daughters face).

* Some usage problems occur, including an object of the preposition error (To
escape my brother and sister and |...).

* Sentences are complete and correctly punctuated, with two exceptions
(Defending whatever self-esteem I had left by that point. | no longer feared my
father's wrath, | scorned it). '

* Paragraphs are consistently and appropriately indicated.

The best-fit Conventions score for this paper is a 2.




CAA Options Collection of Evidence

Student Work Sample Writing
Constitutional Issues: Civics

Mode/Purpose: Form: Teacher Assistance:
The purpose is to persuade. | Essay Yes
| On Demand: Extended Time: Student Explanation:
No Yes—Multiple Drafts Paper written before
explanation required

Classroom Assignment: Citizens in a democracy have the right and responsibility to
make informed decisions. You will make an informed decision on a public issue after

researching and discussing different perspectives in this issue.

Directions to Students
In a persuasive paper or presentation, you will:
1) Select an issue and explain how the issue connects with democratic ideals and/or
constitutional principles.
2) Evaluate other points of view on this issue.
3) Explain how court cases and/or government policies affect the interpretation of
rights involved with this issue using specific references.
4) Develop a position on the issue that analyzes how individual rights and the
common good can be balanced in relation to the issue.

5) Provide accurate reasons to support your position.




Student Work:

This paper was written by a Washington State 10™ grade student and
appears exactly as it was written.

Constitutional Issues: Civics

More likely than not you have heard of California’s three-strike law. Though
more than half the states have developed some form of tﬁc three-strikes method,
California’s law is particularly strict in that although the first two strikes must qualify as
serious felonies, the crime that triggers the 25 years to life sentencing can be any felony,
even a non-violent one. Additionally, prosecotors possess the power to consider a crime
that would normally be a misdemeanor as a felony, depending on the suspect’s prior
record. Are punishments bearing a realistic relationship to the seriousness o-f the actual
crime? As a result, are offenses being judged too harsh or severe? Talk to some people
and they may argue that this is the toughest criminal law of the land and violates our
rights as American citizens. Others ﬁrﬁﬂy support it and claim that this system is
establishing justice reasonably and fairly and has been nothing but effective and
beneficial to our country. Simply put, the answers will vary depending on whom you
ask. The three-strike law of California is justified because it stops career criminals,
recognizes the severity of a nonviolent offense, and reduces crime.

If you take a look at the individuals serving time under the three-strike law, you
will notice an evident pattern — a long and violent previous record. Even in the cases in
which a nonviolent felony triggered a 25-year-to-life sentence, 95 percent of the convicts
had previously committed various violent acts. Their rap sheet consisted of assaults,
rapes, serial burglaries, robberies, and sexual molestations. Opponents of the law hold up
examples of low-level felonies that have triggered lengthy sentences and argue that courts
are violating the Eighth Amendment which prohibits “cruel and unusual punishment.”
California attorney, George Kennedy, points to the case of John Bunyard. In 1995, he
was arrested for attempting to pick up a 14 year-old girl. In most states, Bunyard would
have received a three year sentence, considerin g the crime never became violent.

Authorities in California pushed for the three-strike conviction after they examined his




criminal record, which included two murders, a robbery, kidnapping, and assault on a
police officer. In another instance, Gary Ewing, a long-time felon, was imprisoned for
life after stealing three golf clubs. Critics of the three-strike law imply that such a
sentencing is neither rational nor proportional, but what they fail to mention or
acknowledge is that Gary Ewing had been convicted for four previous, serious félonies
prior to his final conviction. People need to be held accountable for their relentless
illegal behavior. Though there will always be those people who choose crime as a career,
it is up to us to put an end to such an option.

With all of the commotion and controversy regarding what qualifies as a third
strike, nonviolent felonies have a tendency to be pushed aside. “I’'m not a killer. I’m not
arapist. Ishould be doing three years for a petty theft. . .because I didn’t kill anybody. 1
didn’t hurt anybody,” says Leandro Andrade, a 44 year-old man who was given two life-
sentences for stealing nine children’s video tapes from K-MART. His prior offenses
include marjuana dealing, escaping from prison, and two home burglaries. Though none
of Andrade’s prior run-ins with the law involved violence, they affected the lives of
innocent individuals. It is certainly true courts shouldjtake into consideration the severity
of the crime, but they should not bas it simply on whether it was violent or nonviolent.
Ask any victim who has had their home or shop broken into and ransacked — they feel
violated and disrespected, regardless of whether or not a weapon was used. Small
businesses are constant victims of “nonviolent” sh.op]ifters, but this does not change the
fact that they lose thousands of dollars yearly. Should these sufferers pay a higher price,
merely because there was no weapon or force used in the crime? The three-strike law
acknowledges the impact of these nonviolent offenses, demands accountability, and
reflects common sense. Those who want to stay out of jail should stay out of trouble.

Two hundred years ago, Thomas Jefferson said the first duty of the government is
the protection of its people. Even today, political leaders declare the government’s main
objective is to “protect our citizens from all enemies, both foreign and domestic.” In
order for children to learn, families to reside, and business to thrive, the environment
must be free from fear and anxiety. In 1994, when Californians overwhelming passed the

three-strike law, the theory was plain and simple. If the small percentage of criminals

who commit the vast majority of crimes were locked up, the crime rate could be J




gt

effectively lowered and thousands of lives could be saved, California’s system may be
the most unyielding, but they are the onl y state that has seen such a drastic outcome. Ten
years later, the results show a successful 42% crime reductipn. Clearly, the three-strike
law has been effective when it comes to diminishing crime and producin g safer streets,
Criminal acts throughout the United States have been escalating with the hassles,
stress, and hectic nature of our daily demanding lives. When crime rates £0 up, people
move to safer places, taking their families and their jobs with them. Business fail to stay
open when they are being vandalized and raided on a weekly basis and their customers
are being intimidated and attacked. Crime is destructive, and if left overlooked, will
corrupt every town in America. With California’s three-strike law, we can virtually
eliminate repeat criminal offenders and, as proven in recent studies, drastically reduce
crime and violence. Those who feel that their privacy or safety has been violated will
finally be taken seriously. The law is clear and straightforward: commit three felonies
and spend 25 years to life in prison. That should be enough motivation for people to
change their destructive lifestyles. To me, the only thing more alarming than a 25-year
old serving a life sentence under the three-strike law is to know that there are people out

there who actually feel sorry. for him.
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Annotations:

Content, Organization, Style (COS)

° This response demonstrates a strong ability to persuade the reader that
the “three-strike law” in California should remain on the books. The introduction
begins by presenting background evidence and information about California’s law
(...the first two strikes must qualify as serious felonies, the crime that triggers the
25 years to life sentencing can be any felony, even a non-violent one. . .). The
writer is also careful to point out different points of view concerning this law. (As
a result, are offenses being judged too harsh or severe? Talk to some people
and they may argue that this is the toughest criminal law of the land and violates
our rights...Others firmly support it and claim that this system is establishing
Justice...). The final sentence clearly states the writer's position (The three-strike
law of California is justified because it stops career criminals, recognizes, the
severity of a nonviolent offense, and reduces crime).

° The second paragraph provides support for the law “stop[ping] career
criminals.” Elaboration of this point is done with facts (If you look at individuals
serving time under the three-strike law, you will notice an evident pattern — a long
and violent previous record). Before he presents anecdotal support/evidence, he
effectively allows for the opposition’s point of view (Opponents of the law hold up
examples of low-level felonies that have triggered lengthy sentences and argue
that courts are violating the Eighth Amendment which prohibits “cruel and
unusual punishment”). The anecdotal support describes the controversial case
of John Bunyard and the case of Gary Ewing, a “long-time felon...imprisoned for
life after stealing three golf clubs [who had also been] convicted of four previous,
serious felonies prior to his final conviction.” Paragraph 3 offers support for the
law in regard to “the severity of a nonviolent offense.” He again provides
anecdotal support (Leandro Andrade) and allows for the opposition in the form of
a concession and rebuttal strategy (/t is centainly true courts should take into
consideration the severity of the crime, but they should not base it simply on
whether it was violent or nonviolent). The elaboration continues with examples
that present specific information about “nonviolent offenses” (Small businesses
are constant victims of ‘nonviolent’ shoplifters.. .) and the need for these criminals
to be made accountable. .

° Paragraph 4 offers support for the position that (-..the three-strike law has
been effective when it comes to diminishing crime and producing safer streets.
The support offered includes ideas from Thomas Jefferson, quotations from the
Constitution of the United States, and facts and results concerning California’s
law. The conclusion includes cause/effect, the writer's stance restated, and a
final statement that leaves the reader with ideas to think about and consider.

° Fairly sophisticated transitions move the reader through this piece both
between and within paragraphs (Additionally, As a result, Others firmly support, |




in another instance...).

° The words chosen have a consistent persuasive tone (this system is
establishing justice because it stops career criminals, recognizes the severity of
nonviolent offense, and reduces crime. Though there will always be those
people who choose crime as a career, it is up to us to put an end to such an
option, Those who want to stay out of jail should sta y out of trouble, Clearly the
three-strike law has been effective when it comes to diminishing crime and
producing safer streets, To me, the only thing more alarming than a 25-year old
serving a life sentence under the three-strike law is to know that there are people
out there who actually feel sorry for him).

° Sentences are varied in length and style. Simple, compound, and
complex sentences are well mixed.
o Combining word choice, well-written elaboration, and a clear

organizational pattern, the person behind the words is clearly seen. The final
sentence (To me, the only thing more alarming...) directly appeals to the reader
and makes the author’s position crystal clear.

* The best-fit Content, Organization, and Style score for this piece of writing is
a4,

Conventions (CONV)

* This response consistently follows the rules of Standard English for usage:

* With the exception of prosecutors and marijuana, all words are spelled
correctly.

* Capitalization rules are followed throughout.

* Usage rules, with the exception of one incidence of a pronoun-antecedent error
(Ask any victim who has had their home or shop ransacked...), along with a part
of speech error (In 1994, when Californians overwhelming{ly] passed the three-
strikes law...), are generally followed.

* Punctuation is consistently correct, with the exception of the need to indicate
hyphenation (74 year-old, three year sentence).

* The paper exhibits the use of comp!eté sentences throughout.

* The best-fit Conventions score for this piece of writing is a 2.




CAA Options Collection of Evidence

Prototype Work Sample — Mathematics

Content Target(s): Process Target(s):

On-demand: Yes [ Noll

Prompt or classroom assi gnment:




CAA Options Collection of Evidence

Student Work Sample — Mathematics

Content Target(s): Process Target(s):

On-demand: Yes [ No[J

Prompt or classroom assignment:

Student Work:

Annotations:




CAA Options Collection of Evidence

Prototype Work Sample — Mathematics

Content Target(s): Process Target(s):

This prompt covers the entire Attributes | This prompt covers the entire Organize,
and Dimensions content target. (MEO1) | Represent and Share Information process
The prompt provides an opportunity to target. (CU02) The prompt provides an

demonstrate understanding of how a opportunity for students to communicate
change in one linear dimension affects understanding using clear mathematical
surface area and volume. language and organization.

On-demand: Yes 1 No X

Assignment: Clay Cylinders

A sculptor uses clay ¢ ylinders to create statues. All the cylinders she currently has are
special; the height of the cylinder is equal to the base radius of the cylinder. The sculptor
wants to buy different sized cylinders for a project. She wants to know the different
volumes and surface areas of the ¢ ylinders. Here are two ¢ ylinders she can choose from.

1. One type of clay cylinder she could buy is Cylinder A. Cylinder A has the
same base radius as the cylinders she currently has. The height of Cylinder A
is four times the height of the cylinders she currently has.

a. How does the difference in the hei ght between the two sizes of cylinders
affect the volume? Explain how you know your answer is correct.

b. How does the difference in the height between the two sizes of cylinders
affect the surface area? Explain how you know your answer is correct.

2, Another type of cylinder she could buy is Cylinder Z. Cylinder Z has the
same height as the cylinders she currently has. The base radius of Cylinder Z
is three times the base radius of the cylinders she currently has.

a. How does the difference in the base radius between the two sizes of
cylinders affect the volume? Explain how you know your answer is
correct.

b. How does the difference in the base radius between the two sizes of
cylinders affect the surface area? Explain how you know your answer is
correct.

3. The sculptor wants to see scale drawings of how the three cylinders relate
before she buys anything.

Create scale drawings of the three types of cylinders: the original cylinder,
Cylinder A, and Cylinder Z. Be sure to label the type of cylinder, base radius,
and height of each cylinder. J




CAA Options Collection of Evidence

Student Work Samples — Mathematics

Content Target(s): Process Target(s):

This prompt covers the entire Arributes | This prompt covers the entire Organize,
and Dimensions content target. (ME01) Represent and Share Information process
The prompt provides an opportunity to target. (CUO2) The prompt provides an

demonstrate understanding of how a opportunity for students to communicate
change in one linear dimension affects understanding using clear mathematical
surface area and volume. language and organization.

On-demand: Yes [1 No X

Assignment:

- Clay Cylinders

A sculptor uses clay cylinders to create statues. All the cylinders she currently has are
special; the height of the cylinder is equal to the base radius of the cylinder. The sculptor
wants to buy different sized cylinders for a project. She wants to know the different
volumes and surface areas of the cylinders. Here are two cylinders she can choose from.

L.

One type of clay cylinder she could buy is Cylinder A. Cylinder A has the
same base radius as the cylinders she currently has. The height of Cylinder A
is four times the height of the cylinders she currently has.

a.

b.

How does the difference in the height between the two sizes of cylinders
affect the volume? Explain how you know your answer is correct.

How does the difference in the height between the two sizes of cylinders
affect the surface area? Explain how you know your answer is correct.

Another type of cylinder she could buy is Cylinder Z. Cylinder Z has the
same height as the cylinders she currently has. The base radius of Cylinder Z
is three times the base radius of the cylinders she currently has.

a.

How does the difference in the base radius between the two sizes of
cylinders affect the volume? Explain how you know your answer is
correct. -

How does the difference in the base radius between the two sizes of
cylinders affect the surface area? Explain how you know your answer is
correct.

The sculptor wants to see scale drawings of how the three cylinders relate
before she buys anything.

Create scale drawings of the three types of cylinders: the original cylinder,




Cylinder A, and Cylinder Z. Be sure to label the type of cylinder, base radi us,
and height of each cylinder,

Student Work:
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C\jl'-w cle/’ Z

3 times

Annotation:

The student shows understanding of how a change in one linear dimension affects volume and surface area
by writing the volume of Cylinder A is 4 times bigger than the original cylinder. The student makes a
computation error and writes the surface area of Cylinder A is 3 fimes the surface area original cylinder.
The student writes the volume of Cylinder Z is 9 times the volume of the original cylinder and the surface
area is 6 times bigger than the original cylinder. The student gathers, represents, and shares mathematical
information by drawing and labeling the three cylinders, Original cylinder, Cylinder A, and Cylinder Z.
The drawings include the base radii, r, r, and 3 times r, and the heights, h, 4 times h, and h, of each
cylinder. The drawing is to scale.




CAA Options Collection of Evidence

Prototype Work Sample — Mathematics

Content Target(s): Process Target(s):

This prompt covers the entire Patterns and This prompt covers the entire Construct Solutions
Function content target. (ASO1) The prompt and Verify Results process target. (SR0O5) This
provides an opportunity to demonstrate prompt provides an opportunity to apply strategies to
understanding of recognizing and extending a non- determine a solution to a problem and justify results
linear pattern, writing a rule to describe a pattern, by addressing the conditions in the problem.

and creating a pattern or sequence of pairs of

numbers representing a linear function.

On-demand: Yes 1 No X

Assignment:
Books from Andonov

While on vacation in Andonov, an American tourist couple decided to send home various books they had
bought there to be included in their private library. When entering the post office in a small Andonoy
town, they saw the followin g chart of postage rates:

Cost by Weight to Send Packages

Weight in tallos Price in ords

Under 5 1

5 or more and less than 10 4

10 or more and less than 15 9

15 or more and less than 20 16
20 or more and less than 25

25 or more and less than 30 36
30 or more and less than 35 49

ks One of the postage rates was apparently omitted from the chart. How would you fill in the

missing value? What is the price in ords for a package that wei ghs 20 or more tallos and less
than 25 tallos?

2 If you were to extend this chart of Postage rates beyond a weight of 35 tallos, what would be
the next two lines of the chart? :

3. What do you think would be the cost in ords for sending a package weighing 62 tallos?

4. Write a rule for the pattern you used to answer questions | through 3. Give enough details so
that someone could figure out postage costs from your description, without seeing the chart.

S The tourist couple has 11 books they are sending home. There are 5 of them that weigh 12
tallos each, 3 of them that weigh 2.5 tallos each, 2 of them that weigh 6 tallos each, and 1 of
them that weighs 3.5 tallos. How would you recommend they package the books in order to
minimize the shipping cost? Explain how you know this way of packaging the books
minimizes the shipping cost,

6. The post office in Andonov wants to change the postage rate 10 a linear function of weight in
L tallos and cost in ords. They want the cost of a package that weighs 10 or more tallos and less




tallos and cost in ords. They want the cost of a package that weighs 10 or more tallos and less
than 15 tallos to stay the same (9 ords).

Create a new “Cost by Weight to Send Packages” chart that uses a linear function to
determine the price in ords to send a package.
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Student Work with Annotations:
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Annotation:

This response shows understanding of using formulas, including the Pythagorean
Theorem, to determine measurements of trian gles and prisms and communicating
understanding. The student uses the Pythagorean Theorem to determine missin g lengths

ofthetent, 32+ 62=c2 9 + 36 = ¢2 45 = c? V45 = ¢, 6.70 = c. The student uses a

formula to determine the canvas needed (surface area) to make the tent, 6.70 x 8 = Area,

6x8=Area, L(6x6)=Area, Surface area = 48 + 2x 53.6 + 2 x 18, and 191.2 square
2

feet. The student represents and shares mathematical information using clear
mathematical language and organization through their description of the numbers chosen
and labeled pictures of the tent sections.







CAA Options Collection of Evidence

Prototype Work Sample - Reading

Text Type: Short Paper: Yes(] No[ Strand/Target(s):
Literary [ '
Informational (7 Literature [

Informational [J
On-demand [J Independent [ Modified O

Description of Assignment (statement of reading question(s)):




CAA Options Collection of Evidence

Student Work Sample - Reading

Text Type: Short Paper: Yesd Nol] Strand/Target(s):
Literary [
Informational [J Literature [J
Informational [
On-demand (J Independent [ Modified (1

Description of Assignment (statement of reading question(s)):

Student Work:

Annotations:




CAA Options Collection of Evidence

Prototype Work Sample — Reading — Family Rivals

Text Type: : Short Paper: Yes X Strand/Targets(s):

Literary X LA 05(demonstrate

Informational Literature X understanding of literary
Informational elements); LT09(evaluate

1deas/themes related to the
text); IT 10(extend information
beyond the text, make
generalizations)

On-demand O Independent X Modified [0

Description of Assignment (statement of reading question(s):

1) Please write a short (1-3 pages) evaluative essay in which you focus on a central theme in
a play or a novel. You should include an introduction to the essay in which you set up your
evaluation and analysis. In the body of your essay include several points to support your
essay’s topic. Use text-based evidence throughout your essay to support each of your points,
Lastly, finish your essay with a generalization that links your chosen theme to the common
issues individuals or the larger world faces.




CAA Options Collection of Evidence

Student Work Sample — Reading — Family Rivals

Text Type: Short Paper:  Yes X Strand/Targets(s):

Literary X LA 05(demonstrate

Informational Literature X understanding of literary
Informational elements); L.T09(evaluate

ideas/themes related to the
text); IT 10(extend information
beyond the text, make
generalizations)

On-demand O Independent X Modified [

Description of Assignment (statement of readin g question(s):

1) Please write a short (1-3 pages) evaluative essay in which you focus on a central theme in
a play or a novel. You should include an introduction to the essay in which you set up your
evaluation and analysis. In the body of your essay include several points to support your
essay’s topic. Use text-based evidence throu ghout your essay to support each of your points.
Lastly, finish your essay with a generalization that links your chosen theme to the common
issues individuals or the larger world faces.

Student Work:

Have you ever wondered what it is like to be in a family that’s rivals to another family?
Usually during family rivalries, families tend to argue a whole lot. Also during family
rivalries, families tend to think of each other as enemies. In the play Romeo and Juliet, the
Montagues and the Capulets had a grudge against one another.

Family rivalries often involve families arguing. For example, when Sampson and Gregory
are walking they run into two kinsmen from the house of Montagues, “Tis well thou art not
fish; if you hadst been poor John. Draw thy tool! Here comes two of the house of
Montagues.”(Shakespeare, pg. 736) These two families, the Capulets and the Montagues,
didn’t get along too well when it came to working together or socializing for that matter.
The Capulets and the Montagues have a family grudge against each other and they don’t
even know why. In addition, when Benvolio tries to keep the peace amongst the two
families Tybalt starts to talk more trash, “What, drawn, and talk of peace? I hate the word as
I hate hell, all Montagues, and the. Have at thee, Coward!” (Shakespeare, page 737) NO
matter how hard one of the families tried, the other side would not accept peace. Their
grudge against one another was very tense. The two families kept fighting one another and
hating each other. _ '

Family rivalries of ten involve families to think of each other as an enemy. For example,
when Juliet was talking of how stupid she thought these family rivalries were she said




herself that they were her enemies,” Tis but thy name that is thy enemy. Thou art thyself,
though not a Montague, What’s Montague? It is not had, nor foot, nor arm, nor face. O, be
some other name belonging to a man.” (Shakespeare, page 768) Juliet doesn’t understand
why the Montague family is her families’ enemy. The families’ must have been arguing for
hundreds of years. In addition, when Tybalt met up with Romeo the next day after the party
he also said that Romeo is just a villain, which is also an enemy, “Romeo, the love I bear
thee can afford no better term than this: thou art a villain.” (Shakespeare, page 791) Tybalt
didn’t like Romeo that much if he tried to kill him. Tybalt was really mad at Romeo because
Romeo and his friends went to one of the Capulets parties. Mercutio was killed by Tybalt,
and Tybalt was killed by Romeo.

Since the Capulets and the Montagues have a family grudge against one another, bad
things always happen between them. An important lesson I learned about family rivalries is
that it is stupid and does nothing but cause trouble and death. The important thing we have
to remember about family rivalries is that nothing good comes out of them.

Annotations:

Work sample fulfills descriptor of an “average to high” overall b y evaluating the reasoning
of the text’s theme regarding feuds in the play “Romeo and Juliet.” (IT19) Each new
paragraph sets up a new evaluation with a statement followed by evidence from the text.
The student work sample does an excellent job of setting up the “theme” of not
understanding the ideas and values by others. (LAO5) The student work sample also extends
beyond the text by drawing conclusions and applying the information from the text to a new
context —i.e.: modern families. (IT20)




CAA Options Collection of Evidence

Prototype Work Sample — Reading — Web Site Evaluation

Text Type: Short Paper: Yes No X Strand/Target(s):

Literary IA15(demonstrate

Informational X Literature [ understanding of text features);
Informational [J IT19(evaluate reasoning

ideas/themes related to text);
IT20(draw conclusions, apply
information to other situations

On-demand [0 Independent [J Modified X

' Description of Assignment (statement of reading question(s)):

Please write a short review of a website in which you evaluate its effectiveness for an
audience. Provide concrete, web-based statements for support of your evaluation. Provide
specific examples of the “products” or “information” the web site enables you to understand
on a deeper level. Provide multiple examples of how the web site conveys its message with
your own analysis.




CAA Options Collection of Evidence

Student Work Sample — Reading — Web Site Evaluation

Text Type: Short Paper: Yes No X Strand/Target(s):

Literary IA15(demonstrate

Informational X Literature [J understanding of text features);
Informational [J IT19(evaluate reasoning

ideas/themes related to text);
IT20(draw conclusions, apply
information to other situations

On-demand [J Independent [J Modified X

Description of Assignment (statement of reading question(s)):

Please write a short review of a website in which you evaluate its effectiveness for an
audience. Provide concrete, web-based statements for support of your evaluation. Provide
specific examples of the “products” or “information” the web site enables you to understand
on a deeper level. Provide multiple examples of how the web site conveys its message with
your own analysis.

Student Work:

The skills program that I'm in is Advanced Computer Education, and this site has been
help in class, at home, and even as a business. The sire is an online computer parts store that
has helped me in a few different ways, one is that while in class we were in the hardware
course, and had to build a computer system that would cost under a thousand dollars, and
have all of its components compatible. Another way this site is relevant to me and the skills
program I'm in, is that a couple of years ago I built a computer system off the site and then
sold it for a thousand dollars. With the money I got my first car. Since then I have built
other computers off the site for a couple friends, and even one for myself, that currently
would cost about two thousand dollars to replace. The website is very eas y to navigate
through, because it has tabs that list all of the products on the site when you roll your mouse
over them. And every day on their home page there are always four pages of deals for the
day, these deals range from cases, to processors, to SATA cables, and these deals change
everyday. And on some of the deals, shipping is also included, in the deal, or they cut the
price of the shipping. Another cool feature of the site is that if someone is using dial up,
there is a link to a text only site, so it won’t take a long time to load all of the pictures. This
site is very useful to anyone who builds computers as a business because it is so easy to
navigate, and their service is great. The times that I have ordered something from them, I
have never had a problem with getting it on time, and I have never had a produce be
defective. I would recommend this site to anyone who wants to order computer parts over
the internet.




Here is what the site navigations

anything you want in.

Shop all categories

Shop all Brands

Computer Hardware Computer Hardware deals
Software Accessories

Games Backup Devices & Media
PCs &Notebooks Barebone & Accessories

Cases & External

Digital Cameras Enclosures

Networking Products Cooling Devices

Home Electronics Hard Drives

TVs & displays Input Devices

DVD Movie store Memory & Flash Memory
Matherboards

looks like, as you can see its set up is very easy to find

Annotations:

Work sample fulfills the descriptor of a “high” overall by evaluating and analyzing a
website. The student provides concrete examples of the “usefulness of the site” by stating
that the training helped him learn enough skills that he was able to purchase a new car and a
new computer. (IT20). He provided a pop up menu for an ex ample of the organization of the
web site, (IA15) and he also stated a recommendation for buyers to consider the site for
learning new skills and purchasing individual computer parts.(IT19) Throughout his
analysis, the student takes specific information and links it to strong evaluation.




STATE BOARD OF EDUCATION

HEARING TYPE: X __ PUBLIC HEARING/ADOPTION CONSIDERATION
DATE: OCTOBER 26-27, 2006
SUBJECT: STATE BOARD OF EDUCATION

RULE CHANGES PURSUANT TO E2SHB 3098

SERVICE UNIT: Edie Harding, Executive Director
State Board of Education

PRESENTER: Pat Eirish, Program Manager
State Board of Education

RECOMMENDATION:

It is recommended that the State Board of Education adopt the proposed amendments
and repealers at its October 2006 meeting. Said repealers and amendments shall become
effective 31 days after the date of filing with the State Code Reviser pursuant to

RCW 34.05.380.

It is recommended that the State Board of Education repeal Chapter 180-16-227 WAC,
Chapter 180-34 WAC, Chapter 180-36 WAC, and Chapter 180-43 WAC, and adopt the
proposed amendments to the following SBE WACs as presented herein: Chapter 180-08
WAC, Chapter 180-38 WAC, and Chapter 180-55 WAC.

BACKGROUND:

Due to 2006 legislation, E2SHB 3098, the following Washington Administrative Code
(WAC) changes are required. At this time, only technical amendments are included as
needed.

Repeal:
Chapter 180-16 WAC State Support of Public Schools
(Section 227) This sub-section is outdated.

Chapter 180-34 WAC (entire chapter) Real Property Sales Contracts
(Authority given to school districts)

Chapter 180-36 WAC (entire chapter) Central Purchasing
(Authority given to school districts)

Chapter 180-43 WAC (entire chapter) Interscholastic Activities
(SBE’s authority repealed in
E2SHB 3098)




Page Two

Chapters and/or Sections Retained that Require Technical Amendments:

Chapter 180-08 WAC Practice, Procedure, and Access to Public
Records

This technical amendment is required to incorporate the purpose statement language from
E2SHB 3098. Language is lifted directly from the bill.

Chapter 180-38 WAC Immunization Requirement and Life
Threatening Health Condition

These technical amendments are required to amend the entire WAC to eliminate
references to public schools. OSPI has adopted rules in Chapter 392-400 WAC to
eliminate references to private schools.

Chapter 180-55 WAC School Accreditation

These technical amendments are required to reflect only private schools.

Attachments



REPEALER

i5 regggl£8}10w1ng section of the Washington Administrative Code

WAC 180-16-227 Implementation timeline for WAC
180-16-220(2).

| REPEAL SECTION

WAC 180-16-227 Implementation timeline for WAC 180-
16-220(2). The provisions of WAC 180-16-220(2) shall take
effect beginning the 2003-04 school year. If a school
district already requires its schools to have a school
improvement plan, but such plan does not include some or
all of the required elements listed in WAC 180-16-220
(2) (c) and (d) as of the beginning of the 2003-04 school
year, the district may request from the state board of
education an extension of the timeline to the beginning of
the 2004-05 school year. '

[Statutory Authority: RCW 28A.150.220(08) , 28A.305.140, and
28A.305.130(6). 04-04-093, § 180-16-227, filed 2/3/04,
effective 3/5/04; 02-18-056, § 180-16-227, filed 8/28/02,
effective 9/28/02.]

[ 1] 0TS-9214.1



REPEALER

) 5 reggglga}low1ng chapter of the Washington Administrative Code

WAC 180-34-005 Authority and purpose.
WAC 180-34-010 General conditions.
| REPEAL CHAPTER
: Chapter 180-34 WAC
REAL PROPERTY SALES CONTRACTSLast Update; 2/4/98wWAC
34005 - 180-34-005 Authority and purpose.
34010 180-35-010 General conditions.
180-34-015 Payments—-Interest--Duration. [Order 3-76, § 180-34-015, filed 3/23/76.) Repealed by 98-05-002, filed 2/4/98, effective
3/1/98. Statutory Authority: RCW 28A.335.120(7).
180-34-020 Down payment. [Order 3-76, § 180-34-020, filed 3/23/76.] Repealed by 98-05.002, filed 2/4/98, effective 3/7/95,
Statutory Authority: RCW 28A.335.120(7). .
. 180-34-025 Title to property--Transfer upon satisfaction of contract, [Order 3-76, § 180-34-025, filed 3/23/76.] Repesled by 98-05-

002, filed 2/4/98, effective 3/7/08, Statutory Authority: RCW 28A.335.120(7).

WAC 180~34-005 Authority and purpose. The purpose of this
chapter is to establish the terms and conditions governing sales
of school district surplus real property pursuant to real estate
sales contracts as authorized by RCW 28A.335.120.

[Statutory Authority: 1990 ¢ 33. 90-17-009, § 180-34-005,
filed 8/6/90, effective 9/6/90; Order 3-76, § 180-34-005, filed
3/23/76.] '

WAC 180-34-010 General conditions. When in the judgment
of the board of directors of a school district a greater amount
may be received for surplus real Property and the sale
facilitated by selling pursuant to a real estate sales contract,
the board of directors may do so on such terms and conditions as
the directors judge in consultation with their legal counsel to
be lawful and in the best interests of the school district.
Note: The rental or lease value of the property, and state
constitutional limitations on gifts (Article 8, subsections 5
and 7), may have a bearing on the minimum annual payment a
district may agree to.

[Statutory Authority: Rcw 28A.335.120(7). 98-05-002, § 180-34-
010, filed 2/4/98, effective 3/7/98. Statutory Authority: 1990
€ 33. 90-17-009, § 180-34-010, filed 8/6/90, effective 9/6/90;
Order 3-76, § 180-34-010, filed 3/23/76.]

[ 1] OT5-8215.1



REPEALER

3.6 r95281£8%10Win9 chapter of the Washington Administrative Code

WAC 180-36-005 Authority and purpose.

WAC 180-36-007 Central purchasing by school
- districts.

WAC 180-36-010 Definitions.

WAC 180-36-015 Conditions to purchases of

property and conveyances of a
purchase money security interest
therein,

[ 1] 0TS~9216,1



36-005
36007
36010
36015

| REPEAL CHAPTER

Chapter 180-36 WAC
CENTRAL PURCHASINGLast Update: 2/6/98WAC

Authorily and purpose.

Central purchasing by school districts.

Definitions.

Conditions to purchases of property and conveyances of purchase money securily interest therein,

WAC 180-36-005 Authority and purpose. The purposes of
this chapter are to implement RCW 28A.335.100 and establish the
conditions pursuant to which certain associations established by
school districts may purchase real and personal property and
Create a purchase money security interest therein.

[Statutory Authority: 1990 c 33. 90-17-009, § 180-36-005,
filed 8/6/90, effective 9/6/90. Statutory Authority: RCW
282.03.030. 83-13-001 (Order 2-83), § 180-36-005, filed 6/2/83;
Order 5-76, § 180-36-005, filed 6/1/76.]

WAC 180-36-007 Central purchasing by school districts.
Two or more school districts, or a purchasing association formed
by two or more school districts, may centrally or collectively
purchase real and personal property, on such terms and
conditions as the board of directors or the association judge
appropriate, so long as the districts or association comply with
state constitutional limitations on gifts (Article 8,
subsections 5 and 7).

[Statutory Authority: RCW 28A.335.100. 98-05-021, § 180-36-
007, filed 2/6/98, effective 3/9/98.]

WAC 180-36-010 Definitions. As used in this chapter:

(1) “"Association" shall mean and be limited to a legal
entity established by two or more public school districts
pursuant to the Interlocal Cooperation Act (chapter 39.34 RCW)
for the sole purpose of jointly and cooperatively purchasing
school supplies, materials and equipment.

(2) Purchase money security interest: A purchase money
security interest is defined as (a) an interest taken by the
seller of real or personal property of every kind, character or
description or any interest in such real or personal property to
secure all or part of its price, or (b) an interest taken by a
person who by making advances or incurring an obligation gives
value to enable the association to acquire rights in or the use
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of real or personal property of every kind, character or
description or any interest in such real or personal property,
to secure all or part of the obligation owed such person:
Provided, That for real property or any interest in real
property, the term "purchase money security interest" shall
include, but is not limited to, a mortgage and a deed of trust:
Provided further, That for real property or any interest in real
property, a purchase money security interest shall not include a
conditional sales contract.

[Order 5-76, § 180-36-010, filed 6/1/76.]

WAC 180-36-015 Conditions to purchases of property and
conveyances of a purchase money security interest therein. An
assoclation may purchase real and personal property and may
convey a purchase money security interest on the following
conditions:

(1) The real or personal property shall be purchased for
actual use by the association consistent with its lawful and
established purposes, and not be for purposes of investment.

(2) The real or personal property shall be necessary for
the efficient maintenance and operation of the lawful activities
of the association.

(3) Every purchase money security interest shall be in
writing and shall set forth substantially the following in bold
face type: (a) That the creditor of the association does not by
virtue of its purchase money security interest acquire any
rights or interests whatsoever against any property, properties
or assets of any kind or nature of the school districts which

- establish and/or participate in the association; and (b) that
the creditor shall be entitled to and agrees to look solely to
the assets and properties of the association for payment of any
obligation incurred by the association.

(4) An authorized representative of the association shall
certify in writing to the secretary of the state board of
education that: (a) Each proposed purchase of real or personal
property and conveyance of a purchase money security interest
therein shall be in compliance with this chapter; and (b) the
association possesses sufficient income and a reasonable
assurance of a continuation of such income to meet previously
incurred debt obligations, current and foreseeable maintenance
and operation expenses and the debt about to be incurred.

[Order 5-76, § 180-36-015, filed 6/1/76.)
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REPEALER
is regggl£8}10w1ng chapter of the Washington Administrative Code

WAC 180-43-005 Purpose and authority.
WAC 180-43-010 Annual report.
WAC 180-43-015 Rules and policies.
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| REPEAL CHAPTER

Chapter 180-43 WAC
INTERSCHOLASTIC ACTIVITIESLast Update: 8/29/02wac
43-005 Purpose and authority.
43010 Annual report,
43-015 Rules and policies.

WAC 180-43-005 Purpose and authority. (1) The purpose of
this chapter is to implement certain statutory provisions
relating to student participation in interscholastic activities.

(2) The authority for this chapter is RCW 28A.600.200.

[Statutory Authority: RCW 28A.600.200. 02-18-062, § 180-43-
005, filed 8/29/02, effective 9/29/02. Statutory Authority:
1990 ¢ 33. 90-17-009, § 180-43-005, filed 8/6/90, effective
9/6/90. Statutory Authority: RCW 28A.58.125. 80-02-146 (Order
2-80), § 180-43-005, filed 2/5/80.]

WAC 180-43-010 Annual report. (1) (a) The Washington
interscholastic activities association and any other voluntary
nonprofit entities which have been delegated powers by a school
district pursuant to RCW 28A.600.200, shall submit an annual
report to the state board of education.

(b) The annual report shall be delivered in writing to the
executive director of the state board not later than December 15
of each calendar year and presented to the state board at its
winter meeting.

(2) The annual report shall include:

(a) The standard financial statement for the preceding
fiscal year of the association or entity, prepared in accordance
with generally accepted accounting principles. The financial
statements shall include adeqguate information to inform the
state board of education of the activities of the
interscholastic activities association during the year reported
upon. At a minimum, the certified financial statements as
brepared by a certified public accountant or licensed public
accountant shall list all assets and liabilities in a statement
of financial position; a statement of cash receipts and
disbursements; and other exhibits detailing salary expenses,
office expenses, state tournament finances, and the basis for
distributing profits to the school districts; and

(b) A section summarizing student eligibility appeal cases
by local interscholastic activities association districts for

the preceding school year (September 1 through August 31). [Dddnm?ulmé

Details of the summary shall include student's school, the rule ¢ { Dulatueh 1,35 1x

A




and factual issue involved, interscholastic activities
association district disposition and date, and if ruled
ineligible at the district level, interscholastic activities
assoclation executive director and/or executive board
disposition and date.

[Statutory Ruthority: RCW 28A.600.200. 02-18-062, § 180-43-
010, filed 8/29/02, effective 8/29/02. Statutory Authority:

RCW 28A.600.200 (1) and (2). 95-08-028, § 180-43-010, filed
3/29/95, effective 4/29/95. Statutory Authority: 1990 ¢ 33.
90-17-009, § 180-43-010, filed 8/6/90, effective 9/6/90.
Statutory Authority: RCW 28A.58.125. 80-02-146 (Order 2-80), §
180-43-010, filed 2/5/80.]

WAC 180-43-015 Rules and policies. (1) All rules and
policies applied by the Washington interscholastic activities
association and any other voluntary nonprofit entities which
have been delegated powers by a school district pursuant to RCW
28A.600.200, and which govern student participation in any
interschool activity, shall be written and subject to the annual
review and approval of the state board of education.

(2) No such participation rule or policy shall be valid and
enforceable during any school Year unless first approved by the
state board for that particular school year. All such rules or
policies shall be submitted annually by the association and
other nonprofit entities to the state board office on or before
May 1 for final action by the board at its May meeting. The
state board may modify the foregoing schedule of submissions and
actions in its discretion at the request of the association or
other nonprofit entity.

[Statutory Authority: RCW 28A4.600.200. 02-18-062, § 180-43-
015, filed 8/29/02, effective 9/29/02. Statutory Authority:

RCW 28A.600.200 (1) and (2). 95-08-028, § 180-43-015, filed
3/29/95, effective 4/29/95. Statutory Authority: 1990 ¢ 33.
90-17-009, § 180-43-015, filed 8/6/90, effective 9/6/90.
Statutory Authority: RCW 28A.58.125. 80-02-146 (Order 2-80), 8§
180-43-015, filed 2/5/80.]
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Chapters and/or Sections Retained
that Require Technical Amendments



AMENDATORY SECTION (Amending WSR 02—18—054, filed 8/28/02,
effective 9/28/02) : .

WAC 180-08-002 General description of organization. (1) The
state board of education is created by law in chapter 28A.305 RCW.

{2) The purpose of the state board of education is to provide,
advocacy and strategic oversight of public education: implement g
standards-based accountability system to improve student academic
achievement : brovide leadership in the creation of a gystem that
bersonalizes education for each student and respects diverse
cultureg, abilities, and learning Styles; and promote achievement
of the goals of RCW 28A.150.210. In addition to any other powers
and dutieg as provided by law, the state board shall:

(a) Hold reqularly scheduled meetings at such time and place

A{b) Form committees as _necessary to effectively ang
efficiently conduct the work of the board;

- o) Seek advice from the public and interested parties
regarding the work of the board

{d) For the Purposes of statewide accountability.

{i) Adopt and revise performance improvement goals in reading,
writing, science, and mathematics, by subject and grade level, once
assessments in these subjects are required statewide; academic and
technical gkills, as appropriate, in Secondary career and technical
education brograms; and student attendance, as the board deems
necessary to improve student learning:

{ii) Identify the Scores students must achieve in order to
meet the standard on the Washington assessment of student learning
and, for high school Students, to obtain a certificate of academic
achievement. The board shall also determine student scoreg that
identify levels of student performance below and beyond the
standard. The board shall consider the incorporation of the

{iii) Adopt objective, Systematic criteria to identify
successful sgchools and school disgtricts and recommend to the
superintendent of public instruction schools and districts to be
recognized for two types of accomplishments, student achievement
and improvements in _student achievement . Recognition for
improvements in student achievement shall include consideration of
one or more of the following accomplishments:

(A) An increase in the percent of students meeting standards;

(B) Positive Progress on an improvement index that measures
improvement in all levels of the assessment: and

{C) Improvements despite challenges such as high levels of

[1] 0TS-9229.1



mobility, poverty, English as a second language learners., and large
numbers of students in special populations as measured by either
the percent of students meeting standard, or the improvement index.

(iv) Adopt objective, systematic criteria to identify schools
and school districts:in need of assistance and those in which
significant numbers of students persistently fail to meet state
standards;

(v) Identify schools and school districts in which state
intervention measures will be needed and a range of appropriate
intervention strategies after the legislature has authorized a set
of intervention strategies. After the legislature has authorized
a set of intervention strategies, at the request of the board, the
superintendent shall intervene in the school or school district and
take corrective actions;

{vi) Identify performance incentive systems that have improved
or have the potential to improve student achievement;

(vii) Annually review the assessment reporting system to
ensure fairness, accuracy, timeliness, and equityv of opportunity,
especially with regard to schools with special circumstances and
unique populations of- students, and a recommendation to the
superintendent of public instruction for any improvements needed to
the gystem; and .

(viii) Include in the biennial report reguired under RCW
28A.305.035, information on the proqress that has been made in
achieving goals adopted by the board.

(e) Accredit, subiject to such accreditation standards and
brocedures as may bé established by the state board of education,
all private schools that apply for accreditation and approve,
subject to the. provisions of RCW 28A.195.010, private schools
carrying out a program for any or all of the grades kindergarten
through twelve; provide that no private school may be approved that
operates a kindergarten program only; provided further that no
private schools shall be placed upon the list of accredited schools
so_long as secret societies are knowingly allowed to exist among
its students by school officials; .

{f) Articulate with the institutions of higher education, work
force representatives, and early learning policymakers and
providers to coordinate and unify the work of the public school
system;

(g) Hire an executive director and an _assistant to reside in
the office of the superintendent of public instruction for
administrative purposes. Any other personnel of the board shall be
appointed asg provided by RCW 28A.300.020.

__(i)_ The board consists of ( (orre vut.ll.ug menter from—each

I . s u | - ds. . du. i, I | 4= S I . | 1 =y
UL 55 1T0ITa T UloULITU L1L L=F ¥i~ [=R = g = By L& e w) LTI oe s —o T
I

1 ] -l . . F I, . el . 4 g . o | - . . .
S LIUUTTUI ST ICT MUAdLUGGT UL T e C TOrsS T L1 UL I TS o ol XSt L
P

w].._.\._ 4. oix S de g | . . - | £ h = Y
LU oTLVE bbﬁ.:’gcl—cu LU L yeodal Lo Loy LI buyc:.l. LU CITC/ O PUU.LJ-\.-

L} e - LR | £ .2 0 =2 1 s | 2 ! ) ' = ;T
IIISTIUCTtIon,; Who—serves—as G ATUL LI TC IO mMeEmMoe r —anccirrefexecuttire

= F =N g, I, . | - ] . i | A i 1 P =l "
VL L LU UL TS 100 ara Qllll "VULTES UJ.J.J.)’ LU LTl LLiEST Al UIIE e moe X

¥ = W | e | = - I . g -l
etected—at—targe—by members—of—the—boards—of arrectors—ofapproved
. 4. Fay .| A
pIIUate SC}IOOiS, Wuu Lo L VESD [=] J-UL.-I.J."'XCGI’.J- LTLI FxY DU\_J-CL-GJ.I
{ ] . A Y J L) A b T F o 1 a g
VCATUULTVE WL LU L2 G_&JLJ\J..LI.!I—CLL .LJX LS O A~ LW o o ) )_o.

(a) Five members, three from Western Washington and two from
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Eastern Washington elected by members of school district boards of
directors in those respective regions; '

{b) Seven members appointed by the dovernor:;

{c) The superintendent of public instruction:

{d) One member elected at large by members of the boards of
directors of approved private schools; and

{e) Two high school students, selected by a process determined
by the state board, who are nonvoting members.

((€29)) (4) The dovernor appointed and school director elected
members serve staggered terms of office of no more than two
consecutive four-year terms.

{5) The board determines its own officers. :

{6) General policy powers of the board relate to ( (eduecator
bJJ.ClJCl-LG.tJ‘.UJI GU.J.L}. LCLtJ‘.fJ‘.LC&tiUiL J.cl.:lLLJ...J.CiII.CJ.J.tD, r.:u_huul \-ULI;:ItJ.LA.L.tJ‘.UH))
the school accountability system, high gchool graduation
requirements, school district approval for basic education funding
pPurposes, waivers from bagic education requirements, private school
approval and accreditation, ( (schoot) ) educational service district
boundaries, ( (approvat)) immunization of private school ((s))
students, and ((other—matters)) home-based testing.

((€3})) (7) The state board ((typicaltymeetes—six times—a—year

and) ) publishes a schedule of its meetings and notices of proposed

AMENDATORY SECTION (Amending WSR 02—18-054, filed 8/28/02,
effective 9/28/02)

WAC 180-08-006 Public records officer--Access to public
records--Requests for public records--Determination regarding
eéxempt records--Review of denials of public record requests--
Protection of public records--Copying--0Office hours. (1) The state
board's public records officer shall be the board's secretary
(executive director) located in the administrative office of the
board located in the o0l1d Capitol Building, 600 South Washington,
Olympia, Washington 98504-7206. The secretary (executive director)
shall be responsible for implementation of the board's rules ang
regulations regarding release of public records and generally
ensuring compliance by staff with the public records disclosure
requirements in chapter 42.17 RCW.

(2) Access to public records in the state board of education
shall be provided in compliance with the provisions of RCW
42.17.260. '

(3) Requests for public records must comply with the following
procedures:

[ 3] ' 0TS-9229.1



(a) A request shall be made in writing to the secretary
(executive director) or designee of the ((board)) director. The
request may be brought to the administrative office of the board
during customary office hours or may be mailed, delivered by
facsimile, or by electronic mail. The request shall include the
following information:

(i) The name of the person requesting the record;

(1i) The time of day and calendar date on which the request
was made;

(iii) The nature of the request;

(iv) If the matter requested is referenced within the current
index maintained by the secretary (executive director), a reference
to the requested information as it is described in such current
index;

(v) If the requested matter is not identifiable by reference
to the current index, an appropriate description of the record
requested shall be provided. _

(b) In all cases in which a member of the public is making a
request, it shall be the obligation of the secretary (executive
director), or person to whom the request is made, to assist the
member of the public in Succinctly identifying the public record
requested.,

(4) (a) The board reserves the right to determine that a public
record requested in accordance with subsection (3) of this section
is exempt under the provisions of RCW 42.17.310 and 4217315,
Such determination may be made in consultation with the secretary
(executive director) or an assistant attorney general assigned to
the board.

Provided, however, In each case, the justification for the deletion
shall be explained fully in writing.

(c) Response to requests for a public record must be made
promptly. Within five business days of receiving a public record
request, the ((board)) executive director shall respond by either:

(i) Providing the record;

(i) Acknowledging that the board has received the request and
providing a reasonable estimate of the time ( (the—board—wii+
require)) required to respond to the request; or

(iii) Denying the public record request.

(d) Additional time required to respond to a request may be
based upon the need to clarify the intent of the request, to locate
and assemble the information requested, to notify third persons or
agencies affected by the request, or to determine whether any of
the information requested is exempt and that a denial should be
made as to all or part of the request. In acknowledging receipt of
a public record request that is unclear, the ((ageney)) executive
director may ask the requester to clarify what information the
requester is seeking. If the requester fails to clarify the
request within five working days of being asked for said
clarification, the ((board)) executive director need not respond to
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ik,

(5) All denials of request for public records must be
accompanied by a written Statement, signed by the Secretary
(executive director) or designee, Specifying the reason for the
denial, a statement of the specific exemption authorizing the
withholding of the record, and a brief explanation of how the
exemption applies to the public record withheld.

by a person petitioning for a brompt review of a decision denying
@ public record, the secretary (executive director) or designee
shall complete such review.

(d) During the course of the review the Seécretary (executive
director) or designee shall consider the obligations of the board
to comply fully with the intent of chapter 42.17 Rcw insofar as it
requires providing full public access to officidl records, but
shall also consider both the eXemptions provided in RCW 42.17.,310
through 42.17.31 + and the provisions of the statute which require
the ((agemey)) board to protect public records from damage or
disorganization, prevent excessive interference with essential
functions of the ((agency)) board, and prevent any unreasonable

records. The board may impose a charge for providing copies of
public records and for the use by any person of agency equipment to
copy public records. Copying charges shall be reasonable and
conform with RCW 42.17.300. No person shall be released a record

official. Aal1l charges must be paid by money order, check, or cash
in advance. :

customary office hours shall be from 8:00 a.m. to 5:00 p.m., Monday
through Friday, excluding legal holidays and dates of official
State board of education business requiring all board staff to be
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Chapter 180-38 WAC

((PUPEIES)) PRIVATE SCHOOL PUPIL IMMUNIZATION REQUIREMENT ( (AND

ﬁEFE'THREﬁTEHTNG—HEﬁbTH*GGNBETiGN))

AMENDATORY SECTION (Amen@ing WSR 05-23-044, filed 11/9/05,
effective 12/10/05)

WAC 180-38-005 Purpose and authority. (1) The purpose of
this chapter is to establish the procedural and substantive due
process requirements governing the exclusion of students from
((pubtie—and)) private schools for failure to comply with the
immunization requirement of the state of Washington ((or+—fmr—the
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(2) The authority for this chapter is RCW 28A.210.160.

AMENDATORY SECTION (Amending WSR 02-24-019, filed 11/26/02,
effective 12/27/02) ;

WAC 180-38-020 Definitions. The definitions in this section
apply throughout this chapter unless the context clearly requires
otherwise:

. (1) "Student" shall mean the same as defined for "child" in
RCW 28A.210.070(6) .

(2) "Chief administrator" shall mean the same as defined in
RCW 28A.210.070(1) .

(3) "Full immunization" shall mean the same as defined in RCW
28A.210.070(2) .

(4) "Schedule of immunization" shall mean the beginning or
continuing of a course of immunization, including the conditions
for private school attendance when a child is not fully immunized,
as prescribed by the state board of health (WAC 246-100-166(5)) .

(5) "Certificate of exemption" shall mean the filing ©f @
statement exempting the child from immunizations with the chief
administrator of the private school, on a form prescribed by the
department of health, which complies with RCW 28A.210.090.
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5+)) "Exclusion" shall mean the case or instance when the
student is denied initial or continued attendance ( (+

far)) due to failure to submit a schedule of immunization, or
a certificate of exemption((7or
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retated——service—under—federal—3aw)) in accordance with RCW
28A.210.120.

((£xer)) (7) "School day" shall mean ((the—same—as—trREW
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schoot)) each day of the school year on which students enrolled in
the private school are engaged in educational activity planned by
and under- the direction of the staff, as directed by the chief
administrator and applicable governing board of the private school.

((£x3)) (8) "Parent" shall mean parent, legal guardian, or
other adult in loco parentis.

AMENDATORY SECTION (Amending WSR 02-24-019, filed 11/26/02,
effective 12/27/02)

WAC 180-38-045 Private school attendance conditioned upon
presentation of proofs. (1) The initial attendance of every
student at every ((pubtic—and)) private school in the state 1is
conditioned upon proof of immunization as set forth in RCW
28A.210.080.

(2) The chief administrator of each ((pubtiec—or)) private
school shall prohibit the further presence at school of each
student already in attendance and who has failed to provide proof
of immunization in accordance with RCW 28A.210.080(1). Such
exclusion shall be preceded by written notice as set forth in WAC
180-38-050. If written notice has not been provided, any exclusion
shall be stayed until notice is received by a parent, guardian or
other adult in loco parentis.
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AMENDATORY SECTION (Amending WSR 02-24-019, filed 11/26/02,
effective 12/27/02)

WAC 180-38-050 Written notice prior to exclusions from
private school. (1) Private schools must provide written notice to
parents prior to excluding students from school for failure to
comply with WAC 180-38-045.
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3+)) The written notice for private school students shall:

(a) Inform the appropriate party of the applicable laws and
provide copies of such law and implementing rules. '

(b) Provide information regarding immunization services that
are available from or through the local health department or other
public agencies.

(c) Order the exclusion of the student from school and state
that such order is effective upon receipt of the notice.

REPEALER

The following section of the Washington Administrative Code
is repealed:

WAC 180-38-080 Prehearing and hearing process.
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Chapter 180-55 WAC

PRIVATE SCHOOL ACCREDITATION

AMENDATORY SECTION (Amending WSR 05-08-015, filed 3/28/05,
effective 4/28/05)

WAC 180-55-005 Purpose((=)) and authority. (1) Purpose((s)).

The provision of school accreditation procedures for approved

-private schools by the state board of education is designed to
((serve—the—fc}%cwing~pmrposesv
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in private schools through an external appraisal process.

(2) Authority. The authority for this chapter is RCW
28A.305.130((46¥)) (5). '
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AMENDATORY SECTION (Amending WSR 05-08-015, filed 3f28/05,
effective 4/28/05) ' :

WAC 180-55-015 Definitions. (1) An "accredited school" is a
( (pubticor)) state board of education approved private school that
meets statutory requirements and rules established by the state
board of education, and one that has satisfactorily completed the
accreditation procedures described by the state board of education
pursuant to RCW 28A.305.130( (46)) (5) and WAC 180-55-005 through
180-55-020,

(2) "Approved private school" shall mean a school approved by
the state board of education pursuant to chapter 28A.195 RCW and
chapter 180-90 wac.

(3) "Accredited" status shall be assigned to ((pubtie—or))
state board of education approved private schools that:

(a) Complete and meet fully state board of education
requirements for accreditation as described in WAC 180-55-020( (7)) ;
5 04t g

(b) Participate and qualify in accordance with standards and
procedures established by accrediting bodies or processes
recognized by the state board of education. '

(4) "School improvement plan" shall mean the same as described
under WAC 180-16-220 (2) (b) and (4d).

(5) "Continuous improvement process" shall mean the ongoing
brocess used by a school to monitor, adjust, and update its school
improvement plan.

(6) "Self-review" shall mean the same as described under WAC
180-16-220 (2) (c).

(7) "Appraisal" shall mean an objective, external appraisal of
a school's self-review activities and school improvement plan
pursuant to WAC 180-55-020(5).

(8) "Recognized accrediting body" shall mean an organization
recognized by the state board of education and listed on the state
board web site.

(9) "Recognized accrediting process" shall mean the state
board of education process managed through the educational service
districts for approved private schools.

AMENDATORY SECTION (Amending WSR 05-08-015, filed 3/28/05,
effective 4/28/05) '

WAC 180-55-017 Criteria for state board of education
recognition of accrediting bodies. (1) (a) A recognized accrediting
body shall meet the definition of such pursuant to WAC 180-55-
015(8).

(b) Accrediting bodies recognized by the state board of
education shall verify that standards for approved private schools
seeking accreditation through them meet or exceed the school

[ 2] OTS-9232fl
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accreditation standards pursuant to WAC 180-16-220.

(c) Accrediting bodies recognized by the state board of
education for the specific purpose of accrediting state board
approved private schools, prior to being considered by the state
board for recognition, shall have their accreditation standards

verified for compliance under (b) of this subsection by a private

school advisory committee established by the superintendent of
public instruction. If verified, the committee may recommend the
accrediting body to the state board for recognition.

(d) A list of recognized accrediting bodies will be maintained
on the web site of the state board of education.

(2) ( = A A Taala ] . n | " . . S | o T | g . .
(\G} [ =g © i W e s i e S LI A% 9% B e s e ) LLLLE =0 S w5 AP/ LUUVED My LIl STtace

.

h . £ -] F| X dea. b s | A L . b . . la L
LU LWL L CUUL U IO ML IULD LT d [SLSE L W L1I LI ULo UL I CT LJCJ.JJ‘LJ

s . [ | F g h P | oy by | 2 L] | ~ L
L CLUNIEITaeTr Uy o ldilTc—Doarda VI TUUCaO T IO J.CL-UBJ.J.J-L;CU G.\..\.-J.C:LLJ.L.J.J.J.H

1o, | £ P . e R L et
J\J\Jul’ L UL sLdl T QLT IMeCr Y Lad LU LUIT LU T IS atTIomn:

i | Beale ] 2 1 | . 1 P [ | g | 1
VIS gl 58 W o IS tidy 1L [=1=1=5yw AL T eI Tt Ion LLLLUU.HJ.J. d

. g e : o i e ] o o i J I 1 ol i b T Ay L. 1 1
T L ITaIT Al T racted CI.\..\,-J.CLJ.J.LJ-.J.J.‘:’ J\JUL.I._Y - UL I, [SLEF LW w5y lllCI.'Y =TT

e L I I | i M [ " Fay la | £ . i ~ I |
ALLU I TUTrtacIomn CIrL ULJ.H].J. [=8 [=] Y= 5 AL L SUUL U O J.C:\.-UBJ.J.J_ Fil=4w

— ' L | b | - k | ol 4= i dm.
[=1w1 s n GL,I.J..L.J.JJ.H uuuy L HLULTES [=ERLw) L= L o UinmenraecT LUUL o LlLdlT™

aeereditation consideration—-

€c¥)) Private schools must be approved by the state board of
education prior to being recommended by a state board of education
recognized accrediting body or process for state accreditation
consideration.

AMENDATORY SECTION (Amending WSR 04-04-093, filed 2/3/04, effective
3/5/04)

WAC 180-55-020 Prerequisite to application for accreditation
by ((pubtic—schoolst)) approved private schools--Types of

accreditation--Conditions--Effective periods--Administration of
accreditation procedures. (1) ((far—Certification by—the—state
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1)) Certification by the state board of education of
compliance with private school approval requirements under chapter
28A.190 RCW and chapter 180-90 WAC shall be prerequisite to a
private school's application to the state board of education for
accreditation under WAC 180-55-015 (3) (b).

(2) Standard accreditation - six Years, shall be granted to
((2)) an approved private school after a satisfactory external
appraisal of the school's self-review activities and school
improvement plan, and approval by the state board of education of
the appraisal findings and recommendations by the external site
appraisal team. '
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(3) Conditional accreditation - one vyear, for ((&)) an
approved private school where the external appraisal identifdies
omissions, inaccuracies or weaknesses in the building's self-review
activities, or school improvement plan or continuous improvement
process. )

(4) Application. Application for school accreditation shall
be made to the state board of education or other body or entity
designated by the state board of education. Such application shall
be submitted jointly by the appropriate officials of the ((schoot
and—schoot—district—or)) private school and governing board, in
accordance with procedures and timelines established by the state
board of education. )

(5) (a) External appraisal. The state board of education, or
other body or entity designated by the state board of education,
shall direct an external appraisal process for approved private
school accreditation purposes. The state board may place yearly
limits on the number of schools that may participate in the
external appraisal process using the state board accreditation
option. The external appraisal shall be conducted by persons
external to the approved private school ((enmd—district)). The
external site appraisal team shall include, but is not limited to,
certificated teachers and administrators who may earn continuing
education clock hours pursuant to WAC 180-85-033(2).

(b) The external appraisal shall focus on the provisions of
WAC 180-16-220 (2)(b), (e¢) and (d), and 180-55-005(1). The
appraisal shall focus on an analysis of the school's self-review
activities, the school's improvement plan and its progress and
impact, in particular relating to WAC 180-55-005 (1) (¢), and the
school's continuous improvement process.

[ 4] 0TS-9232.1



STATE BOARD OF EDUCATION

HEARING TYPE: X__ INFORMATION/ACTION
DATE: OCTOBER 27, 2006
SUBJECT: MEMORANDUM OF AGREEMENT

TRIBAL LEADER CONGRESS

SERVICE UNIT: Edie Harding, Executive Director
State Board of Education

PRESENTER: Bernal Baca, Chair
Memorandum of Agreement Subcommittee
State Board of Education

RECOMMENDATION:

The Memorandum of Agreement (MOA) subcommittee will bring a recommendation
to the October meeting. As of the writing of this informational tab, the subcommittee
is continuing dialogue regarding the issues surrounding the MOA.

BACKGROUND:

The Northwest Tribal Leader Congress on Education has asked the Washington
State School Directors’ Association (WSSDA), the Superintendent of Public
Instruction (SPI), and the State Board of Education (SBE) to enter into a
Memorandum of Agreement (MOA) for the purpose of enhancing the
government-to-government relationship between participating tribes and state
agencies on issues related to education in the areas of tribal history, culture, and
government.

Many tribal leaders, WSSDA, and the SPI signed the MOA in the spring of 2006.
At that time, the SBE had recently been reconstituted by the Legislature and was
in the process of reorganization with redefined responsibilities. The first meeting
of the SBE was in March of 2006. The board asked for some time for internal
organization and then time to give thoughtful review to the relationship between
state graduation requirements and the history, culture, and government of
Washington State’s sovereign tribal nations.

At the July 29, 2006 meeting, the reconstituted board was first introduced to
SHB 1495, the MOA, and related RCWs and WACs. At that time, the board
began a dialogue regarding government-to-government relationships. Three
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board members were appointed as a subcommittee to explore the issues the
board needs to address regarding the MOA. Those subcommittee members are:
Dr. Bernal Baca, Chair, Dr. Steve Dal Porto, and Linda W. Lamb.

The MOA subcommittee has met with several tribal leaders and others in
preparation of a committee recommendation to the SBE. A status report was
given to the full board at the August 2006 meeting.

At the October meeting, the SBE subcommittee will make a recommendation to the
full board regarding whether the board should 1) sign the MOA as currently
drafted, 2) sign it with a clarifying letter, 3) re-negotiate the language, or 4)
respectfully decline to sign it. The board will be asked to make a decision at the
meeting from among these options.

Attachments:

MOA
SHB 1495

WAC 392-410-120 (previously WAC 180-50-120)
WAC 180-51-061

WAC 180-51-075



Directors' Assaclation

Memorandum of Agreement Between
The Tribal Leader Congress on Education, Washington State School
Directors Association, the State Board of Education, and the Office of the
Superintendent of Public Instruction

1t is the intent of the legislature to promote the full success of the
centennial accord, which was signed by state and tribal government
leaders in 1989. As those leaders declared in the subsequent millennial
accord in 1999, this will require "educating the citizens of our state,
particularly the youth who are our future leaders, about tribal history,
culture, treaty rights, contemporary tribal and state government o
institutions and contribution of Indian nations to the state of Washington."
HB 1495 Sec. 1. ‘ '

The Parties are entering into this Memorandum of Agreement for the purpose of
enhancing the government-to-government relationship between the participating tribes
and the state agency parties on issues related to education in the areas of tribal history and
culture, and to help further the legislature’s stated intent in enacting HB1495.

The Tribal Leader Congress on Education, by authority vested through their respective
Tribal Governments as sovereign nations, the Washington State School Directors’
Association, the Washington State Board of Education and the Washington State Office
of the Superintendent of Public Instruction agree in the spirit of mutual interest and good
faith effort to the following duties and responsibilities.

The Washington State School Directors’ Association agrees to:

e Submit by Dec. 1, 2008, in collaboration with the Tribal Leader Congress on
Education, a biennial report which will include the progress made in the
development of effective government to government relations, the narrowing
of the achievement gap, and the identification and adoption of curriculum
regarding Tribal history, culture and government to the education committees
of the legislature.

e Provide time at regional WSSDA/tribal meetings and WSSDA’s annual
conference to discuss the intent and substantive provisions of HB 1495.

5/23/2006 1



Provide time at regional WSSDA/tribal meetings and WSSDA’s annual
conference meetings for state-tribal government-to-government training.
Develop guidelines and resources for local school boards to assist in
implementing HB 1495; such as guidelines for creating and successfully
implementing government-to-government relationships, agreements
promoting board liaison positions to enhance school board-Tribal
relationships, and other resources aimed at fostering cooperative relationships
with Tribes on education.

Encourage school board members to meet with Tribal leaders to identify the

‘extent and nature of the achievement gap and strategies necessary to close it.

Increase school board’s awareness and understanding of the importance of
accurate high quality curricular materials about the history, culture and
government of local Tribes

Actively encourage school boards to identify and adopt curriculum that
includes Tribal experiences and perspectives.

The Tribal Leader Congress on Educgtion agrees to:

Encourage individual TLC tribes to agree to host at least one local school
board meeting yearly.

Encourage and support Tribes in providing authentic training opportunities to
local school district staff on tribal history and culture.

Beginning in 2008, collaborate with the Washington State School Director’s

- Association in preparing and submitting a biennial report which will include

the progress made in the development of effective government to government
relations, the narrowing of the achievement gap, and the identification and
adoption of Tribally approved curriculum regarding Tribal history, culture and
government.

Provide information to the Office of Superintendent of Public Instruction
identifying which school districts are on or near the reservatlons or ceded
areas of each tribe.

The Washington State Board of Education agrees to: (This section will be negotiated

upon completion of the reorganization of the Washington State Board of Education.)

Initiate the process to formally consider the inclusion of Tribal history, culture
and government as a graduation requirement by Dec. 1, 2006."

On or before December 1, 2006, begin meetings and active consultation with
the Tribal Leader Congress on Education and the Washington State School
Directors Association on the inclusion of Tribal history, culture and
government as a graduation requirement.

Reach a decision on including Tribal history, culture and government as a
graduation requirement by Dec. 1, 2007.

5/23/2006




The Washin State Office of the rintendent Public ion to:

e Collaborate with school districts and Tribes on curricular areas and projects

~ that are statewide in nature and contribute to the overall accomplishment of
 the intent of HB 1495.

o Help local districts identify federally recognized Indian Tribes whose
reservations are in whole or in part within the boundaries of the district and/or
those that are nearest to the school district.

e Report annually to the Tribes, TLC, the WSSDA, and the State Board of
Education on how OSPI is assisting school districts to close the Native
American student achievement gap.

e Provide accurate data on Native American student achievement and
completion rate statistics to the Tribes, TLC, the WSSDA, the State Board of
Education, including information on the reasons Native students are dropping
out and ways to overcome barriers.

e Seck funding and other resources in participation with TLC, WSSDA, and
others to develop curriculum resources and develop a Clearing House of
existing authentic resources.

DEFINITIONS

' Sovereign Nation — American Indian Tribes are recognized in federal law as possessing
sovereignty over their members and their territory. Sovereignty means that tribes have the
power to make and enforce laws, and to establish courts and other forums for resolution
of disputes. The sovereignty that American Indian Tribes possess is inherent which
means that it comes from within the tribe itself and existed before the establishment of
the United States government. Tribal sovereignty is further defined by the unique
relationship of the tribes to the United States. In addition to inherent sovereignty, tribal
govemnments may also exercise authority delegated to them by Congress.

Collaboration — Any cooperative effort between and among governmental entities (as
well as with private partners) through which partners work together to achieve common
goals. Collaboration can range from very informal, ad hoc activities, to more planned
organized and formalized ways of working together. Such collaboration should occur
when any proposed policies, programs or actions are identified as having a direct effect
on an Indian Tribe.

Government-to-Government — Federally Recognized Indian Tribes have a special
governmeni-to- government relationship with the U.S. government. Government to
government is also used to describe the relationship and protocols between tribes and
other governments such as states. Key Concepts: '

o States/Tribes work directly with each other in a government-to-government
fashion, rather than as subdivisions of other governments.
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o Take appropriate steps to remove legal and procedural impediments to working
directly and effectively with each other’s governments and programs.

® Encourage cooperation between tribes, the state and local governments to resolve

- -problems of mutual concern.

e Incorporate these Principles into planning and management activities, including
budget, program development and implementation, legislative initiatives, and
ongoing policy and regulation development processes.

e Coordinate and provide mutual assistance as the governments assume new
regulatory and program management responsibilities.

Achievement Gap — The achievement gap is a race and poverty gap in education
achievement.

Federally Recognized Indian Tribe — “Federally Recognized” means these tribes and
groups have a special, legal relationship with the U.S. government. There are more than
550 federally recognized tribes in the United States, including 223 village groups in
Alaska. :

Guidelines — Documents published by various compliance agencies (tribal or non-tribal)
for the purpose of clarifying provisions of a law or regulation and indicating how an
agency will interpret its law or regulation.

~ Oral Histories — The practice or tradition of passing cultural or familial information to
further generations by storytelling, word of mouth or songs. Oral histories shall be
respected as Tribal intellectual and cultural property.

Tribal Intellectual and Cultural Property Rights - Cultural property includes not only
land and other tangible property, but ideas, traditions, and other "intangibles". Tribes do

- not generally make this distinction, as all things, including knowledge, are gifts of the
Creator and have real existence, power and life. Respect for tribal intellectual and cultural
property rights is fandamental for the cultural survival and cultural sustainability of
Tribes. Unlike individually-based intellectual property rights, cultural property belongs to

~ the cultural group, rather than to an individual. As an individual has the right to control
use or sale of his/her property, the cultural group has the right to control the use or sale of
its property. Although individual tribal members may have exclusive rights to tell certain
stories, sing certain songs or dance certain dances, and under customary law they may

 have the right to transfer these rights to others, the cultural property still remains under
the customary laws of the Tribe as a collective right. This cultural property belongs to an
Indian Tribe as a whole and not an individual, which has the ultimate authority to
regulate conditions of access, transfer and use. Tribal intellectual and cultural property is
entitled to protection in perpetuity and its protected status is not lost when it enters the
public domain. :
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The State agency parties further agree to respect Tribal intellectual and cultural property
rights and customary law in Tribally-created materials, Tribal stories and oral histories

- that are used in school curriculum. Access and use of Tribal intellectual and cultural
property can only be made through the prior informed consent of Tribal authorities based
on mutually agreeable terms.

The parties to this Memorandum of Agreement further agree to meet in good faith to
resolve any issues of disagreement in implementing this Agreement and HB1495. Such
dispute resolution meeting shall occur within 30 days of notice being provided requesting
a dispute resolution meeting and identifying the parts of the agreement and issues that are
in dispute.

This Memorandum of Agreement will become effective upon the signatures of the
parties. The parties shall meet and review progress under this agreement on an annual
basis. The Memorandum of Agreement may be amended by written agreement of the
parties at any time. Any party may withdraw from this Memorandum of Agreement by
giving the other parties 30 days written notice of its intent to withdraw.

Nothing in this agreement is intended to preclude or affect in any way the authority of
individual Tribal governments, whether they are participating in the TLC or not, to work
independently with State agencies and school districts on implementation of HB 1495.

IN WITNESS WHEREOF this signed Agreement becomes effective on the dates attested
to below.

Signatures and Dates
State Agency Parties
%1.7 25" 2uoe
/ v ’
State School Director’s Association Date

T s/

Wash.mgton State Office of Supenntendent of Public Instruction

‘Washington State Board of Education Date
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" Signatures and Dates
Tribal Leader Congress on Education by participating Tribes

Q/W W//////i it 4/’//

Tribal ChmrmanfDelcgatc Date
Matea /%LMU W Jkéo 5%?5’/4@
| 'I'nbal Chairman/Delegate Tribe
W 75”*‘—— o s s JR 8¢ S'/z:-/vé
Tribal Chairman/Delegate Tribe
Mﬂ K M Narlenct dhdmFoe.  5-25-0)
Tribal Chmnnan/Del Tribe | Date

. Tribal Chairman/Delegate Date
Lisiizn e e /‘/c% jf’/ﬁv 6-13-06
Tribal Chairman/Delegate Tribe Date

/m,ﬁmz; bonlftidindle G5y
Tribal Chairman/Delegate Trlbe : Date
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Tribal Chairman/Delegate Tribe Date

}m Seo Koue ‘/ /3 /& s
/Zébal Chairman/Delegate Tribe Date

S/mx:h Tl 41304
ibal Chairman/Delegate Tribe Date
S*"!’\//Qﬂuamr‘;’.!’/u (F—IB -~ 0 6

Tribal (:2' an/Delegate

“M gyl Sl M,ﬁ&ggﬁ Zodisa Tr:be 'é'/S-ak

Tribal Chalrman/Delegate Date

Qo @ g il il 12:08
Tribal Chairman/Delegate Date |
'M&M&MM\W Ay Bl £-13 o
Tribal Chairman/Delegate Date
M %»"9«/«\ Bo W Myl 6&-17% 06
Tribal Chairman/Delegate Tribe Date
e dacune oY ﬁ&&w By G- b506
Tribal Chairman/Delegate Tribe Date

52312006 . 7



CERTIFICATICON OF ENROLLMENT

SUBSTITUTE HOUSE BILL 1495

Chapter 205, Laws of 2005

59th Legislature
2005 Regular Session

TRIBAL HISTORY--COMMON SCHOOLS

EFFECTIVE DATE: 7/24/05

Passed by the House April 20, 2005 CERTIFICATE

Yeas 79 Nays 17
I, Richard Nafziger, Chief Clerk
of the House of Representatives of

FRANK CHOPP the State of Washington, do hereby

£if that th ttached is

Speaker of the House of Representatives SS;S;I¥UTE HOUSE eBIfL ai4%5 :S
passed by the House of

Representatives and the Senate on

the dat t forth.
Passed by the Senate April 7, 2005 & fabes herean Bek Tor

Yeas 35 Nays 9

RICHARD NAFZIGER

BRAD OWEN Chief Clerk

President of the Senate
Lpproved April 28, 2005. FILED
April 28, 2005 - 1:05 p.m.

CHRISTINE GREGOIRE Secretary of State
State of Washington

Governor of the State of Washington
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SUBSTITUTE HOUSE BILL 1495

AS AMENDED BY THE SENATE

Passed Legislature - 2005 Regular Session

State of Washington 59th Legislature 2005 Regular Session
By House Committee on  Education (originally sponsored by
Representatives McCoy, Roach, Simpson, P. Sulliwvan, McDermott,

Santos, Appleton, Darneille, Williams, Hunt, Haigh, Chase, Sells,
Conway, Kenney, Kagi, Moeller, Ormsby and Blake)

READ FIRST TIME 03/07/05.

AN ACT Relating to teaching Washington's tribal history, culture,
and government in the common schools; amending RCW 28A.230.080; adding
a new section to chapter 28A.345 RCW; adding a new section to chapter
28A.320 RCW; and creating a new sectioh.

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF WASHINGTON:

NEW SECTION. Sec. 1. It is the intent of the legislature to
promote the full success of the centennial accord, which was signed by

state and tribal government leaders in 1989. As those leaders declared
in the subsequent millennial accord in 1999, this will require
"educating the citizens of our state, particularly the youth who are
our future leaders, about tribal history, culture, treaty rights,
contemporary tribal and state government institutions and relations and
the contribution of Indian nations to the state of Washington." The
legislature recognizes that this goal has yet to be achieved in most of
our state's schools and districts. As a result, Indian students may
not find the school curriculum, especially Washington state history
curriculum, relevant to their lives or experiences. In addition, many
students may remain uninformed about the experiences, contributions,
and perspectives of their tribal neighbors, fellow citizens, and

p. 1 SHB 1495.SL
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classmates. The legislature further finds that the lack of accurate
and complete curricula may contribute to the persistent achievement gap
between Indian and other students. The legislature finds there is a
need to establish collaborative government-to-government relationships
between elected school boards and tribal councils to create local
and/or regional curricula about tribal history and culture, and to
promote dialogue and cultural exchanges that can help tribal leaders
and school leaders implement strategies to close the achievement gap.

NEW SECTION. Sec. 2. A new section is added to chapter 28A.345
RCW to read as follows:
(1) Beginning in 2006, and at least once annually through 2010, the

Washington state school directors' association is encouraged to convene
regional meetings and invite the tribal councils from the region for
the purpose of establishing government-to-government relationships and
dialogue between tribal councils and school district boards of
directors. Participants in these meetings should discuss issues of
mutual concern, and should work to:

(a) Identify the extent and nature of the achievement gap and
strategies necessary to close it;

(b) Increase mutual awareness and understanding of the importance
of accurate, high-quality curriculum materials about the history,
culture, and government of local tribes; and

(c) Encourage school boards to identify and adopt curriculum that
includes tribal experiences and perspectives, so that Indian students
are more engaged and learn more successfully, and so that all students
learn about the history, culture, government, and experiences of their
Indian peers and neighbors.

(2) By December 1, 2008, and every two years thereafter through
2012, the school directors' association shall report to the education
committees of the legislature regarding the progress made in the
development of effective government-to-government relations, the
narrowing of the achievement gap, and the identification and adoption
of curriculum regarding tribal history, culture, and government. The
report shall include information about any obstacles encountered, and

any strategies under development to overcome them.

SHB 1495.SL p. 2
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Sec. 3. RCW 28A.230.090 and 2004 c¢c 19 s 103 are each amended to
read as follows:

(1) The state board of education shall establish high school
graduation requirements of equivalencies for students.

(a) Any course in Washington state history and government used to

fulfill high school graduation requirements ((is—enecuraged—+te
iretude)) shall consider including information on the culture, history,

and government of the American Indian peoples who were the first
inhabitants of the state.

(b) The certificate of academic achievement requirements under RCW
28A.655.061 or the certificate of individual achievement requirements
under RCW 28A.155.045 are required for graduation from a public high
school but are not the only requirements for graduation.

(c) Any decision on whether a student has met the state board's
high school graduation requirements for a high school and beyond plan
shall remain at the local level.

(2) In recognition of the statutory authority of the state board of
education to establish and enforce minimum high school graduation
requirements, the state .board shall periodically reevaluate the
graduation requirements and shall report such findings to the
legislature in a timely manner as determined by the state board.

(3) Pursuant to any requirement for instruction in languages other
than English established by the state board of education or a local
school district, or both, for purposes of high school graduation,
students who receive instruction in American sign language or one oOr
more American Indian languages shall be considered tc have satisfied
the state or local school district graduation requirement for
instruction in one or more languages other than English.

(4) If requested by the student and his or her family, a student
who has completed high school courses before attending high school
shall be given high school credit which shall be applied to fulfilling
high school graduation requirements if:

(a) The course was taken with high schocl students, if the academic
level of the course exceeds the requirements for seventh and eighth
grade classes, and the student has successfully passed by completing
the same course requirements and examinations as the high school

students enrolled in the class; or
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(b) The academic level of the course exceeds the requirements for
seventh and eighth grade classes and the course would qualify for high
school credit, because the course is similar or equivalent to a course
offered at a high school in the district as determined by the school
district board of directors.

(5) Students who have taken and successfully completed high school
courses under the circumstances in subsection (4) of this section shall
not be required to take an additional competency examination or perform
any other additional assignment to receive credit.

(6) At the college or university level, five quarter or three

semester hours equals one high school credit.

NEW SECTION. Sec. 4. A new section is added to chapter 28A.320
RCW to read as follows:

(1) Each school district board of directors 1is encouraged to

incorporate curricula about the history, culture, and government of the
nearest federally recognized Indian tribe or tribes, so that students
learn about the unique heritage and experience of their closest
neighbors. School districts near Washington's borders are encouraged
to include federally recognized Indian tribes whose traditional lands
and territories included parts of Washington, but whc now reside in
Oregon, Idaho, -and British Columbia. School districts and tribes are
encouraged to work together to develop such curricula.

(2) As they conduct regularly scheduled reviews and revisions of
their social studies and history curricula, school districts are
encouraged to collaborate with any federally recognized Indian tribe
within their district, and with neighboring Indian tribes, to
incorporate expanded and improved curricular materials about Indian
tribes, and to create programs of classroom and community cultural
exchanges.

(3) School districts are encouraged to collaborate with the office
of the superintendent of public instruction on curricular areas
regarding tribal government and history that are statewide in nature,
such as the concept of tribal sovereignty and the history of federal
policy towards federally recognized Indian tribes. The program of
Indian education within the office of the superintendent of public

instruction is encouraged to help local school districts identify
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federally recognized Indian tribes whose reservations are in whole or
in part within the boundaries of the district and/or those that are
nearest to the school district.

Passed by the House April 20, 2005.

Passed by the Senate April 7, 2005.

Approved by the Governor April 28, 2005.

Filed in Office of Secretary of State April 28, 2005.
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WAC 392-410-120: Washington state history and government requirements. Page 1 of 1

WAC 392-410-120

Washington state history and government requirements.

(1) Grades 1-6. A one-semester course -- i.e., 90 (50 minute) hours of instruction -- or its equivalent in Washington
state history and government shall be required in the common schools in grades one through six combined, but not at
each grade level.

(2) Grades 7-12. A one-semester course -- i.e., 90 (50 minute) hours of instruction -- or its equivalent in Washington
state history and government shall be required in the common schools in grades seven through twelve combined, but not
at each grade level. Such course shall include a study of the Washington state Constitution and is encouraged to include ,

information on the culture, history, and government of the American Indian people who were the first inhabitants of the
state.

[Statutory Authority: 2006 ¢ 263. 06-14-009, recodified as § 392-410-120, filed 6/22/06, effective 6/22/06. Statutory Authority: RCW 28A.04.120.
00-19-1086, § 180-50-120, filed 9/20/00, effective 10/21/00. Statutory Authority: RCW 28A.410.010. 94-03-104 (Order 5-94), § 180-50-120, filed
119/94, effective 2/19/94. Statutory Authority: 1990 ¢ 33. 90-17-009, § 180-50-120, filed 8/6/90, effective 9/6/90. Statutory Authority: RCW
28A.04.120 (6) and (8) and28A.05.060 . 85-12-037 (Order 13-85), § 180-50-120, filed 6/3/85. Statutory Authority: RCW 28A.04.120 (6) and (8).
85-04-007 (Order 1-85), § 180-50-120, filed 1/25/85; 84-21-004 (Order 12-84), § 180-50-120, filed 10/4/84.]

http://apps.leg.wa.gov/WAC/default.aspx?cite=392-410-120 10/9/2006



WAC 180-51-061

Minimum requirements for high school graduation.

(1) The statewide minimum subject areas and credits required for high school graduation, beginning
July 1, 2004, for students who enter the ninth grade or begin the equivalent of a four-year high school

program, shall be as listed below.

(2) State board of education approved private schools under RCW 28A.305.130(6) may, but are not
required to, align their curriculums with the state learning goals under RCW 28A.150.210 or the
essential academic learning requirements under RCW 28A.665.060.

Subject Area Essential Content

English The Essential Academic
Learning Requirements

* Reading through benchmark
three, plus content that

= Writing is determined by the
district to be beyond

» Communications benchmark three level
content

(Student Learning Goal 1)

Mathematics The Essential Academic

Learning Requirements
through benchmark
three, plus content that
is determined by the
district to be beyond
benchmark three level

content

(Student Learning Goal 2)

Science The Essential Academic
Learning Requirements

* Physical through benchmark
three, plus content that

« Life is determined by the
district to be beyond

= Earth benchmark three level
content

(Student Learning Goal 2)
At least one credit in
laboratory science,
which shall be defined

locally
Social Studies The Essential Academic
Learning Requirements
= Civics through benchmark
three, plus content that
* History is determined by the
district to be beyond
» Geography benchmark three level

content

Minimum State
Credits’ Assessment Includes

3 Secondary WASL

(beginning 2008)

2 Secondary WASL

(beginning 2008)

2 Secondary WASL

(beginning 2010)

25 The assessment of
achieved competence in
this subject area
remains at the local
level®



U.S. history and
government,
Washington state history
and government, and
including study of the
U.S. and Washington

state Constitutions®

Contemporary world
history, geography, and
problems3

(Student Learning Goal 2)

Health and Fitness® The Essential Academic
Learning Requirements
through benchmark
three, plus content that
is determined by the
district to be beyond
benchmark three level
content

(Student Learning Goal 2)

Arts The Essential Academic
Learning Requirements
through benchmark
three, plus content that
is determined by the
district to be beyond
benchmark three level
content

May be satisfied in the
visual or performing arts
(Student Learning Goal 2)

Occupational Education "Occupational
education” means
credits resulting from a
series of learning
experiences designed to
assist the student to
acquire and
demonstrate
competency of skills
under student learning
goal four and which
skills are required for
success in current and
emerging occupations.
At a minimum, these
competencies shall align
with the definition of an
exploratory course as
proposed or adopted in
the career and technical
education program
standards of the
superintendent of public
instruction.

Electives'® See footnote # (6)

5.5

The assessment of
achieved competence in
this subject area
remains at the local
level*

The assessment of
achieved competence in
this subject area
remains at the local
level®

The assessment of
achieved competence in
this subject area
remains at the local
level*

The assessment of




achieved competence in
this subject area
remains at the local

level*
TOTAL 19
Culminating Project’ See footnote # 7 . The assessment of
achieved competence in
this subject area
remains at the local
level®
High School and See footnote # 8 The assessment of
Beyond Plan® achieved competence in
this subject area
remains at the local
level®
Certificate of Academic Secondary WASL,
Achievement or Washington Alternate
Certificate of Individual Assessment System
Achievement (WAAS)
(See RCW
28A.655.061)

' See WAC 180-51-050 for definition of high school credit.

“ The study of Washington state history and government is encouraged to include information on the
culture, history, and government of the American Indian people who were the first inhabitants of the
state. The study of the U.S. and Washington state Constitutions shall not be waived, but may be
fulfilled through an alternative learning experience approved by the school principal pursuant to
written district policy. Secondary school students who have completed and passed a state history
and government course of study in another state may have the Washington state history and
government requirement waived by their principal. For purposes of the Washington state history and
government requirement only, the term "secondary school students" shall mean a student who is in
one of the grades seven through twelve.

Courses in economics, sociology, civics, political science, international relations, or related courses
with emphasis on current problems may be accepted as equivalencies.

Locally determined assessment means whatever assessment or assessments, if any, the district
determines are necessary.

The fitness portion of the requirement shall be met by course work in fitness education. The content
of fitness courses shall be determined locally pursuant to WAC 180-51-025. Suggested fitness
course outlines shall be developed by the office of the superintendent of public instruction. Students
may be excused from the physical portion of the fitness requirement pursuant to RCW 28A.230.050.
Such excused students shall be required to substitute equivalency credits in accordance with
policies of boards of directors of districts, including demonstration of the knowledge portion of the
fitness requirement. "Directed athletics" shall be interpreted to include community-based organized
athletics.
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Study in a world language other than English or study in a world culture may satisfy any or all of the
required electives.
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Each student shall complete a culminating project for graduation. The project consists of the student
demonstrating both their learning competencies and preparations related to learning goals three
and four. Each district shall define the process to implement this graduation requirement, including
assessment criteria, in written district policy.

8 Each student shall have an education plan for their high school experience, including what they
expect to do the year following graduation.

[Statutory Authority: RCW 28A.230.090. 04-23-004, § 180-51-061, filed 11/4/04, effective 12/5/04; 04-04-092, § 180-51-
061, filed 2/3/04, effective 3/5/04; 01-13-114, § 180-51-061, filed 6/20/01, effective 7/21/01; 00-23-032, § 180-51-061, filed
11/8/00, effective 12/9/00.]
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WAC 180-51-075
Social studies requirement — Mandatory courses — Equivalencies.
The social studies requirement in WAC 180-51-060 shall consist of the following mandatory courses or equivalencies:

(1) Pursuant to WAC 180-51-060, one credit shall be required in United States history and government which shall
include study of the Constitution of the United States. No other course content may be substituted as an equivalency for
this requirement.

(2)(a) Pursuant to the provisions of RCW 28A.230.170, 28A.230.090, and WAC 180-51-060, one-half credit shall be
required in Washington state history and government which shall include study of the Constitution of the state of
Washington and is encouraged to include information on the culture, history, and government of the American Indian
people who were the first inhabitants of the state.

(b) Secondary school students who have completed and passed a state history and government course of study in
another state may have the Washington state history and government requirement waived by their principal. The study of
the United States and Washington state Constitutions required under RCW 28A.230.170 shall not be waived, but may be
fulfilled through an alternative learning experience approved by the school principal pursuant to a written district policy.
For purposes of this subsection the term "secondary school students" shall mean a student who is in one of the grades
seven through twelve.

(c) After completion of the tenth grade and prior to commencement of the eleventh grade, eleventh and twelfth grade
students who transfer from another state, and who have or will have earned two credits in social studies at graduation,
may have the Washington state history requirement waived by their principal if without such a waiver they will not be able
to graduate with their class.

(3) Pursuant to WAC 180-51-060, one credit shall be required in contemporary world history, geography, and
problems. Courses in economics, sociology, civics, political science, international relations, or related courses with
emphasis on current problems may be accepted as equivalencies.

[Statutory Authority: RCW 28A.230.170, 28A.230.060. 00-19-011, § 180-51-075, filed 9/7/00, effective 10/8/00. Statutory Authority: RCW
28A.230.170, 28A.230.060, and 28A.230.090. 00-05-010, § 180-51-075, filed 2/4/00, effective 3/6/00. Statutory Authority: RCW 28A.410.010.
94-03-104 (Order 5-94), § 180-51-075, filed 1/19/94, effective 2/19/94. Statutory Authority: 19980 ¢ 33. 90-17-009, § 180-51-075, filed 8/6/90,
effective 9/6/90. Statutory Authority: RCW 28A.05.060. 85-12-041 (Order 12-85), § 180-51-075, filed 6/5/85. Statutory Authority: Chapter 28A.05
RCW, 84-11-049 (Order 7-84), § 180-51-075, filed 5/17/84.]

http://apps.leg.wa.gov/W AC/default.aspx?cite=180-51-075 10/9/2006



STATE BOARD OF EDUCATION

HEARING TYPE: _X_INFORMATION/ACTION

DATE: OCTOBER 26-27, 2006

SUBJECT: APPROVAL OF PRIVATE SCHOOLS FOR 2006-07 SCHOOL YEAR
SERVICE UNIT: Student Support and Operations

Marcia L. Riggers, Assistant Superintendent

PRESENTER: Marcia L. Riggers, Assistant Superintendent
Student Support and Operations

RECOMMENDATION:

The schools herein listed, have met the requirements of RCW 28A.195 and are consistent with
the State Board of Education rules and regulations in Chapter 180-90 WAC. It is
recommended that these schools be approved as private schools for the 2006—07 school year.

BACKGROUND:

Each private school seeking State Board of Education approval is required to submit an
application to the OSPI. The application materials include a State Standards Certificate
of Compliance and documents verifying that the school meets the criteria for approval
established by statute and regulations.

Enrollment figures, including extension student enrollment, are estimates provided by
the applicants. Actual student enroliment, number of teachers, and the teacher
preparation characteristics will be reported to OSPI in October. This report generates
the teacher/student ratio for both the school and extension programs. Pre-school
enrollment is collected for information purposes only.

Private schools may provide a service to the homeschool community through an
extension program subject to the provisions of RCW 28A.200. These students are
counted for state purposes as private school students.



Private Schools To Be Approved

For

October 2006-07

School Information

Grade
Range

Projected
Pre-school
Enrollment

Projected
Enrollment

Projected
Extension
Enrollment

*Camano Island School for Excellence

Christina Moats

South Camano Drive
Camano Island WA 98292
360-387-9768

K-12

0

12

10

Carpe Diem Primary School, Inc.
Elizabeth Jo Anderson

10014 SW Bank Rd

Vashon WA 98070-4646
206-463-1998

K-3

Cornerstone Christian School
Robert Shadle

7708 NE 78th St

Vancouver WA 98662-3632
360-256-9715

P-8

42

373

Kitsap Adventist Christian School
Tracy D. Tison, Sr.

5088 NW Taylor Road
Bremerton WA 98312-8803
360-377-4542

40

La Escuela

Melissa Wilson

7703 NE 72nd Ave
Vancouver WA 98661
360-883-5658

P-12

20

Grays Harbor Adventist Christian School
Adria Hay

1216 State Route 12

Montesano Washington 98563
360-249-1115

1-8

12

Northwest Christian High School
Al Lynch

4710 ParkCenter Ave NE

Lacey WA 98516-0000
360-491-2966

205

Our Lady of Fatima School
Susan Burdett

3301 W Dravus St

Seattle WA 98199-2624
206-283-7031

K-8

300

* Initial Approval 2006-07




Private Schools To Be Approved

For

October 2006-07

School Information

Grade
Range

Projected
Pre-school
Enrollment

Projected
Enrollment

Projected
Extension
Enrollment

*Pleasant Valley Montessori Assn

Ellen Lebitz

2060 Washington Street
Ferndale WA 98248
360-312-9097

14

*Praise Christian Academy
Cheryl Baker

1022 SW 151 ST

Burien WA 98166
206-439-8393

P-12

Seabury School

Sandi Wollum

1801 NE 53rd St
Tacoma WA 98422-1916
253-952-3111

P-12

20

55

*Skagit Adventist School
Ken Knudsen

530 North Section Street
Burlington WA 98233
360-755-9261

P-12

165

*The Ohana Education Center
Andrea Denny

1313 6th ST

Clarkston WA 99403
509-758-2663

P-6

*The Tacoma School
Jennifer Wicklund
3315 S 19th St
Tacoma WA 98405
253-383-8711

1-3

25

40

Valley Chrisitan School
Jeff Wallen

270 Mission Rd.

Thorp, WA WA 98946
509-964-2112

1-8

WellSpring Community School
Laurie Riskin

920 24th St

Bellingham WA 98225-8602
360-671-5433

P-12

28

* Initial Approval 2006-07




Private Schools To Be Approved
For
October 2006-07

School Information Grade Projected Projected Projected

Ran Pre-school Enrollment | Extension
ange Enrollment Enrollment

Whatcom Day Academy P-9 35 100

Susan Donnelly

5217 Northwest Rd

Bellingham WA 98226-9050

360-312-1103

* Initial Approval 2006-07
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